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Chapter 1. Introduction

Znkroduyctien

That Lest score differences on commonly used intelli-
mm@zumammmmu-muw
reported finding. When the test scores of carefully matched
groups of Negroes and whites are compared, are socio-economic
factors sufficlent to explain these test score differences?

The purpose of the present study is to investigate these
test score differences, first on test questions wiich were
rated either highly cultural or highly non-cultwrel in con-
tent; second in relation to socio-economic back;rousd us meas-
ured by a revision of the Sims Record Card; znd third in rela-
tion to the effects of extremes of socio-economic background -
again as measured by a revision of the Sims Record Card - on
questions rated cultural and &-M;ml.

The Sims Record Card has been used previously as a meas-
ure of socio-economic status. Bruce (9) used it for classi-
fying Negro and white children in rural Virginia., Canady (10)
(11) used it for classifying Negro college freshmen. Sumner,
(51) and Wheatley eand Sumner (55) accept it as & classifica-
tion tool in their studies of neurotic tendeney and soclo-eco-

\n-io status of Negro college students, However, lLeahy (36)
questioned Sims' statistical methods in the standapdization of



when Negroes and whites were matched for chronolo ical and
mental ages, the Negroes were superior to the whites on the
verbal material in the Stanford Binet. Clarke alse notes that
a1l his subjects were from the same poor ar u of New York City,
and that 25§ of his Negro group had migreted from the South,
Clarke's conclusion is that the migrent Negro has better verbal
-unnmmmumwwzmmmu»
tle on formal schooling. Since the 3outhern Negroes generally
obtain less sehooling than efther Northern Negr~es or Northern
whites, the verbal ability of the Southern Negro should be su-
perior to sither of the other groups. ilineberg (35) finds
exactly the opposite. He reports that Negro children who had
umu‘tothmanwmw-ﬁ-m
tu@taMnmmmunﬁhmdm
idence in New York City increases. Klineberg's view is sup-
ported by Hrown (9). Nachover (38) studied the performance of
hﬂmuummmuumummummm
Seale, mmmzmhmuuwm
at least five years prior to the examination were more re-
stricted on the performance tests than on the verbal tests.
“achover concludes that the lower Negro performsnce test scores
resulted from "...lack of cultural development...”. Davidson
and others (17) support Machover's findings. Pasamanick (51)
Mt&tkmm&thﬂmn-umm
mum.om-mnmumamn‘u~
-3 -



does not reduce test score differsnces. The first group of
writers speak often of the “eulture hypothesis®, by which they
mean that all test score differences are the result of differ-
ences In social and economic “actors in the background of any
recial group. mmwotﬁmmhﬂm
differences as the result of genetic factors which are held in
common by members of a racial group, ;

Klineberg (33)(34)(35) swmerizes the position of those
who hold that the socio-scomomic factors sre directly respon-
sible for racial differences in test scores. Montagu (41)
points out that Negroes in some of the Northern states obtain
higher test scores than whites in some of the Southern states,

and thet the cause of this is the superior soclo-sconomic status

of the Negro in the Northern states. Other writers (1)(28)(35)
vigorously support this finding. Garrett, analysing the same
data used by Montagu, finds MAW above conclusion is spu-
rious - the Northern Negroes whom liontagu compared with South-
ern whites wure lower in median score than whites from the
same geogrephic area. In terms of overlapping (the number of
Hegroes whase scores equalled or exceeded the mean or median
seare of the whites) the Northern Hegroes bore the same rela-
tion to Northern whites as Southern Negroes bore to Southern
whites. (19)(20)(21)(22) Roberts, in a series of studies (45)
(46)147) notes that the scores of Negro college women from the
North are higher than those of Negro college women from the
-5 -



Chapter 1I. FProcedures and Methods

fating the Questions
Two hundred and twenty-six questions were rated by 78
Judges, of whom 31 were professors of psychology or psychology
graduate students, 20 were full-time teachers or education
greduate students, 11 were counseling and guidance majors or
professional workers, five were sociology professors, and 11
were in allied fields., BEach question was rated on a three-
category scale as follows:
Catagory I -~ least cultural
SAeTey Tht > 2k vt
No definition of "culture" was given to the raters. BEach
rater was permitted to use whatever concept of the word suited
him best in describing wha. wes required to answer the m

tions,

A question was sccepted as belonging in any one of the
three categories whenever 50% or more of the raters agreed in
their judgments. If less than S50f of the raters agreed on one
category, chi square was calculated between the ratings given
by the judges and chance expectancy. When the valus for chi
square was below that yalue equal to a probability of 10%, the
question was rejected. The criterion of 10f was suggested by
Guttman, (2l}) The one gquestion which gave a U-shaped distri-
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rurel. Except in three schools, &1l members of the senior
class who were present at school on the day of the examina-
tion were tested. The three exceptions were large schools
where the principals felt that too much school time wor d be
consumed in testing all the seniors. In thess latter schools,
only the academic and commercial pupils were tested.

The test guestions were administered in the order that
they appear in Appendix A. A time limit of L5 minutes was
adopted to conform to the length of class periods in the
schools,

Item Analysis of the Sims Record Card

mammcudmmmumhmau
when the test gquestions were jpdministered. A sample of 40O
Sims Cards was selectsd from the total of 2863, Esch school
contributed to the sample in the same ratic that it contrib-
uted to the total sample. Sampling within the school was ran-
dom, and included Negroes and whites indiseriminately.

Point biserial correlation was calculated for sach Sims
item. For those items where more than a simple yes or no an-
swer was required, point biserial correlation was caloulated
for every possible dichotomous combination of answers, (Table 1)

A point biserial correlation of 4O was adopted as the
standard for accepting an item, mn--rmnu-'-cu-
-9-
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Table 1. (cont,)

Summer vacations away
from home

nlanl earet

« When needed, yearly,
or oftener vs. never

b, !on-ly and oftener
vs, when needed and
never

¢. Oftener vs, when
needed, yearly, and
never

Servants in the home:

a, One part-time or
more vs. none

be. One or more always
vs, one part-time
and none

Cars in the family:

a, Cne or more vs, none

b, More than one vs.
one or none

Magazines in the homs:

a, One or more vs.
none

te Twe or more vs.
less than two

¢, Three or more vs.
less than three

E @

ves

suiianer, cmue oo afi s o ad

- m
&0

«39

37

.10

I8

.36

ik

55

51

VNI - atw G )



-
o SR N ¥ WeAEATE s

met this standard. (Tabls 1) The 40O Sims Cards were rescored
c-ﬂuhlchdﬂ.uw.m.wﬂ”“!‘“
SFpropriate answer, and point biserial correlation between
mamn«mmmmmthnm
tions was calculated. With the exceptivm of items 11 and
21(b), all items -WQW?WWQW
culation, (Table 1)

Sims' five occupational classes were reduced to two in
the revision of the Sims Card. Tais is in substantial agree-
ment vith Canady (11) and Robinson and Meenes. (48) Canady
presents data to show that the children of Lis professional,
commercial, and artisan parental groups obtained mean scores
on the ACE of 98, 95, and S respectively, while the children
of the skilled labor and unskilled labor groups obtained means
of 88 and 75 respectively. Robinson and Meenes used 11 occu~
pational classes in their 1945-6 study, and reported no grad-
ual and consistent decreass in test scores of the children as
their fathers' occupations decreased in the occupational scale,
mncd.qumnummmmmtm«
children of professional, clerical, and pm workers on
the one hand, and the test scores .or children of craftsmen,
domestics and other service workers, and laborers on the cther,
Soth of these studies coincide with the present combination of
Sims oceupational classes I, II, and IIT in one large sroup,
and Sims ocoupational classes IV and ¥ in upmr group,

Lt

- 18w
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Fumber of Pairs of Subjects

White Negro
. :
exceeding  exceeding
-..2&' . 128 48 85

Education of fathsr:
attended college . 196 1 1%

Education of father:
attended high school

Bducation of mother:
attended high school

Private music lessons

Mother's
in eclubs

Family's attendance at
concertss Occasion-
ally and often vs. never

3

19

F 58 &

30 61

g
:
8
8
B

Magazines in the homes
or more vs. less
than three

Number of books in the home:
Over 125 vs. 125 or less

Wage earner's ococupatiens
lasses I, II, and IIT
n.chomﬁnﬂ'

$ &
&
3

33 sk

3
3

~ 5 %









Scores
Subjects

Table 6
and Non-eultural

gro and White

Cultural
for Ne

Number of Subjects
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sum, gem, S

Culturel Questionst

R sem 2% of +
Probability that
difference is chance 0.1% 0.1%

Non-cultural Questions:

Ne 12.6 8.1
St s 15.6 1001 -
Brobability that

difference is chance 0.1% 0.1%

Negro Subjects:

Cultural Questions 9;0 8.0
Nop-cultural Questions 12,6 8.1 a
Probability that

difference is chance 0.1% 71.08%

Culturel Questions 104!

e 1 Questions 15 !&i a
Probablility that

difference is chance 0,15 6.08
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ive difference indicates that the mean of the first of

1s the smaller valwe.
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Mmthhn&.lﬁ“hwmhm
sbtained on the cultural questions would be more affested by
Wammwmumm-h
non-cultural questions. The culturel questions are assumed
comnawhvummuﬁmtﬂ-m
in the revised Sims Card than do the non-cultural questions.

If the items contained in the revised Sims Card were
measuring the same cultural factors as the ratings given by
the judges to the test questions, the difference in test
score um»ubmuuﬁsmm-uuinmm
for the cultural questions than for the non-cultural ques-
tions. This is not found consistently in this study.

The difference betwaen the culturel means of Negro sub-
jects of the low Sims group end Negro subjects of the high
Sims group is 1.8. The difference between the non-eulturel
means for the same Negro groups is 2.2. The difference be-
tween the cultural means is not significant (P = 23%)., The
difference between the non-cultural means of these groups 1s
significant at the 3% level, (Tables 11 and 12) This is not
the expested changs. As the Sims group shanges from low to
high, mean cultural scores change from 8.6 to 9.8, but mean
non-cultural scores change from 11.4 to 13,6, The absolute
changs is lovr er for the non-cultural questions.

The difference betwesn the culturel means of white sub-
‘*‘



score of the subjects in the low Sims group on the cultural,
pather than the non-eultural, questions. This is not shown
in the findings for either the Negroes or whites, It could
also be expected that a greater percentage of subjects in
the low Sims group would overlap the mean score of subjects
in the high Sims group on the non-cultural questions rather
than on the cultural questions, The reverse s found for
the two Negro comparisons, although the white comparisons
fulfill this expectation, Concerning the overlapping by the
High Sims group at the upper score of the low Sime growp,
1t could be expected thet greater overlapping would cecur on
the cultural guestions than on the non-cultural questions.
This holds only for the white comparisons; the reverse ob-
tains for the Negro comparisons.



age (9 to 17) and at no grade (4 to 11) did the Negro mean
score equal the white mean score. Rhosds and others (4i) find
mt,tt.mmotm,m.ﬁmﬂhw“wﬂ
the mean IQ of whites. All subjects are described as of low
socio-sconomic status, and had been on & partially controlled
iiet for at least two year., Shuey (49) concludes that, after
matehing Negro and white college freshmen for various aspects
of socio-economic background, the Negro scores on the ACE are
lower than the wh'te scores. Tanser (52) compared Canadian Ne-
groes and whites living under identical soclo-economic condi-
tions. He reports that Canadian Negroes are lower, in test score,
than Canadian whites. Willis, (56) working in Southern junior
high schools, reports that the mean IQs of seventh grade Negroes
are lower than the mean IQs of seventh grade whites.

" Up to the present, little has been reported on Negro-
white differences in World War II, However, the World Wer I
testing data (59) have recelved such thorough trestment that
they form a separate body of data. Except for those writers
who used extreme selection methods, (6)(35)(h1) all findings
show that Ne,ro performance on the Alpha, Beta, and the Com-
bined Scale were significantly lower than white performence.
Thus, Alpers and Boring (1) conelyde that on the Combined Scals,
which included the Alpha, Seta, and individual test sseres,
skin color has more effect on uc\nm than W.
kontagu (41) reports that the test score differences appeared,

-3 -



Mean differemces are not accepted as the proper method
for studying recial differences by all writers in the field.
Jenkins (29)(30)(31) concludes that average test scores favor
the whites, but he emphasiszes that too much comcern with mean
differences has hidden the truth of the identical abilities of
the two racial grouwps. Instesd of studying mean scores, Jenk-
mmnﬁﬁom«mmtnmn
above) in each rasial group. In Shis way, Jemkins purports to
have shown that the proportion of superior deviants among Ne-
pmmmxu.nmemmmu-or
such children within a white population. (28) That each recial
mm-«mmpmmamﬂmum
by Brown, (8) Canady, (10)(11)(12)(13)(14) Hersiovits, (25)
Jenkins and Randall, (32) Klineberg, (33)(34)(35) and Lowie.
(37) Jenkins, however, later modifies his conclusions to show
that the proportion of bright Negro children is less than the
proportion of bright white children. (31)

Shuey (49) reports that none of the Negro college fresh-
men equalled that test score which was at the seventy-fifth
percentile for whites. Garrett (22) notes that under very
favorable conditions for the Negro, about one-eighth as many
bright Negro children can be expected in the schools as bright
white children.

nmmm.mmmum
by & score 2.5 sigmas or more above the mean. No Negro sub-
- o -



materianl, Although verbel and non-verbal material may not be
synonymous with the cultural end non-cultural classification

“Qt»mm.nwumumm

findings of these verbal and mon-verbal studies in relatiem to
the findings of the present study.

In the present study, when the total scores of the Negroes
and whites were divided into scores on the questions rated as
cultural and scores on the guestions rated as non-cultural,
the iuu mean scores were significantly higher than the Negro
mean scores for both types of gquestion, Insofar as the cultur-
al questions are equivalent to Bruce's information questions,
and insofsr as the non-oultural guestions are equivalent to
Pruce's new-situation questions, this finding confirms Eruce's
conclusiony (9) low Negro test score does not result from
special difficulty with either type of question. If verbal
and non-verbal material can be identified with cultural and
non-cultural guestions, this finding confirms the finding of
Bean (5) who concludes that Negroes areé not lower in verbal a-
bility - as demonstrated by the Binst IQ - than they are in
non-verbal ability - as demonstrated by the Minnesota Paper
Formboard, Also, if the cultursal questions used in the pres-
ent study can be identified with the material contained in the
Army Alpha, and if the presently used non-cultural guestions
can be identifisd with the material contained in the Army Bete,
the present finding confirms the conclusions of Alpers and

- ks -



mmwmmnm On the basis
of these findings, it might be said that Negro performance is
-umuuupmmm:m
are administered. m.mwumwu
-mmmw.cwmumm
are used.

lnwuttm-muﬁmmhhhtumu-
esconomic conditions for the Negro improve, test score differ-
ences between Negroes and whites decrease. Much of the World
War I date are interpreted in this fashion. Thus, Momtagu (k1)
states that some Northern Negroes obtained higher Alpha scores
than some Southern whites because the socio-economic status
of these Northern Negroes was superior to the soclo-economic
status of the Southern whites with whom they were compared.
xqmnuumonmsmmmz-mmnmc
from an experimental study, but was based on Montagu's Ikmow-
mormowm.ttumommmumm
and the South. mmnmmmtmmmm
writers. (1)(28)(35)

Garrott also showed that, in those sections of the country
where socio-economic factors were higher, there were gener-
.mumumuuum.mmta-.m.r
improved social status affected the whites as well as the

- b -



pothesis that, as socio-economic position rises (from the
mz“wmnﬂu“bmuﬁm‘d
the revised Sims scores) test scores become more alike, As
mummnmm.tma-muuma
soclo-sconemic status, the Negro and white subjects in the
high Sims groups obtain significantly different test scores
for both types of question, (Tables 1l and 12) In each case,
the white subjects obtain higher mean scores than the Negro
sub‘ects., This finding is not as clear when comparisons are
mede betwsen the Negroes and whites of the low Sims groups.
¥hen the latter comparison is made with the non-cultural
gquestions, white subjects obtain & significantly higher mean
score. However, when the comparison is made with the cultural
questions, & reversal Mm;m“mot&ohw of
the low Sims mmuum.smmumunm.
tmth-muoroortbmmofth.u-:ls-m-
(Tables 11 and 12)

The overlapping data follow the same pattern. Within
the high Sims groups, white overlap &t the Negro mean is 77%
for the eulturel questions, and 89% for ih non-cultural ques-
tions., Within the low Sims groups, the overlapping for the
cultural and non-cultural questions is L7f and 72 respectively.
The overlapping &t the upper scores is in agreement with the
mean overlapping. However, it is noted that the Negro over-
lapping at the upper white score is considerably greater with-

- b -



parental cccupation, (8)(48)

The multi-eriterion used in the present study is at lsast
as scceptable as mny of the criteris used in avriving at the
conclusion that test score differences decrease when soclo-
economic conditions are more favorable for the Negro. On
this basis, it is concluded that test score differences do not
decresse as soclo-economic status, as measured by the 11 items
in the revised Sims Card, increases.

TiTte Tublects of the Low Sims

Whether or not the matching eriteria used in the present
study are valid measures of true socio-economic status cannot
be determined. However, in terms of the matehing eriteris,
the Negroes classed in the high Sims group differ from the
whites of the low Sims group in the frequency with which the
11 items in the revised Sims Card were reported. The Negroes
in the high Sims group are equivalent to the whites in the
léulm’owmum«qt.m.“nl;huw
schooling, and curriculum, These factors, it should be noted,
ere among the important varisbles which Xlineberg (33)(34)(35)
and others consider to be the causes of test score differences.

When the comparison between these two groups was made
with the non-cultursl guestions, the difference in mean test
scores was insignificant. The Negroes who fell in the high

- b8 -



be lowsr than in & group posssssing these factors in the bigh-
est degree, This is mot shown by the date of the present
study., The findings of this comparison shor thet Negroes of
the high Sims growp de not make signiffcantly different non-
cultural scores tham whites of the low Sims group. On the
other hand, it is shown in the findings that the Negroes of
ﬁohuhss.-mabtma.aum‘thdtﬂm—
tions that iz pnmmmmum«m*luo&
jeets of the low Sims group, and that this difference is sly-
nificent at the 6% level,



was in faver of the Negro subjects, and was signiffcant st
the 6% level., This finding supports the sbove conclusion
that there is no evidence that the cultural questions are re-
sponsible for the lower Negro test score. It fails to support
the conclusion of other writers who hold that, as socio-sconom-
u-umummmmmcub,mtumﬂé'
ferences tend to disappear.

The 11 items in the revised Sims Card cannot be used to
explain the commonly found test score differences. If test
scores were highly and positively related to these Sims items,
high Sims scores should be associated with high cultural
scores, and low Sims scores should be associated with low cul-
tural scores. Such a relationship was not found,

The test score differences found in the present study
cannot be esxplained by differences in age, school grade,
school attendance in terms of the geographic location of the
school, or by curriculum., These m.t.;a mateching constants.,

-5 -
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Suppose you were asked this question:
What letter is mext to A in the alphabet?
(AJR (B) ¥ (6)B (D) P (B)3

The answer, of course, is B, and B is (C), se you w.dd
blacken in the circls under column ¢ on the answer sheet to
indicate that the proper answer was not colums A, B, D, or
8. Watech this carefully. Where & number 1s the correct
m,yonﬁuutunmﬂvmd If you make a
m.mitonhuuwmmmcm

Use pencil only.

BART IWO. This part consists of questions that cannot
mnradutmmm“tmanumﬁ.
The answers must be printed on the answer sheet. FRINT ALL
ANSWERS CLEARLY.

TRY EVERY QUESTION. u_-nmmd,nﬁu.mm.
msuqmcm.mumumwmh.
put it down, WHEN YOU COME TO A HARD QUESTION SKIP IT AWD

TO THE KEXT. When you have gone through the test once,
and e marked the easler problems, start again on the hard
ones. By doing this, you will get a higher score. Make the
highest score you can.

Do not talk to your neighbor or make loud remarks. it
-ywtmm.m.mdm-mu’tuu
- 60 =



Questions 1 to 7. Directions.

Look at sample problem 1 below.

Look at figures 1, 2, and 3. 1.
mzucmomh. .
Pigure 2 is & small eivels. By k
what rule is figure 1 changed "
to make figure 27 mmu‘m‘u-‘w. Now look
at figure 3. It 13 a large square. What will it be if you
munmu—mt It will be a small square of the
same color as the large square. Figure B is a small white
square. nmnhwmm.h'o"-ﬁrub
-mm-umz.mmwnuw
the correct answer. ;

h

[cR-R TeReR o
ocooecoew
00000 O
coooOoecou
ocecoooN

Sample Problem 1.

O e {1 B »Lie O

1l 2 3 A B C D E

mmu.-hmhh-c.mmusmmx
mmc-mmn.'mmnﬂmhum
lultv«ldhok“t“tmlbm. It would look like
twn.mmuﬁoeul—nuﬁ--.hww
awzooruumaummnuwum

correct answer.

Sample Problem 2.

By s S8

1 2 3 A B

o e
" ~p



R

6
3
dow do these seven problems. Put your answers to these

problems on the answer sheet by blackening the correct "O"

Sample Problem 6.
() =
1 2

each problem,

for



Question 12. Directions. Look at drawing 12 below. Notice
the first three foras. How are they alike? Now look at the
next five drawings lettered A, B, C, D, and E. Which one of
these 1s most like the first three? Record your answer as
before.

WO® KOOSR + 88

Question 13, Directions. Look at
drawing 13. UNote space number 5.

It is different from every other
space shown on the drawing., Look
carefully and you will see why it
is different. We call space S
UNIQUE. Any space is unigue which
has no other space like it sxmctly. 13.
low examine spaces 8, 9, 10, 11, and 12 in that order wntil
you find another unique space. Which one is 1t?

(A)8  (B)9  (e)10. (D)2 (m)1s

Questions U4 to 16. Directions. The directions for these

three problems are alike. Find the way the three things in
capital letters are alike. Then look at the words in small -
letters. Which one of the words in smell letters is MOST
LIKE the three words in capital letters?

«



pints of this mixture?
Ww)is (8)% ()7 /e (D) (s

w.tmumnmm“muh-unuw.nﬂlm
returned to his starting peint in four hours. What was his
am,mﬂorefnlummbrﬂnmmwui

(a)lz (8)18 (c)20 (D)&y (2)25

21. A merchant sells men's ties at $2.60, a profit to him of
306, What would the price have been had he sold them at a
profit of 10%?

(A)1.82 (B)2.00 (C)2.10 (D)2.20 (£)2.50

u.Amnw-mmmdmmau.km
per gallon, and 55 cents for the can, Bach takes 5 gallons
of gasoline, and A keeps the can. A pays $1.50, and B pays
the rest. Which one is indebted to the other, and how much
is owed?
(A)B owes A $.74 (2)A owes lﬁ.ﬁ% (C)B owes A $1.29
(DJA owes B $.17 (E)B owes A $.17

a).uuusﬁﬁim-rlmuuhood_nﬁat~m
-u)/knnlmgumcmfpu“.wmmt”m
plece ve? :

(A)5 (B)Bn/n, (c)az 3/4 (D)1 g/z1 (E)1S

Q.A-ncwmvmmnnuvmmmha.
his son, and his daughter. For every dollar the daughter got,

ol -
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28, LEAVIAEIE: (A)abls to vote (5)indicative (C) open for
discussion (D)subject to tax (E)traitorous

29. CUMULATIVE: (A)sttached (B)destruction (C)inereasing
by addition (D)recuperative (E)used caa-
tiously

30, BQUERRY: (A)kmight (8)officer in chargs of horses
(c)squire (D)steward (E)waiters

31, CAVORT: (Ajcaper B)denounce (C)envy €BW‘
(E)suit

32, INTAGLIO: (A)cement (B)harvem (C)incised carving
(Djmoss (E)stained glass

33, HAUTEUR: (A)archer (5 haughtiness (C)regret
(D)staleness (Z)warmth

3. AGENDA: (A)business (n).mu\.(cusmm of the
liver (D)odds and ends (E)remmants

35, AMELIORATION: (A)agreement (B)discussion (C)improvement
(D)seduction (E)softening

36, MAYHEM: (A)brokerage (B)coroner's inguest {C )murder
(D)rajah (E)viclent bodily injury

Questions 37 to k6. Directions. Find the word in small
letters which is either the same as or the gpposite of the

-"-



chat best fits the definition. Which one of the letters 1s
the right answer?

47. MEMOIRS OF ONE'S LIFE WRITTEN BY ONESELF.
(A)A (B)P (0)K (D)S (B) U

148, DOCTRINES OR IDBAS SPREAD EY ORGANIZED EFFORT.
(A) L (B)N (c)o (D)V (B) P

49. A SUSPENDED HORIZONTAL BAR USED BY ACROBATS.
(A)2 (B)F ()L (D)R (E) T

Questions 50 and S1. Directions, Here you find incompleted
statements written in capital letters. Below the incompleted
statements are four or five words in small letters. Which one
of these words completes the statement best?

50, SUNLIGHT IS TO DARKMESS AS (7) IS 70 STILLNESS.
(A)quiet (F)sound (C)dark (D)lovd (E)moonlight

51, AUPONOBILE IS TO GASOLINE AS BULLET IS 10 (7)
(A)soldier (E)powder (C)rifle (D)bombd

Questions 52 to Sk. Directions. Bach of the three statements
in capital letters has almost the same meaning as one of the
1, statements in smell letters below. Notice the five num-
bers below sach of the statements in capital letters., These
numbers refer tosthe numbered statements in small letters.



be forced by men less cautious than himself., What he wanted
was & minister of foreign affairs who would be at once vigi-
lant and prudent, active and obedient, and who would relieve
. him from the troubls and worry of routine work while allowing
him to control the main lines, and scoasionally the details
of the national poliey. N. de Glers was exactly what he want-
ed, and accordingly the tsar not only appointed him minister
of foreign affairs on the retirement of Prince Gorshakov in
1862, but retained him to the end of his reign in 12804, In
accordance with the desire of his august master, M. de Giers
followed systematically a pacifiec policy. Accepting as &
nzemum-mmaummmwiv.
Bismarck for the purpose of resisting any aggressive action on
the part of Russia and France, he sought to establish more
friendly relations with the cabinets of Ferlin, Vienna, and
flome, To the sdvances of the French Covernment he st first
turned a deaf ear, but when the rapprochement between the two
countries was effected with little or no cooperation on his ;
part, he utilized it for restreining France and promoting
Russian interests. He dled, aged 75, on the 26th of Jamuery,
199¢, seon after the ascension of Nicholas II,

62. Wnat opinion was generally held about t' e views of Alex-
ander III?

(A) Se was thought to be cautious.

(B) He was thought to be strongly anti-German and pro-Slav.

n‘.




lnyudo&hunﬂ))l’:a-\?

68.n.bl.y-m,n‘qts,ﬁﬁh‘tm.q—u

7a%q + 3altp

69.1::3--.:'-..u:-p.meuu.m.agnu

i :
Questiors 70 to 75. Directions. Here you will £ind ‘sentenc-
es with some words left out. The omitted words have been
mixed with other words and are written in capital letters
below each sentence. Find one word among those in capital
letters thet fits into each blank, and print it on the answer
sheet in the proper order. On the answer sheet, there are as
-w-mtwthomnrwmnﬂ-uouﬁonm
blank spaces in each sentence. When you print the answers on
mumm,nmmmmmmumm
in the question. Be sure to print only one word for esch
blank, and be sure that that word is one of those in capital
letters below the sentence.

70. (ooooo) victories can be won ‘ou-oo) for the wc

71. There was & (.....) interrslation which (.....) in prim-
itive (....m:....l magie, M~-4 kingship,
AWAY EELIEVED BETWEEN 3ZETWEEN CLOSE EXISTED NOODY
OPENED ORE OVERLOOKED SCCIETY SUBJECTED



Judges' retings, type of questiom,
percent passing, and source of question
for each test question used
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Appendix B.
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°See Table 7 for the separate percentages of Negroes and
whites passing Gach question.
°*These
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Appendix B, (cont,)
Test i, group 2, no. 10.
Test 5, questions 1y, 6, and 18.
Test 6, questions 13, 18.
Test 8, questions 9, 12, 16, 18,

From OSATMA: HE: A-li: questions 1, 5, 10, 15, 20, 35,
ko, 45, 60, 65.

Jrom OSATMA: IE: A-8: questions 2, 53.
From self-constructed questionst J questions.
The following questions were re jected for use becauss

they were reted as neutral guestions, or because the retings
were considered mmc

From the ACE 1947:
page 6, questions 1, 7, 13, 16, 28.
page 10, questions 2, S, .
page 1, questioms 7, 10, 19, 22, 28, 31, 34, 37, Lo.

From the EETA: A-2l: question 45,
From the HETA: CW-7: question 55,

From the CAVD 1947: &
Level M, question 3. ;
Level N, questions uo 170 3.

“ih .
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Appendix 3, (cemt.)
Bdition, form 3. Instituts of Bducational Research, Bur-
eau of Publications. Teachers College, Columbia Univer-
sisy, N. Y.

V - CAVD, 15k7. The I. E. B, Imtelligence Scals, CAVD, 1947
Edition, form 4. Institnhe of Educatiomal Research, Bur-
esau of Publiecstions. Tes. ’rs College, Colmmbia Univer-
sity, N. Y,

VI - 0GIS: A-5. Otis Growp Intelligence Scals. Advanced
Exsmination, form A. World Book Goupany, Yonkers-on-Hud-

son, N, Y,

VII - OSATMA: HS: A-lh. Otis Self Administering Tests of
Mental Ability. HNigher Examination, form A. World Book
Company, Yonkers-on-Hudson, W. Y.

VIII - 0SATMA: HRs B-10. Otis Self Administering Tests of
Neatal Ability. Higher Examination, form B, World Book
Company, Yonkers-on-Hudson, N. Y.

IX - OSATMA: HE: D-23. Otis Self Administering Tests of
Mental Ability. Higher Examination, form D. World Beook
Company, Yonkers-on-Hudson, N. Y.

X - OSATMA: IS: B-2. Otis Self Administering Tests of Mental
Ability. Intermsdiate Examination, form B. World Book
Compary, Yonkers-on-Hudson, N. Y.
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13. ¢ifts persuade even the gods,
1i. When the rabblt was caliph, he used a lion for vigler.

Questions S5 to 61. Directions. Each question in this sec-
tien hms Its eum sot of disestions, Rend ench sus eavefwily.
Some questions refer to the alphabet, which is reproduced be-
low.
430 0RPOETITELENG? A
5 T 9 ¥ % % T &

55. Suppose that the first and second letters of the alphabet
were interchanged, also the third and fourth, fifth and sixth,
ste. Waich letter would then be the sixteenth lstter of the
series? '

(A) P (B) X (c)s (D)RrR (B)O

g6, If the letters in the word IF appear in the same order
that they do in the alphabet, and 1f the same is trus of the
letters in the word AN, put & black mark under column A on the
answer sheet. DBut if this be trus only of one of these words,
put & black mark under column B if thet word is IF, and under
colum C if that word is AN,

57, Find the two lstters in the word AFTER which have just ss

many letters between them in the alphabet as in the word.

Which one of these two letters comes first in the alphabet?
(A)FP (B)T (C)E (D)R (B)A

.



n.rﬂmmm.nmmamu.m
e second time mearest the begimming.
(A)1 (B)e (C)t (D)w (B)»

59. If the first two statements below are trus, the third is
(A) true (B) false (C) not certain
Soms of Browm's friends are Baptists.
Soms of Browm's friends are demtists.
Some of Browm's friends are Baptist dentists.

60, When the time by & clock was 8 minutes past 10, the hands
were interchangsd. The clock then said about what time?
(4)8210 (B)1:50 (C)10:10 (D)2:05 (E)10:08

61. If the following words were seen on » wall by looking in
A mirror oen am opposite wall, whiech word would appear exastly
the same as if seen directly?

(A) oEz0 (B) sAw (c) woow (D) mOTOR (E) OPTO

Questions 62 and 63. Directions. Read the paragraph bdelow,
and snsver the two questions that follow,

On the death of Alexander II in 1881, it was gemerally
expected that M. "» Giers would be dismissed as defiecient in
Russian nationalist feeling, fer Alexander III was eredited
with strong anti-German, Slavephile tendemeies. In realisy,
the young tsar had no intention of embarking ou wild polis-
ical adventures, and was fully determined mot to lot his hand

-75 -



