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1 /Amish culture

and educational goals

rail fence that bounded the playground. It looked impressively small, high

in the sky. There was a good steady breeze. The teacher and children had
used two balls of twine when they “set” the kite during the morning recess. All day
it had flown—held in limited freedom by the balanced forces of the wind and
the string.

Twenty-six children in eight grades sat in the bright, sunny schoolroom at
Meadowbrook. The boys all wore suspenders to hold up their broadfall, dark
trousers; the girls wore plain dresses with long aprons. There was no patterned
cloth, only solid colors with blues, greens, purples, and browns accented by black
shoes. Many of the girls wore black head coverings over neatly braided hair. Four
second-graders were at the recitation bench taking turns reading aloud from the
McGuffy Reader as the other children worked quietly at their desks. The teacher
listened to each child read and then, while the third-graders came up to the
recitation bench, she answered hands, directing each questioning pupil along the
proper path of learning.

Water dripped from the wet snow on the eaves of the new yellow-tiled school-
house, each drop making a soft spatter as it hit the fertile ground. Along the
muddy lane water trickled in a temporary stream, fed by the melting snow. A frog
piped, the birds sounded like spring, and the air and the mud smelled as fresh as
the breeze that kept the kite aloft. Rolling fields with an occasional grove of trees
stretched towards the horizon. The distant clip-clop of a briskly trotting horse
indicated a way of life that needed the small rural school for the education of its
children. No pavement, neither road nor sidewalk, could be seen from the school-
yard; the whine of cars and the noise of trucks on the nearest state route did not
reach the school house.

Amos sat at his desk copying the lines the teacher had written on the blackboard.
By Friday the seventh- and eighth-graders were to have them memorized.

THE KITE DANCED and pulled at the end of a long string tied securely to the

I live for those who love me,
Whose hearts are kind and true,
For heaven that smiles above me
And waits my spirit, too;

For human ties that bind me

For the task my God assigned me

1
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For the bright hopes left behind me,
And the good that I can do.

e pondered: “I live for those who love me—for heaven—for the task my God
signed me—the good that I can do.” He glanced at the clock ticking on the
hoolroom wall. Soon the teacher would announce afternoon recess. From his seat
: could see that the juncos had not yet flown north, for several were outside the
indow near the feeding station. He listened to the wind and realized with satis-
ction that the kite must still be among the clouds. Today they could not play
ftball because there was too much mud. Tomorrow he would bring his own kite.
_another week the playground would be dry enough for ball. Then the children
id the teacher would play vigorous games together. ‘
Meadowbrook School was built only three years ago. The children study a
irriculum similar to that of the nearby public school, but in a different context.
 spite of a new building and a young teacher, the methods and materials differ
tle from those of two generations ago. Even though no science is taught and the
ird ‘grade does not have a unit on weather, all the children are sensitive to the
vakening of nature around them.

The days were getting longer and the amount of pressing farm work was increas-
g The children were needed at home to learn the practical arts of running a
mily farm. The teacher was anxious to et her small garden with vegetable
ants and flowers and to get ready for the strawberry harvest. Apother school year
as drawing to an end, a school year still integrated with the agricultural seasons
F planting and harvesting, still related to a family unit in which the school-aged
rildren simultaneously are nurtured by the family and contribute physically to the
mily’s security.

Although the Amish school is separated from “the world” outside, it is not
parated from Amish life. The school supports the family and the traditions and
-onomy of the Amish community and enables the child to learn both the facts
1d the roles he needs to functiori as an Amish person in twentieth-century
nmerica. At a time when the cry for relevance is heard from all sides, the Old Order
1mish are quietly developing a school system that is integrated with their own life
yle and therefore relevant.

The Amish have suffered repeatedly from coercive school laws and officials who
ave not understood their apprebensions about technological progress and the loss
f community. Amish parents have served jail terms rather than have their children
ained for a way of life not of their choosing. The public school provides suitable
reparation for those seeking to participate in mainstream American culture.
Iowever, for ethnic and religious groups who think of themselves as “strangers in
1e land,” the expanding role of the public school is threatening. The Old Order
umish are one of several traditional communities who conscientiously reject much
f modern technology and new cultural developments. Middle-class values in the
ublic schools threaten a people who want limited isolation from mass communica-
ion and protection from the dangers of alienation inherent in the loss of com-
aunity, a people who strive to cultivate humility and simple living.
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AMISH ORIGINS

The Amish are direct descendants of the Swiss Anabaptists of the sixteenth
century. The Anabaptists originated in a number of areas simultaneously: there
were the Mennonites in Holland and North Germany, the Hutterian Brethren in
Moravia, and the Swiss Brethren in Switzerland, all of whom emerged between
1525 and 1536 as forerunners of the “free church” movement (Littell 1964). The
petiod of emergence was turbulent and the dissenters suffered persecution and
annjhilation for their deviation from the state churches. The attempt to extinguish
them was not successful. Those Anabaptist groups who survive share a common
heritage: the maintenance of a disciplined community, pacifism, separation from
the world, adule rather than infant baptism, emphasis on simple living, and re-
generation of character. The Anabaptists were contemporaries of Martin Luther,
but went beyond his reforming of the established church. They withdrew com-
pletely from the state church and formed voluntary fellowships in imitation of the
early primitive Christian church.

The Amish emerged as a dissenting conservative wing of Swiss Anabaptism
between 1693 and 1697 (Hostetler 1968:23—44). The name Amish comes from
their leader Jacob Amman, an elder, who emphasized conservatism. The differences
which separated the Amman group from the Swiss Anabaptists (Mennonites)
centered on the practice of shunning and the strictness of conformity to specific
social and ritualistic practices. The Amman group, for example, began holding
communion services twice instead of once each year. Their leader introduced the
practice of foot-washing in connection with the communion service and advocated
greater uniformity in dress. He taught that it was wrong to trim the beard and
that persons who attended the state church should be excommunicated.

The Amish came to Pennsylvania from Switzerland as eatly as 1727 (Stoltzfus
1954). Today there are no Amish in Europe who have retained the name and
principles of the original group. Their descendants in Europe have reunited with
the main body of Mennonites or have otherwise lost their Amish identity. It is
only in North America that the name and the distinctive practices of the Amish
have survived. i

The name given @ the followers in Europe was Amish Mennonite or Amish.
The name Old Order~Amish came into common usage in nineteenth-century
America to distinguish th}xgx from the New or assimilating groups of Amish. Since
the Old Order Amish assemble in private homes for worship they are sometimes
called Howuse Amish to distinguish them from the Church Amish who worship in

meetinghouses. The persistence of custom and slowness to modernize have been
distinctive features of the Old Order. Their communities have remained relatively———

stable while the dominant culture around them has changed radically. -

The Old Otder Amish reside principally in the rural areas of Pennsylvania, Ohio,
and Indiana, and in smaller settlements in Illinois, lowa, Wisconsin, Tennessee,
Missouri, Maryland, Kansas, and New York. Ontario was settled by a community
of Amish in 1824, but several new settlements have been formed there since 1950.
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mall communities have recently been founded in South and Central America. The
opulation of the Old Order Amish is presently estimated to be over 60,000 persons.

THE AMISH COMMUNITY AND CULTURAL THEMES

The Community The Old Order Amish are congregational in their church
rganization. In all settlements their families are divided into ceremonial units
illed church districts. Bach district encompasses a specific geographic area. The
ze of the church district is limited by the number of people who can meet for
1e service in a farm dwelling, generally from 30 to 40 married couples and their
aildren. Each congregation has its own ordained officials, usually one bishop, two
reachers, and a deacon. The officials are selected by nomination from the members
1d ordained by lot for life. They receive no formal training before or after
rdination and serve without financial support from the congregation. The Amish
ather for worship services every second Sunday at a farm home of one of the
iember couples. On the off-Sunday when there is no worship service, the day is
>served as a sacred day, a time for reading the Bible, resting, visiting relatives, and
fraining from weekday farm work.

The Amish community has an especially complex organization in those settle-
ients with a number of different types or affiliations of Amish. Such differences
ise from liberal-progressive interpretations of the discipline. Since each church
istrice makes its own rules, those districts with similar rules tend to form reciprocal
lationships. These relationships are strengthened by exchange visits of preachers,
7 each supporting the others’ disciplinary actions, and by marriage alliances. An
mish group that does not associate ceremonially with another Amish group will
¥, “Those people are not-in’ fellowship with us.” “In fellowship” means there is
fficient agreement in the discipline to permit exchange of visiting preachers.
fhiliations bave arisen also from church divisions, from long-standing differences
- customs, and from differences in leadership by the bishops. But despite these
riations, which also have their counterparts in the numerous Protestant denomina-
ons, the Old Order Amish generally have the following in common: worship
rvices in the homes of the members, use of horsedrawn carriages, use of the
:nnsylvania German dialect, a distinctive plain and simple dress for both men
id women, beards but not mustaches for all married men, long hair (which
ust be parted in the center if parted at all), hooks-and-eyes on dresscoats, and
boos against electricity, telephones, automobiles, and tractors with pneumatic tires.
o formal education beyond the elementary grades is a rule of life, and high school
*college diplomas are forbidden.

Cultural Themes Five cultural themes in Amish society have significant im-
ications for socialization: separation from the world, voluntary acceptance of
gh social obligations symbolized by adult baptism, the maintenance of a disciplined
urch-community, practice of exclusion and shunning of transgressing members,
d a life in harmony with the soil and nature. (For more extensive treatment

the culture see the bibliography: Huntington 1956; Hostetler 1968.) Since
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socialization and therefore also schooling are directly related to the underlying
themes of a culture, it is important to understand the basic values of Amish
society at the outset.

1. Separation from the world: An underlying theme in Amish society is a
world view conditioned by Christian dualism, that is, a world containing opposites,
such as good and evil, light and darkness. Two biblical passages, perhaps the most
often quoted, epitomize for the Amishman the message of separation. The first is:
“Be not conformed to this world, but be ye transformed by the renewing of your
mind that ye may prove what is that good and acceptable and perfect will of God”
(Romans 12:1). It is the duty of a Christian to keep himself “unspotted from the
world” and separate from the desires, intent, and goals of the worldly person. To
the Amishman this means, among other things, that one should not dress and
behave like the world. Another key passage is “Be ye not unequally yoked together
with unbelievers; for what fellowship hath righteousness with  unrighteousness?
and what communion hath light with darkness?” (Il Corinthians 6:14). The
church, according to biblical teaching, must be “pure,” “without blemish,” and
“without spot or wrinkle.” These teachings forbid the Amishman from marrying a
non-Amish person or from entering into a business partnership with an outsider.
The doctrine applies to all social contacts that would involve intimate connections
with persons outside the ceremonial community. The emphasis on separation has
given rise to a view of themselves as a “chosen people” or “peculiar people.”

The principle of separation conditions the Amishman’s contact with the outside
world and colors his view of reality and existence. The Amish are forbidden by the
precepts and example of Christ to take part in violence and war. When drafred
for military service, they apply for conscientious objector status, basing their stand
on biblical texts such as "My kingdom is not of this world: if my kingdom were of
this world, then would my servants fight” (John 18:36). The Amish find no
biblical rationale for self-defense. Like many eatly Anabaptists they are “defense-
less Christians.” Problems of hostility are met without retaliation. The Amish
farmer, in difficulty with the hostile world around him, is admonished by his
bishop to follow the biblical example of Isaac. After the warring Philistines had
stopped up all the wells of his father Abraham, Isaac moved to new lands and
dug new wells (Genesis 26:15—18).2The Amish take this advice literally, so that
in the face of hostility, they move to new locations without defending their civil
or legal rights. When confronted with school consolidation that makes it impossible
to remain separate from the world, they build private schools or migrate to another
county, state, ot country.

Although the Amish maintain separation from the world, they are not highly
ethnocentric in their - personal relations with non-Amish persons. They accept as
a matter of course other persons as they are, without attempting to judge them or
convert them to the Amish way of life. For those who are born and reared in
Amish society, however, the sanctions for belonging to the group are deeply rooted
in the belief in separation from the world as defined by the church-community.

2. Voluntary acceprance of high social obligations symbolized by adult baptism:
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The meaning of baptism to the individual and to the community reflects an im-
portant core value. In late adolescence, young people are urged by their parents
and the ministers to formally join the church by accepting the rite of baptism.
Little persuasion is necessary since it is normal for young people to follow the
pattern of their peers and be baptized. _

Basic to the baptismal vow is the acknowledgement of Christ as the Son -of
God, belief in the spiritual sovereignty of the true church of God on earth, the
“renunciation of the world; the devil, one’s own flesh dnd blood, and confession of
Christ as Lord and Savior.” The formal confession is not different from other
Christian groups. What is significant is the promise to abide by the Ordnung
and the promise “not to depart from the discipline in life or death.”

Great emphasis is placed on walking the “straight and narrow way.” Voluntary
membership is emphasized, but for one who has been baptized there is no turning
back. In support of the religious beliefs an Amish preacher told the court, “We
don’t go down on our knees for nothing.” Applicants are warned not to make a
promise they cannot keep. The day prior to baptism the applicants are asked to
meet with the ministers, when they are given the opportunity to turn back if they
so desire. The young men are asked to promise that they will accept the duties of
a minister should the lot ever fall on them. No young person can be married in the
Amish church without first being baptized.

3. The maintenance of a disciplined church-community: After baptism the in-
dividual is morally committed to keeping the rules of the church. For a single
person this means keeping his behavior more in line with the rules than before.
After marriage the individual assumes a greater responsibility for building the
church, which means taking an active part in supporting the community standards.
The Amish community is distinct from other church groups in that most of the
rules governing life are not specified in writing. These values and norms can be
known only by being a participant. The rules for living tend to form a body of
sentiments that are essentially a list of “do’s and don’t’s” within the environment of
the small Amish community. i

All Amish members know the Ordnung of their church district. Because most
rules are taken for granted, it is usually those questionable or borderline issues that
are specified in the Ordnung. These rules are reviewed at a special service preceding
communion Sunday. They must have been unanimously endorsed by the ministers.
At the members’ meeting following the regular service they are presented orally,
after which members are asked to give assent. A unanimous expression of peace
and goodwill toward every member and assent to the Ordnung makes possible the
observance of communion. Without consensus the communion service cannot be
observed.

4. Excommanication and shunning (Bamn und Meidung) are the church-
community’s means of dealing with obdurate and erring members and of keeping
the church pure. How shunning should be practiced was the central question in
the controversy that led the Amish to secede from the Swiss Brethren. The doctrine
was intrinsic in the Anabaptist movement from its very beginning. The Anabaptist
concept of the church was of a pure church consisting of believers only; persons
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who violate the discipline must first be excommunicated, then shunned. This
method of dealing with offenders, the Amish say, is taught by Christ (Matthew
18:15-17), and explained by the Apostle Paul (I Corinthians 5:11) that members
must not keep company with unrepentant members nor eat with them. The passage
is interpreted to mean that a person who has broken his vow with God and who
will not mend his ways must be expelled from the fellowship just as the human
body casts off an infectious growth. The practice of shunning among the Swiss
Mennonites was to exclude the offender from communion. A more emphatic
practice was advanced by Jacob Amman. His interpretation required shunning
excommunicated persons not only at communion but also in social and economic
life. Shunning means that members may receive no favors from an excommunicated
person, that they may not buy from or sell to an excommunicated person, and that
no member shall eat at the same table with an excommunicated person. If the
person under the ban is a husband or wife, the couple is to suspend their marital
relations until the erring member is restored to the church fellowship.

The Amish do not emphasize the evangelism of outsiders. They are not as
concerned about the redemption of the outside society. as they are about the
preservation of their own. They will accept outsiders provided they conform to
Amish beliefs and practices. Their primary concern is to keep their own members
from slipping into the outer world or into other religious groups. Members who
wish to have automobiles, radios, or the usual comforts of modern living face
the threat of being excommunicated and shunned. Thus the ban is used as an
instrument of discipline not only for the drunkard or the adulterer, but for the
person who transgresses the discipline of the church. Parents, for example, who
send their children to a school beyond that required for living in the Amish com-
munity are liable for censure. The same applies to any member who obtains a
worldly education.

5. A life in harmony with the soil and nature: Implicit in Amish culture is
the view that nature is a garden, that man was made to be a caretaker (not an
exploiter) in the garden, and that manual labor is good. The physical world is
viewed as good and not in-itself corrupting or evil. The beauty in the universe is
perceived in the orderliness of the seasons, the grandeur of the heavens, the intricate
world of growing plants, the diversity of animals, and the forces of living and dying.
Amish mores require members to make their livelihood from farming or such
closely associated activity as carpentry, mason work, or operating a sawmill. Work-
ing in small factories is a trend not approved by the more orthodox Amish. In
Europe the Amish lived in rural areas, always in close association with the soil,
so that the community was entirely agrarian in character. In America the Amish
have found it necessary to make occupational regulations to safeguard their com-
munity from the influence of industrialization and impersonal alienation.

The preference for rural living is reflected in attitudes and informal relations for
group life, rather than in an explicit dogma. The Amish believe that God is pleased
when man works in harmony with nature, the soil, and the weather, and cares for
plants and animals. Hard work, thrift, and mutual aid are virtues upheld in the
Bible. The city, by contrast, is viewed by the Amish as the center of leisure, non-



Typical farm dwelling in Ohbio (A Fred Wilson Photo).

productive spending, and often wickedness. The Christian life, they contend, is
best maintained away from the cities. God created Adam and Eve to “replenish
the earth, and subdue it; and have dominion over the fish of the sea, and over the
fowl of the air, and over every living thing that moveth upon the earth” (Genesis
1:28). Man’s highest place in the universe is to care for the things of creation. One
Amishman said, “The Lord told Adam to replenish the earth and to rule over the
animals and the land—you can’t do, that in cities.” Another said, “Shows, dances,
parties, and other temptations ruin even the good people who now live in the
cities. Families are small in cities; in the city you never know where your wife is,
and city women can’t cook. People go hungry in the cities but you will never
starve if you work hard in the country.”

Lancaster County, Pennsylvania, which is a center of Amish life, has long been
distinguished as the garden spot of the nation, representing an intensive method
of farming on relatively small holdings. The older residents in Amish communities
have accumulated a large amount of agricultural experience and lore reaching
back to early colonial days. As farms are handed down from father to son, so are
the experiences and the wisdom associated with the care of livestock and farming.
The farm economy incorporates the elements of hard work, cooperative family
labor, crop and livestock productivity, and saving.

These five cultural themes play an important part in the education of the
young. The Amish are not a part of the mainstream of American cultural or
religious groupings. Their isolated, intransigent, and withdrawn character has led
social scientists to classify them as a sect rather than a denomination. Their negative
relation to the larger society enables them to provide for their members a sanctuary
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from competing value systems. In the face of modern mobility, restlessness, root-
lessness, and anxiety, the Amish protect their members against value systems of
middle-class society. Worldly success and worldly standards are a threat to the
sectarian society, for as sociologists (Niebuhr 1929 and others) have pointed out,
many groups which began as sects (such as Baptists, Methodists, and Congrega-
tionalists) have, with the acquisition of wealth, become established denominations.
Separation is therefore of utmost importance to the Amish way of life.

If we are to understand the goals of Amish education we must fully appreciate
the central concept of separation and its manifestations. In order to survive in an
industrialized nation like the United States most sects have had to retreat to a
spatial and psychic togetherness. As geographic isolation becomes less possible with
every new invention, interpersonal relations and cohesion within the community
become more and more essential for the successful functioning of the community.

THE GOALS OF EDUCATION: “HUMILITY AND SIMPLE LIVING”

Growing up in a separated society is different from growing up in a mainstream
denomination in the United States. In a denomination much of the larger society
is affirmed and public education may differ little from the culture of established
religions. However, if the Amish child is removed from his community and put
into the consolidated school in the larger society, there is sharp discontinuity for
him. In the Amish school such arbitrary distinctions between school and-life do
not exist, for the primary function of the Amish school is not education in the
narrow sense of instruction but the creation of a leatning environment continuous
with Amish culture. By identifying with teachers who identify with them, children
acquire understanding essential to becoming an adult. The Amish school atmos-
phere supports the values and attitudes of the separated community, and the
individual is socialized to develop his skills and personality within the small
community. Emphasis is on interaction and continuity of lives: of teachers with
pupils and of parents with children.

True education, according to the Amish, is “the cultivation of humility, simple
living, and resignation to the will of God.” For generations the group has centered
its instruction in reading, writing, arithmetic, and the moral teachings of the
Bible. They stress training for life participation (here and for eternity) and warn
of the perils of “pagan” philosophy and the intellectual enterprises of “fallen man,”
as did their forefathers. Historically, the Anabaptist avoided all training associated
with self-exaltation, pride of position, enjoyment of power, and the arts of war
and violence. Memorization, recitation, and persohal relationships between teacher
and pupil were part of a system of education that was supremely social and
communal.

The following postulates, derived from an extensive examination of historical
sources and verified from obsetvations, express the Amish view not only of formal
education, but of human nature and the ultimate goals of training the young.
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1. Although children are believed to have an inherited sinful nature through
no fault of their own, they are loving and teachable and with the proper environ-
ment are capable of assuming responsibility to God and man for their actions by
the time they become adults.

2. Parents are responsible for training their children and morally accountable to
God for teaching them right from wrong and transmitting to them a knowledge
of eternal life.

3. Children are urged not to be idle but to learn to read and write so that they
may acquire a knowledge of the scriptures. Learning manual skills that are useful
for making a living is also encouraged.

4. Obedience to parents and ultimately to God is a cardinal virtue. Children are

not to be self-willed, but well-mannered, quiet, and humble in the pfesence of

others.

5. The family and to a lesser extent the schoo] ate believed to have the primary
responsibility for training the child for life. Limited individualism within the
bounds of faithful adult behavior is the model for the child. It is believed that the
child must have an explicit relationship to his parents, siblings, church, community,
and school to achieve adequate training for adult life.

6. The school is viewed as an instrument for teaching children the literacy and
skills needed to live as productive adults in an environment where values taught
in the home are continuous and function throughout the life cycle. The home and
the church, rather than the school, are responsible for the religious training of
the young.

7. Children during their age of innocence are regarded as pure and not in need
of ceremonial baptism. Should they die in their innocence, original sin is not
imputed to them on account of the death of Christ. Their entrance into adulthood
and the church-community is attained through familiarity with the scriptures,
followed by faith and baptism after attaining adulthood.

8. Acceptance of mature social responsibility involves total commitment to the
believing church-community and material and spiritual separation from worldly
standards, including association and marriage only with members of the believing
community and a personal willingness to suffer persecution or death in order to
maintain the faith.

Complete separation is not a goal nor do the Amish think of themselves as
better than other people. Wholeness and separation are not considered antithetical,
but complementary for the continued existence of a prized way of life. Like parents
in any society, the Amish want their children to absorb the basic values of their
way of life. Many Amish fear the loss of their cohesive spiritual tradition. Their
concern is not simply that their children may become “English,” but that they may
be lost for eternity. Inability to teach their children the Amish way of life affects
the parents’ relation to God, the community, and themselves. Parents are account-
able to God for rearing their children in the faith and to fail to do this is to leave
a blemish on the church. To lose one’s children to the world is to lose hope of
spending eternity with them in heaven.
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METHODS OF THE STUDY

This study is not directly concerned with legal or political questions. It
focuses on the indigenous processes of nurture and socialization, as well as on
formal schooling in the context of Amish culture. It will attempt to illustrate the
cultural context of learning—the cultural goals, the institutions, the practices, in-
dividual participation in the culture, and pupil achievement—in relation to the
whole of Amish society. Implicit in our approach is the assumption that every
culture provides guidelines for the rearing of the young and that these guidelines
can be articulated by the anthropologist, whether the society be literate or non-
literate. Where conflict exists between the public school system and Amish school-
ing, an attempt will be made to bring anthropological insights to bear on the
problem.

Our study deals with the Old Order Amish as distinguished from several more
assimilated groups of Amish—the Amish-Mennonites, Beachy Amish, or Church
Amish—who have altered their life style by owning automobiles and using elec-
tricity and telephones in their homes and who show greater readiness to verbalize
personal religious experience in conversation. The whole of Old Order Amish
culture is illustrated in this study insofar as it relates to socialization. For more
extensive treatment of Amish ethnography the reader should consult the bibli-
ography.

The data for this case study were systematically gathered over a period of four
years. The technical aspects of the research appear in Educational Achievement and
Life Styles in a Traditional Society, the Old Order Amish (Hostetler 1969). The
field studies included Amish communities in Pennsylvania, Ohio, Indiana, and
several other states with smaller settlements. Socialization practices from infancy
through old age were observed while residing in a farm home in a church district.
As participant observers, the fieldworkers were identified with a specific family,
its network of kinship and visiting patterns, ceremonial functions, and the daily
routine of farm and community activities. Interviews were informal and unstruc-
tured, but data were systematically obtained and recorded. Repeat visits to the
community and shorter visits to other communities with Amish members were
important means of obtaining longitudinal data on human growth and community
changes. Observations and testing were conducted in Amish schools, in public
schools with Amish enrollments, and in a control group consisting of a modern
rural school.
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and the life cycle

Knowledge, values, and attitudes are differentially attributed to each age

classification. An individual must recognize the age category to which another
person belongs in order to respond properly to him and to expect an appropriate
response. Age stages differ from one society to another, but at least seven age-sex
categories, according to Linton (1945:66), are universally recognized; Erikson
(1950) lists eight. The Amish recognize six age categories, with several less well-
defined subcategories, within their culture. The stages in the Amish life cycle are not
as sharply delineated as in many cultures, and although éach stage tends to corre-
spond to a biological phase, the social functions of each group are culturally
determined. Some knowledge of the age structure-of Amish society is essential to
understanding Amish socialization patterns and the Amishman'’s participation in
his culture.

I N ALL SOCIETIES occupations are ascribed on the basis of age'and sex.

THE AGE STAGES

In Amish society a person passes through a series of six distinct age categories
or stages of socialization as he progresses through life. Different behavior is
demanded of him at each stage. The stages, from birth to death, are as follows:

Infancy The first stage covers the period from birth until the child walks.
Children of this age are generally referred to as “babies.”

Preschool children The second stage covers the period between walking and
entrance into school, generally at the age of six or seven. Children of this stage
are referred to as little children. Sometimes they are spoken of as children at
home, although that phrase more often refers to all children who are unmarried
and still eat and sleep under the parental roof.

School children Children attending school are referred to as scholars by the
Amish. These children are fulfilling the eight years of elementary schooling required
by the state. They attend either public schools or Amish schools and are between
the ages of 6 and 16.

Young people Young people or youth are those who have completed eight
years of schooling and can therefore do a full day’s work. Young people participate
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Amish women (A Fred Wilson Photo).



Adults attending a farm sale (A Fred Wilson Photo).
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in the social life of their peers as distinct from the family-centered social activity
that characterizes the other age stages in Amish culture. Young people are between
the ages of 14 or 16 and marriage, which usually takes place in the early twenties.
There are several subdivisions within this age stage: Those young people who
have finished elementary school but are not yet 16 are generally not full participants
in the social life of this group. Those young people who have been baptized are,
in many communities, no longer full participants in this age group for they have
voluntarily chosen to abide by the rules of the church and are no longer testing
the boundaries of their culture. The draft, which removes Amish young men from
the community for two years of alternative service, has not become integrated into
the age patterning of Amish culture. It can affect either young people or adults.

Adulthood Baptism signifies religious adulthood, but marriage and the birth
of the first child brings social adulthood. Generally the time interval between
baptism and marriage is relatively short. The major activity during adulthood is
child rearing.

Old folks Adults generally retire sometime after their youngest child has
married and started to raise a family. They move from the big house into the
grandfather house or to the edge of a village. They are cared for by their children
and exert a conservative influence as they fulfill their accepted role of admonishing
the young. ;

ADULTHOOD

Age grading in Amish society must begin with a discussion of adults, for the
family is the basic unit of Amish culture. The most important family activity is
childrearing. Household size may vary from those married pairs who have no

<hildren to those having 14 children or more. Studies of family size show that for

completed families the average number of children is slightly over seven. Ask an
Amishman how big his church district is and he will answer you with the number
of families, not with the number of individuals. An Amish schoolteacher will tell
you how many families attend the school, and when she introduces the children,
she will often introduce them by family rather than by grade.

The Amish family is marked by its stability. Theologically the Amish believe
that the commitment to one’s spouse is second only to the commitment to God.
Husband and wife become one flesh, a single unit separable only by God. For the
Amishman, the question of sacrificing his family for his profession never comes up.
The family comes first. A job is of no intrinsic importance; it is necessary because
it supplies the economic basis for the family. The work of the household should
provide vocational education for the children and fulfill the biblical standard, “In
the sweat of thy face shalt thou eat bread” Although the Amish family is
patriarchal and the husband is the head of the wife, the wife has an immortal soul
and is therefore not merely an extension of her husband, nor wholly subservient
to him. Her relative position is illustrated by her position in church, where she has
an equal vote but not an equal voice. ’
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Parents are expected to serve as examples for the child. An Amish minister
admonishes, “Our lives should, by all means, be separated from the world, and be
S0 consecrated, that our children can see by our words and deeds, . .. Parents do
not have individual rights; they have responsibilities and obligations for the
correct nurture of their children. An Amishman says, ‘1 am a father. . . . I must
teach, train, admonish, chasten, love, and guide my children, and all this with
patience and wisdom.” In his final admonition before his death, an Amish
preacher wrote to his sons, “The responsibility to teach your children lies fully upon
you {parents].” Parents are believed to be accountable to God for their children’s
spiritual welfare. The Amish quote Menno Simons, the sixteenth-century founder
of the Mennonites, who says, “Watch over their {your children’s} souls as long as
they are under your care, lest you lose also your own salvation on their account.”

Amish parents act as a single unit when dealing with their children and rein-
force one another. Referring to repeated misbehavior of one of her children, an
Amish woman said, “We finally decided we would have to spank him if he.did it
again. He was late again so Amos took him into the bedroom to spank him. I
went too because I should help by being there. The boy must know that both of
us are concerned.” Admonitions to parents in the sermons and in Amish writings
are directed not to fathers as such or to mothers alone, but to parents. Parents are
taught that if there is a difference of opinion between them, they should discuss it
privately and prayerfully and always be of one mind when disciplining the child.
The wife is expected to support her husband in all things, especially in his relation-
ship with other people, whether it be their children, parents, or friends and
neighbors. The husband in turn should be considerate of his wife on a physical,

emotional, and spiritual level. The ideal is to be individuals to one another, but
of one mind to all others.

Amish parents are remarkably consistent in the demands they make on their
children and in the behavior they expect of them. They constantly réinforce one
another and there is general consensus within the community as to how children
ought to be raised and how they ought to behave at different stages.

Children function as socializing agents for their parents in a variety of ways.
As parents strive to be good examples for their children, they modify their own
behavior. In their efforts to teach their children to become good Amishmen, they
become better Amishmen themselves. The birth of a child enhances the status of
his parents in the community; they attain full adulthood with parenthood. Children
take up so much time and energy that the parents are not likely to have time for
other interests. Today, because most doctors refuse to come to the house, the large
majority of Amish babies are born in the hospital. Medically this is advantageous,
but culturally it is not. Home births have a positive value in uniting the family.
They demonstrate the wife's unique, dramatic contribution and strengthen her
position in the patriarchal family. The husband and wife grow closer by sharing
the experience of childbirth. Amish women do not see childbirth as threatening,
but as status-enhancing. The most traditional Amish have continued to oppose
hospital deliveries and with the help of sympathetic doctors or midwives some of
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. . . he
them still quietly give birth at home. Birth control is not practiced among t
conservative Amish.

INFANCY

Babyhood is the stage between birth and walking. Th.e Amish bel;ew];e a b:by 1;:
a pleasure. He may be enjoyed without fear of self-pride, for. theda y is bfb
from God and not primarily an extension of the parents. At .th{s ten e;r e.xgeb aﬁeveg
can do no wrong. If he cries he is in need of cox.nfort, not .dlsc1phne. t is bel eve
that a baby can be spoiled by wrong handling, especially ‘t'>y ne):vous;,lot e
handling, but the resultant irritability is the .fa_ult of. the env1ronmenti, T
baby; he remains blameless. An Amish baby is born into :he cormrzlur;l ;y. He s
never spoken of as “a little stranger,” but is welcc?med as a “new ‘wcl)_o lc d;.;gerence
a “little dishwasher.” Future sex roles are rf:cogmzed, but t.here is little .bl ference
in the care given a boy or girl. Each b;by is greeted happily as a contribu
i the family and the church.
thi&sr(:filsllrllt{)a(l))fies are rar}:ely alone. They sleep in thei1j parents’ room, are rnotvici
around the house during the day, and in a large family are held ,dulrmg r(I)ltoso o
their waking hours. They are diapered and bathed‘ on ‘thelr m?ther s lap, ln ron
hard, cold table or tub; it is a time of happy sociability. Babies are rafiey; G
a strict time schedule, but in relation to their own pattern of hunger a;n tl emealls
pattern of the family. Solid food is given atdtl;e ?m{li ttaﬁ)elebjs;“;fab?gla}; young.
i itude is one of sharing its good food wit by.
Ishzvf: r::ls?i; trtnonths don’t eat well if fed alone, the)'r believe. It 1s.generfill.y th&lf:;
that everyone eats better in a group; eatin{gilisf an (1inr1po:1tamn::e ;(l))cexz :fcttl;lrétz;(tended
isiting, at church, traveling, or 1ll, friends an : .
?:;firll;shaerl;:rsith fne another’s babies.f ]iuri.nf tlf1e SISt year of life the baby receives
ici from a large number of Amish of all ages. o
301’?;1:)‘;21‘;11'; handlinggof Amish babies within the home or the cc])ammunklty al::
quite different from the care taken of them when mother and ba zr rna;l izden
excursion into the world. The baby is tightly wrappe:d and covered, o tc;?m oden
'in ‘his mothet’s shawl. Even his face may be covered in order. to protecth i n from
the “bad air” Passing strangers would prob.ab.ly not reahze. tl‘;a;D t eared et
was carrying a baby. The traditional Am%sf: dlshkehhax]::]i’ tieltrlanzl :15 ;:V S
by outsiders or even noticed by them. The way the 7 is handed when e
mother is shopping or traveling shows the Aml.sh dxstrustlo t eﬂ e Ones
the parents’ efforts to protect the bszy from its mal.ev? entdm 1;10th }.)hYSical -
Amish parents give generous attention to .thelr babies’ needs, PR
ocial. This care equips the baby to trust himself and thOSe. aroun :
S1950:247). Babi::1 are enjoyed by the Ar(rilisg; tXeY. ::ec(]:;l:;z:ilt ;obl:; :g;xllrtl:atrje
i e within the home and the Amis S )
zslr)}?::‘g:tairxlldt;?:orld. Babies are not scoldec% or punished, and there is no such
thing as a bad baby, although there may be a difficult baby.
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LITTLE CHILDREN

The preschool stage lasts from walking until entrance into elementary school.
During his preschool years the Amish child is taught to respect and obey those in
authority, to care for those younger and less able than he, to share with others and
to help others, to do what he is taught is right and to avoid that which is wrong,
0 enjoy work and to fulfill his work responsibilities pleasantly. The parents’ task
in these years is to create a safe environment for their children. The parents live
separated from the world, maintaining the boundary for their children and striving
always to protect them from both physical and moral danger. .

The children are taught to respect authority, and respect is shown by obedience.
The Amish do not strive for blind obedience, but for obedience based on love and
on the belief that those in authority have deep concern for one’s welfare and know
what is best. Children learn this relationship between authority and fesponsibility
very early. The four-year-old child is expected to hand over his toy to the three-
year-old if the three-year-old cries for it, but in the parents’ absence the three-
year-old should do what the four-year-old tells him to. However, the older child
may not make arbitrary demands of the younger, and he is expected to cajole rather
than force him into cooperation. The children learn in this way that authority is
closely linked to responsibility for others. Those in authority must be obeyed, but
they do not simply give orders; they also nurture and protect those under their
authority.

Most traditional Amish parents teach obedience by being firm and consistent,
rather than by violent confrontations or single instances of breaking the child’s
will. The switch is used freely, but not harshly. In their handling of disobedience,
the Amish vary considerably as to the age at which and degree to which they
require obedience, in the lengths to which parents will go to get obedience, and in
the emotional attitude of the parents in handling a disobedient preschooler. None
of the Amish condone willfulness, stubbornness, or defiance on the part of the
child, but they may have different opinions as to whether a child’s behavior is
caused by stubbornness or lack of understanding. The traditional Amish are
matter-of-fact rather than moralistic in dealing with their children.

Work is perceived as helping others and fulfilling one’s responsibility to them.
A child s rarely thanked for doing his chores. Thanks are not expected for carrying
out responsibilities. More often the parent may make a simple statement, “Now the
floor is clean.” The child is rewarded by the task having been accomplished. Work
well done is its own reward. Children are trained to help one another rather than
to be independent. Thus a four-year-old child will get the boots for the two-year-old
and put them on for him, then instead of putting on his own boots he will wait
for his older sister to help him. Although the Amish girls always wear dresses and
the little boys, after they are toilet-trained, wear trousers, there is little difference in
tasks they are taught to perform. Boys are encouraged to like horses and machinery,
but children of both sexes accompany their father around the farm and help their
mother with simple household tasks.

LITTLE CHILDREN - 19

Young preschool children may scream to get attentio.n or tf:o solicit a(:it 'giizeis
tion from teasing by another child or frqm the aggression ob';m age-m ;Vith )
not acceptable for an older child, who is expected to b? ade to COP; vith the
situation without summoning adult help. Tears are permitte 1 anyone Se.lf_ i(;
to deep emotion, but are discouraged as a response to physica pamhor acco;:n P;ny

Amish preschool children have great freedom (?f fnovement as t ciy —
their father around the farm, care for a younger sibli.g, or run simple O;t s for
their mother or grandmother. They are encoura{;ed t.o be ?seful but are n rofe ohee
to tasks beyond their ability. The environment is ne%ther ,.rarsh not 'ov.er-por . :
Initiative in the physical realm is encouraged, but intellectual initiative g

Young Amish children (A Fred Wilson Phozo).
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qu.estlons is severely channeled. Thus, using Erikson’s classification (1950:251) of
this stage as autonomy-versus-doubt, there is a dichotomy in the development of
t%xe Amlsh child. The Amish child develops the feeling that his physical participa-
tion in the world of adults is good, but that his questions are often a nuli)sancepo
silly. He acquires a sense of caution about initiating new ideas. Instead of askirlr
how or why, he learns to observe and imitate on a behavioral level. i
The presence of the father in and around the home is considered necessary for
the proper gpbringing of preschool children. As more Amish fathers wor)1’< in

Amish father and young child (A Fred Wilson Photo). .
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specialized jobs such as carpentry that take them away from the home for part of
each day, there is some concern expressed that the children cannot be properly
taught.

The community as well as the family has an essential role to play in the social-
ization of the preschool child. Preschool children attend church with their parents;
they sit through the long service—the girls usually with their mothers, the boys
often with their fathers—learning to be considerate of others, quiet, and patient.
After the service they share in the community meal and perhaps take a nap on a
big bed with other Amish babies. The rest of the time they play freely and
vigorously about the house and yard, safe in the presence of many adults who care
for them and guide them. If a small child suddenly feels lost, someone quickly
returns him to a member of his family. To the preschooler the community seems to
be composed of many people, all of whom know him and protect him. He is com-
fortable and secure within the encompassing community.

Preschool Amish children are kept as far away from the outside world as is
practical. When shopping with their parents, they stay very close to them. Little
Amish children are not introduced to non-Amish and are not taught about the
world outside the community. They may know the exact location of many farms,
but not the road to the nearest city.

The Amish generally do not send their children to kindergarten. A 1937 policy
states (Beiler 1961:7): “Kindergarten is not sanctioned by the Amish people.
Children of this age should be under parents’ care. The nurture and admonition that
Moses received while under the care of his mother was implanted so deep, that
after being taught the wisdom of the Egyptians, {he} chose rather ‘to suffer affliction
with the people of God, than to enjoy the pleasure of sin for a season.” In some
communities children who will be first-graders in the Amish school the following
autumn will visit school in the spring to become acquainted with the new
surroundings.

SCHOLARS

The children in this stage, between the ages of about 6 and 15 years, are called
scholars. Throughout the school years the family continues to be’ the primary
locus for the child’s socialization. Amish families continue to teach their school-
age children the same attitudes and values they taught to their preschoolers, and
they maintain much the same relation to them in respect to the community and
the world. The parents’ role is protective and supportive as well as didactic. The
parent has the responsibility to punish transgressions, but also the power to forgive.
Punishment is used primarily as necessary for the safety of the child: for his
physical safety (“stay away from that nervous horse”), for his cultural safety (“be
respectful to older people”), for his legal safety (“don’t hunt without a hunting
license” ), ot for his moral safety (“be obedient”). Rewards are used to develop the
right attirudes in the child: humility, forgiveness, admission of ertor, sympathy,
responsibility, and appreciation of work. Children are motivated primarily by
concern for other people and not by fear of punishment.
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Children work as well as play rogether (Photo by Vincent R. Tor.tom .

. The Am1§hf even those. who have their own schools, emphasize that children are
e responsibility of their parents; the school and the church are supplemental
The parents must see that their children stay within the discipline of the church.
If they do’not, the preacher or deacon should talk to the parents, not to the childr .
about ‘theu- laxness. The school’s task is to cooperate with th;, parent to pres e
the faith taught by the parents, for it is the role of the family, not of the ph e1rve
even the church, to make Christians of the children. o e
_ The parents of school-age children are not only teaching their children Christian-
fty, they are also teaching them the work skills necessary to live an Amish Christi

ity. By the time the child is eight or nine he begins to have fairly demandf;1 :
tasks to perform. Boys tend to help their fathers and girls work with the'g
mothers.‘ But everyone helps, regardless of sex, where he is most needed. Form 1lr
the Amish felt secure enough about their children of six or sevéh, to l.1and t}f;n};
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over to the world for their schooling. During the last 35 years, however, changes in
the public schools and in the surrounding rural American culture have created
greater problems for the Amish. Modern consolidated schools are not suitable agents
of socialization for the Amish child. Two reactions to the disruptive influence of
the public school are possible, both of which are currently being tried. The first
is to tolerate the public school, attempting to isolate its influence and to counteract
the disruption it causes. The second solution is for the Amish to build and conduct
their own schools, a new undertaking for the Amish community.

The primary function of the Amish school is to teach Amish children the
three R’s in an environment where they do not have to learn the assumptions of
twentieth-century America, where they can learn discipline, true values, and getting
along with each other in life. Participants in a county Amish school meeting re-
ported that “our goal should be that the church, the home, and the school should
teach the same things. Let us not confuse our children, but help them to fill their
places in the church and community.” By contrast the public schools train children
to function as individuals, and to find a community of their choosing in the world.

Amish elementary pupils generally have similar experiences within their families
and within the community, but their contact with the world differs greatly, de-
pending on whether they attend a public school or an Amish school. Over-
simplifying somewhat for purposes of illustration, we will contrast the two types
of schools as socializing agents for the Amish child of school age. A primary differ-
ence between the public and the Amish school is its relation to the community.
The public school is a part of the world and the Amish feel that they have little
hope of affecting it. Amish parents, therefore, participate minimally in the public
schools. The Amish build their own schools, not only with their own money, but
also with their own hands. They make all the decisions, within the limits of the
state law, about the school calendar, the subjects to be taught, the teachers to be
hired, and the books to be used. Parents, ministers, and travelers from other Amish
communities are always welcome visitors at the school. Physically and emotionally
the school belongs within the Amish community.

Operating private schools introduces certain problems within the Amish com-
munity. Supporting an Amish school is sometimes an ecopomic strain. A certain
amount of borrowing of techniques and practices from worldly schools is necessary.
Therefore, unless carefully managed, the boundary between the world and the
church may become blurred. This is especially true if the community is not “of
one mind.” Misunderstandings sometimes arise because the roles of the teacher
and the school board members are still in the process of becoming institutionalized.
Regional and national meetings, attended by teachers, board members, and ministers,
are helping to define the teacher's role within both the school and the larger
Amish community. Some Amish parents are also concerned that the children learn
t00 little about the world when they attend only Amish schools. They realize that
one must understand the world fairly well in order to reject it selectively and in
such a way that survival is possible within the twentieth century. They feel that the
children should master English and understand the ways of worldly people to the
extent that is necessaty for business transactions with them.

Both the public schools and the Amish schools teach the three R’s, but their
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Children of all ages learn by helping their parents (Photo by Vincent R. Tortora),

methods are quite different and their attitudes toward the ultimate use of the
knowledge is very different. The public schools use a greater variety of material and
stress speed, sometimes at the expense of accuracy. The Amish schoofs tend to use
a more limited amount of material, but the children learn it thoroughly. They stress
accuracy rather than speed, drill rather than variety, proper sequence rathet than
freedom of choice. The public school tends to teach subject matter as a tool needed
by the child to achieve social mobility and to realize his highest individual potential
The Amish schools teach the same material, but they aim to help the child become:
a part of his community and remain within his community. They emphasize shared
knowledge rather than individualized knowledge and the dignity of tradition rather
than progress.

In the public school, children are separated from their siblings and placed into
DAITOW age groups. Individual achievement is emphasized. In Amish schools brothers};
and sisters are in the same room, age grading is not so rigid, and group excellence
or group competition is used as a stimulus. A whole school will strive to have a
perf'ect score in spelling; a chart will be kept of each class’s average in the arith-
metic test scores. This is similar to the use of competition in the Soviet children’s
collectives, where competition is used to enhance the group and build group re-
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sponsibility rather than to bring praise to the individual (Bronfenbrenner
1970:50).

Public schools tend to teach that weakness is bad and should be overcome by
the individual; Amish schools assume that all individuals are weak and that they
need help from one another and from a higher power as well as individual effort
in order to improve. Within the public school the child is regarded as a citizen
and an intellect; within the Amish school, as a future Amishman and a soul. In
the public schools a teacher’s academic training, knowledge of his subject, and
teaching techniques are the criteria for hiring. In the Amish schools the teacher’s
example in daily life and wisdom are more important than training and factual
knowledge. Amish teachers have no tenure, for obviously someone who turns out
to be a poor teacher is not fulfilling the role God intended for him and should do
some other, more suitable kind of work. Public elementary school is conceived as
preparing the child for high school, not as sufficient in itself. The Amish school
assumes that the child will go on learning for the rest of his life, but that his
formal schooling will end with the eighth grade.

The greatest dangers of public school for the Amish child are not the differences
in attitudes between his parents and his teacher, not the specific subject matter
taught in the public school, not such frills as visual aids and physical education, but
the possibility that he may form close personal friendships with non-Amish children
and that he may become too comfortable in the ways of the world. Continuity with
faith, family, and community would then be broken.

_During his school years the Amish child spends most of his time outside of
school with his family at home or visiting as a2 member of his family at the homes
of friends and relatives. The family attends church as a unit, and people of all
ages listen to the same service. The Amish schoolchild, unlike the typical suburban
schoolchild, is usually in a mixed age group rather than isolated with his peers
(Bronfenbrenner 1970:96-102, 115). If he attends an Amish school his classroom
is shared with seven other grades. He knows many adults in addition to his parents,
and they have a comfortable interest in him and his development.

During the elementary school years Amish children are encouraged in their
efforts to make things with their own hands. Girls cook, bake, sew, and make
things for their playhouses. Boys often build toys or birdhouses, and they help
with the farm work, learning the necessary routine of feeding poultry and live-
stock. Their sense of industry is enhanced by the work of their hands, by being
praised and rewarded with the results, and by being allowed to finish their
products. The child in an Amish school is more than a personality in a schoolroom.
His world includes his home and family, which play a central role in his develop-
ment. Whether the child develops a sense of industry or inferiority (Erikson 1950:
258) during the school years depends to a great extent on all the adults in his
life—not only the schoolteacher. He has many role models and informal teachers.

YOUNG PEOPLE

The young people are those in the age category between 14 or 16 years of age
and marriage. In this stage the Amish individual progresses toward adulthood in
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an orderly, clearly defined manner through a series of accepted stages. Two govern-
mental institutions, schooling and the draft, threaten this order by prolonging
childhood in one case and adolescence in- the other. Forcing an Amish person to
attend school daily places him in the child category, for the hours spent in school
prevent him from doing a full day’s work, which is the criterion for achieving the
status of young adult. The alternative service program of the draft removes the
young man from the community and from the opportunity to accept an adult role,
thereby extending his adolescence. When the individual is prevented by the state
from achieving a status position within his culture believed to be his due, both
the individual and the culture suffer.

Compulsory schooling appeared with the growth of the industrialized state and
is tied to industry, government, and the military. In the United States, school is a
prerequisite for membership in a managerial middle class. The Amish reject
membership in a managerial middle class; they reject urbanization, industrializa-
tion, and participation in the armed services, and they reject the training that
would prepare them for unacceprable occupations. They withdraw their children
at the end of elementary school—or in some areas at the end of vocational school—
to train them within the home and the community to become skilled in and to
enjoy the work they will actually be doing as adults.

The Amish have consistently maintained that further formal education beyond
elementary school is not only unnecessary but detrimental to the successful per-
formance of Amish adult work roles. Recent studies seem to bear out these assump-
tions. Ivar Berg (1970:50) suggests that the over-educated are less productive,
whether they are factory workers or elementary school teachers, and that in many
kinds of work on-the-job training is more important than educational credentials.
Certainly the skills the Amish need are best learned by doing. The enjoyment of
physical labor can be learned better by laboring than by studying in a classroom.

For an individual to become Amish he must be kept within the Amish com-
munity, physically and emotionally, during his crucial adolescent years. High school
removes the Amish child from the community by changing his status, by removing
him from it physically for many of his waking hours, by teaching him skills and
attitudes that are disruptive to his way of life, and by enabling him to form personal
friendships with non-Amish young people. The school is disruptive both in what
it teaches the Amish child and in what it prevents him from learning. If he is in
school, he cannot attend sales and learn how to buy and sell in the worldly market,
and he cannot attend work bees or weddings or church services for visiting
preachers and learn adult roles of social integration. Amish children who attend
high school experience conflict and anguish that often last well into adulthood.

In this age stage excursions will be made out into the world, but, it is hoped, not
until late in adolescence. Nor should these excursions last for long. They should
never remove the young person to a great physical distance from an Amish com-
munity. Amish young people may work for “English people,” in this way learning
about the world, but they must return home every weekend. Young people may
work in small rural factories, but they return home in the evening and do not join
labor unions. Even this amount of contact with the world is not permitted: until
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Adolescenr Amish boy (A Fred Wilson Photo).
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»;ii:(liostf the e‘nd of this age stage, and if it appears that the young person is not
= IZ or this degree of contact, his parents may try to make him quit his worldly
Purmg adolescence the peer group is of supreme importance, for most of the
Amish young person’s socialization takes place within this group r,ather than withi
the church or ?he family. If the young person’s peer group remains Amish, he hm
a ref;rence point, a 'balance, and a support. Even though as an individual’or as a:
gllznlla Ofnzf t.hls bAmlsh peer group he transgr.esses many rules and crosses most of
aries between the Amish community and the world, he will eventuall
:zgznhteo thek chu];chlar}xld fbecome a lifelong Amishman. Hov;ever, if during thi}s,
makes English friends and identifies with an alien r
i : a peer group, even
Ieturil‘l he is well behaved, he will probably leave the Amish church never to
At?oll(lirtmg age, c?.lled rum Springa or “running around,” begins at about 16.
B r::nd ch(:}e ath{\mxsh_young people’s gatherings are important aspects of. socializa-
fon « g :1 eiis period. The most important gathering is the Sunday evening
= ;ignffr ra;tt;en !ay.the young people. Aside frorp hymn singing, it is an evening
al association, where an hour or more is spent visiting and joking, and
where dfi.tes are arranged. Other social occasions are at weddings, cornhuskin g’bee
and various kinds of mutual aid parties or “frolics.” In additior; to takin }zxgis 1jl’
%mme. on Sunday evenings after the singing, in some communities a young %nan vfh
1s going steady will see his girl friend every other Saturday evening at her homo
When §aturday evening comes he dresses in his best, and making a quiet depart )
from his home, he may leave the impression that he is going to town on bEsin:re
Secrecy pervades the entire period of courtship regardless of its length. Most boss'
marry between the ages of 22 and 24. Girls tend on the average to b.e a yea %
more younger than boys at marriage. - e
Tbe choice of a mate is conditioned by the values of Amish culture. A boy must
obtain a_partner from his own Amish faith, but not necessarily f1:om hi}; own
zzglranrﬁgxxlty. Yolung people mtel.:mafry“among A‘mish‘districts of the same affiliation
g settlements that maintain “fellowship” with one another. Marriage must
be er.ldogamous with respect to religious affiliation, for an Amish person wh
marties a nc?n-Amish person is excommunicated and shunned. ’ e
buflcll'st-cousm marriages are Faboo and second-cousin marriages are discouraged
buc oa(zcejltir. Tfhe newly. rrfarned couPIe teceives economic assistance from both of’
; p rents, often consisting of furniture, a cook stove, livestock, and basic farm-
ing equq?ment. Every mother is concerned that each of her childrer’l receive a h
m?de quilt and comforter. These are often made several years in ad o
will be ready when marriage takes place. advance so they
C.onscrlpnon is especially disruptive to the Amish. Throughout their history th
Aormsh have been pacifists, refusing to serve in any army. Today drafred A};nis}i
ge;l;ferrcllzﬂsﬁ}zrt)i ntv:;c; ly-eg;s ierforming alternatiye service under the Selective
o assiicacion o . A memo from Sflectn{e Service instructs local draft
suitable 1-W employment should “constitute a disruption” in the life
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of a conscientious objector (Local Board Memorandum No. 64, September, 1968).
This is in addition to the requirements that (1) the work must contribute to the
national health, safety, or interest, (2) the work should be performed outside the
community in which the person resides, and (3) the job should be one that cannot
be readily filled from the competitive job market. The Selective Service program is
more distuptive to the Amish community than is apparent from the number of
individuals actually in service. Those who are drafted must live outside the Amish
community, often alone, in a city, perhaps wearing non-Amish clothing while at
work. These measures separate the young men from community control and to a
limited extent make them non-Amish.

Baptism has always been an important rite de passage among the Amish, for it
signifies not only total commitment to the believing church-community, physically
and spiritually separated from the world, but also admission to adulthood. If the
drafted young man is baptized before his 1-W service he cannot live physically
separated from the world, as he is pledged to do. If he is not baptized before his
service, he has not committed himself to the church-community, and so is more
vulnerable to outside influences. Not only does 1-W service make less clear and
less meaningful the rite of baptism, it also affects marriage. Is it best for a young
man to marry before, during, or after his service? If he goes into the world without
a wife he may form friendships with non-Amish girls, and because marriage must
be “in the Lord"—that is, with a co-religionist—such friendships are dangerous. If
he has a wife, she helps protect him from worldly influences, but they start their
married life with modern conveniences, electricity, and telephones that are hard
to give up when they return to an Amish way of life. And what about children
who are born outside the community? During 1-W service both the Amish men
and their wives learn non-Amish work patterns and may receive training they will
never use on an Amish farm. They work exclusively in a non-Amish environment
with non-Amish people.

Probably the most distuptive influence for the young men is learning to know
kind, highly verbal fundamentalists who are not Amish and who challenge the
specific rules of the Amish church. The young men in 1-W service often receive
higher wages than they would within the Amish community and sometimes they
are tempted to work longer than the required two years. Many young men and even
couples find the adjustment back to the watchful community difficult after the
autonomy and anonymity of city living.

The most traditional Amish refuse alternative or 1-W service. As one member
said, “God did not mean for the Amish to take the way of 1-W service. He is not
blessing ot prospering us for accepting 1-W service. It is better for the Amish to
go to prison, though it is hard. God is with them there.” In contrast to the men
who accept alternative service, those few who go to prison generally return to
the Amish community stronger in their faith and more secure in their conviction.
They do not go through a period of uncertainty when they return. The rite of
baptism rerains its significance and is perhaps enhanced for these Amishmen, for
the time they spend outside the community serves to clarify the boundary between
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;}zizo;ld ch} thv.f church. It.enabl'es them to identify with the martyrs of their
Worldfg and it reinforces their belief in the necessity of separation from an evil
. ;&Azfst;m%ﬁee%gzisifC;il(‘)ile.scen.t fiel?ellion has become institutionalized among
. . is raised in a car i
tlve%y authoritarian parents and teachers. How:\frlelﬁyb}}j rtohteecctli)c:ee:)l;, ltiloirslr;.le: t tb . reﬁ-
A{msh young person will have made the two greatest commitments of ghi Slaf‘fge' the
will have decided to join the church and will have chosen a spouse. He isS i ;
to make the_se commitments as an individual with the help of God In Z’;g::tio
hmiz:kfea su.;h 111(11portant decisions he must establish a degree of indepe'ndence from
idemh{m "); Iirsl , tg some extent from his community in order to develop his own
iy Iifl.ﬂy relai esox:(e) nllxl Is?rlizsv:?;itmost ofI them carefully institutionalized. First,
. . control over the young person.
;(;;:1221 nﬁ?;he;fifs- olfD ?is Eeers brather than having al)I ofghll?s Ss(:)iia?jffioe;izg
mily. Is believed to be a time during which the youn 1
what it means to be Amish. The community does not off}ifciallg e
oAvI:; ;mn. Dun'ng this Period he often tests some of the bouﬁd:ji: f)(;mtrk(l)i
Am [s;g ;oi;nn;;rilty, sa}xlnphng the WOI:'ld by such means as perhaps owning a radio,
] outfide (zﬁrag dtaken, attending a movie, and occasionally wearing clothes
S e Ordnung. A.s long as these forays are discreet, they are ignored
y the parents and the community, for it is believed the young person should have
zzf;:tif:a‘ of hthe w.orl.d he is voluntarily rejecting. One of the reasons courtship is
ocrertve ;ju; 1at thlj is one of the only Daeans of achieving privacy in a closely
Py tlltt); tajn ;vltEm a large family. The young person is protected by a
Cogrec o e tionalized blindness on the part of adults who thereby give him
. Eal:her in his life the Amish child accepted being Amish as part of hi
Lderzlt)f. Dur‘ing th%s age stage he strives to determine what it meanf to l?im tlc:
trz A ;:15111.3 jj;s flamdy and the.z community help him by overseeeing his vocational
e g. the young Amishman and young Amish woman work for a variety
; terent people during these years, learning various acceptable vocational roles
Zn getting, thrf)lilgh their jobs, a knowledge of other Amish families and other
mlsh communities and a glimpse of the wotld. During their working hours th
young p?ople are respectful of community standards. However, durini free tim:
E;i:,h lth;u' pees, thére i.s considerable testing of boundaries and striving for self-
SChov(&;le ; nge;fl};ls gefnod is made mucl? more difficule if the young person attends high
o il ved from the community by the draft, develops close friendships with
Wﬁ ish young people. or becomes interested in a fundamentalist religious grou
Whice}rll ;lr;y c())f these things bappen, therc? may be 2 long and difficult period durinljg;
fic young person strives towards integration. In the more typical cases, where
the Amish young person remains emotionally within the community, there i )
f;luCh rol_e fior];fusion, and in Erikson’s terms (1950:261) this agey,stage clcfurlzrebz
characterize L by ego identity. The typical Amish young person is n i i
;d.eall.lfst nor is 'he in search of negative identity. The ;vgri;aration foort ;I;S“;E’:S:eg;
is life began in the cradle, where he was cared for in such a way that he developed
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crust in himself and his environment. In the stages that followed he developed
confidence in his physical participation in the world around him, coupled with some
insecurity in the area of manipulating ideas. Amish young people find continuity
between what they learned as children and what they experience as adolescents.
By the end of this age stage the Amish adolescent is able to bring together his new-
found abilities—the things he has learned about himself as a person, a family
member, 2 worker, a2 member of the Amish peer group—and integrate these images
of himself into a whole that makes sense. Within his family and community he
arrives at a sense of who he is, where he has come from, and where he is going.

OLD FOLKS

Amish socialization patterns provide the individual with resources for meeting
the major problems of aging: the inactivity of retirement, economic insecurity,
prestige loss, social isolation, loss of health, and death. The Amish accept aging
realistically as a natural stage of human life. The care of the aged does not depend
on a single institution; it is part of the total way of life.

The age of retirement for either men or women in Amish society is not rigidly
defined by the culture and varies widely among household heads. If his children
are married and in need of farms, the father may decide to retire as early as 50.
Where pressure for farms is not a consideration, the head of the family may in
_rare cases decide not to retire until the age of 70. Retirement is voluntary and
often gradual rather than abrupt. Even after retirement work and activity do not
change much, for grandparents usually assist their married children with work in
times of specific need. Health is a factor in determining the onset of retirement.
Work expectations can be reduced without fear of losing prestige, and men are not
forced to choose between full-time jobs and doing nothing at all. Obligations such
as attending funerals and visiting the sick and the bereaved increase with age.

Moving into the “grandfather house” is the normal way of retiring. The old folks
move into the adjacent farm dwelling and live from their life savings, which are
supplemented by a share in the farm and a modest income from carpentry or other
part-time work as long as health permits. Separate living arrangements and inde-
pendence of travel are important personal liberties respected by the Amish system
of retirement. Grandfather continues to have his own horse and buggy. The Amish
do not apply for old age and survivors’ insurance benefits. The economic aspects
of retirement are not major considerations. What is most important is a mode of

Jife that permits continuity between the generations and associations between

grandparents and grandchildren.

Prestige tends to increase with age, so 0
anxiety due to loss of status. Older men and women both have a formal vote in the

church business sessions. The association of age with respect in a patriarchal society
tends to strengthen the ties with the past. Old fashioned ways are revered and a
knowledge of these ways is perpetuated by the older people. Young farmers ask
their fathers for advice on a variety of farm management problems. Mothers ask

1d age brings no noticeable evidence of
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grandmothers for advice on how to rear their children, even though they do not
always follow their instructions. Such interaction between the age groups lessens
the strain between the generations.

Social life seems to be balanced between privacy and social involvement. Privacy
is available for the elderly individual or couple, while participation in the church
and community activity continues naturally. In fact, retirement from church offices,
such as those of bishop, deacon, or preacher, is not possible since ordination is a
lifetime calling. Psychological isolation and loneliness are not major problems.
Togetherness is fostered in religious life, kinship and visiting patterns, and agri-
cultural pursuits of a simple style that permit children and parents to work and
live in proximity to each other. The psychological aspects of aging are acknowledged
and are met by the community and the family. The slow rate of change and strong
community ties in Amish society assure older people of ample opportunities for
meaningful social participation to the limit of their energy and mental capacities.

The Old Order Amish people do not build separate institutions or homes for
the aged. The aged are therefore not physically removed from their children and
grandchildren. The firm teaching among the Amish that children should obey their
parents places a moral obligation of reciprocity on the young married people to
provide for their aging parents.

The manner in which the culture influences the psychosocial adjustment to
aging and illness is an important asset. Ailments are accépted realistically and local
physicians are patronized at will. Nonscientific medical beliefs have been observed
in Amish society, but what is most marked is an overall concern for the sick in the
community. Persons who are too ill to attend religious services are talked about at
great length. They are normally visited by relatives and friends Sunday afternoon or
during the week. Small gifts of food or other specialties are often given to them.
The senile and mentally ill are cared for in the household except when such’care
would be physically dangerous for the patient or his caretakers. The family and
community provide the aged with a sense of belonging and a feeling of being
needed. Older people are more free to travel and consequently often do more
visiting than other adults.

Elderly Amish people are concerned with others beyond their immediate family,
as well as with the welfare of the community and the world within their grasp.
Interest in the well-being of others generally overshadows self-absorption and pre-
occupation with personal needs and comforts. There is time for reflection and the
enjoyment of many grandchildren as the individual's major efforts are nearing
completion. In the final stage of life there is integrity rather than despair (Erikson
1950:268). The elderly Amish person looks back on his life with satisfaction.

Dying takes place in familiar surroundings rather than in a lonely, impersonal,
and mechanical environment. Except for accidental or sudden illnesses, most Amish
are allowed to die in peace and dignity surrounded by friends and relatives in
their own house. When death occurs, few decisions need to be made by the family
that are not dictated by custom. Neighbors and nonrelatives relieve the family of
all work responsibility. Young men are appointed to take over the farm chores and
an experienced couple takes over the responsibility of managing the household until
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after the funeral. These appointments are considered a great honor. The managing
couple will solicit as many helpers as are needed for cleaning, food preparation, and
making burial arrangements. The relatives spend their time in quiet meditation and
in conversation around the bier where guests come to see their departed friend and
to talk to the bereaved family. The Amish observe the wake by sitting all night
around the deceased, and young people gather to sing hymns on at least one of the
evenings before the funeral. Amish coffins ate made by a carpenter or an under-
taker who caters to the customs of the Amish. Pallbearers are selected by the family.
Their duty is to dig the grave, assist with the physical arrangements at the funeral,
open and close the coffin for viewing, arrange for transportation, and close the
grave at the cemetery.

Funerals, especially of elderly people, are attended by large numbers of friends
and relatives from various states. Five hundred mourners may be present. Following
the burial, it is the custom to return to the house of the deceased for a meal; at this
meal normal role relationships and responsibilities are restored. The quietness and
seriousness which have prevailed for three days is now broken by normal conversa-
tion and interaction. Family members are readily integrated into the ongoing
concerns of the community where bereavement is healed by godly and ethnic ties!
The belief in eternal life beyond death is also a source of comfort to the mourning
family. Death shakes the emotional foundations of the individual, but the major
burdens are borne by the church-community.
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TBﬂggieJ tied to a row of trees. The occupants ave attending a funeral on the farm
(A Fred Wilson Photo).
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THE RISE OF AMISH SCHOOLS

in this country. The first Amish school was built in 1925. In 1950 there
were. 16 schools and in 1970 over 300, with an estimated enrollment of
10,000 pupils. The Amish have suffered repeatedly at the hands of school officials
who have not understood their concern for education, or the distinction they make
between technology and wisdom, between the critical analytical method and the
quest for social coherence in their community life.
Of six main arguments in favor of school consolidation (Loomis and Beegle
1950: 590-591), none are acceptable to the Amish:

j.MISH SCHOOLS originated in response to state consolidation of public schools

1. “Equalization of costs between the poorer and wealthier districts.” The Amish
do not care if their district is financially poot, for simplicity and modesty are
considered virtues.

2. “Better teachers.” The Amish do not believe that higher education necessarily
produces better teachers, nor that higher salaries insure greater competence.

3. “Superior curricula.” The Amish consider the curriculum of the larger schools
inferior, for it usually stresses science and lauds technology.

4. “Specialization of instruction and grading of pupils by age groups.” The Amish
are opposed to specialized instruction, preferring that their children learn only the
basic skills of reading, writing, and arithmetic. They consider it a disadvantage to
group children only with their age-mates rather than lettirig them associate in a
mixed group, where the younger children can learn from the older and the older
children can help the younger.

5. “Social advantages to pupils and to0 the community.” This is considered a
danger rather than an advantage, because the Amish wish their children to follow
in their own footsteps and not to move on to other occupations or higher-status
jobs.

6. “Better administration and superior .vision.” The Amish are suspicious of
administration, for they believe that agreements should be informal and based on
the word of the parties concetned. There is little need for administration in small
face-to-face groups. The Amish also believe the vision of administrative ‘officials
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to be inferior rather than superior, for it usually is progress-oriented and based on
an exclusive belief in the scientific method.

When the population in the United States was primarily rural and the major
occupation was farming, the Amish people had no real objections to public school-
ing. Some mixing with English or non-Amish children is still considered desirable
by many Amish parents. In the traditional country school the Amish child received
a little contact with other children. In the rural public school the Amish child was
treated as a member of a group rather than as a unique personality. The songs
learned were largely religious; they were copied into notebooks and sung in unison,
as is done in the Amish tradition. The Amish children achieved their basic skills
in reading, writing, and arithmetic, and the school was acceptable to the Amish,
even though a considerable portion of the program was neither meaningful nor
relevant to the Amish way of life. The method of learning (by oral means and by
example) was consistent with the Amish culture. So long as the schools were small
and near their farm homes, the Amish were able to moderate exposure to alien
values. With public school consolidation these conditions have changed.

When in 1965 the Jowa Amish refused to send their children to the consolidated
public school, the state and county officials asserted that the Amish objections were
economic rather than religious. From the attorney general’s office to local board
members, public officials held that the Amish wanted to avoid the expense of hiring
certified teachers. Neighbors of the Amish told state officials that religious con-
viction was not involved in the question of certification. They pointed to the fact
that the Amish families had for 14 years used certified teachers in their schools.
But what was taken by the non-Amish community to be stubbornness, noncoopera-
tion, and a parsimonious attitude toward education was for the Amish leaders a
central religious principle with a background of over two centuries of experience.
The Amish sensed intuitively what scientists know empirically, that when a secular
system of education displaces the indigenous method of training, the basis for a
traditional way of life is swept away.

The Amish community requires face-to-face contacts in order to remain viable.
Its cohesiveness is based upon personal responsibility and shared values. The primary
unit remains small and on a human rather than an organizational scale. As long as
the public school maintained this human scale, the Amish were satisfied, and many
were active participants in the schools. In one instance, an Amish member of a
township public school board in 1895 supervised the building of the public school
on a corner of his farm. Sixty years later when the township sold the schoolhouse,
made obsolete by consolidation, the Amish community bought the building for
$3,240 and established its own school. Many Amish served as trustees or board
members of public schools in rural communities; today they form their own schools
in direct response to the bureaucratization of small schools and the changes that
go with the organizational scale.

The Amish struggle to retain the school on a human rather than an organiza-
tional scale has centered around four major issues:



36 + THE AMISH ELEMENTARY SCHOOL

1. The location of the school. The Amish insist that their children attend
schools located close to their homes in an agricultural environment, so that children
can help with the farm work and aspire to become farmers, for farming is a basic
tenet in the Amish way of life. Consolidation threatens the homogeneous character
of the Amish community and exposes the children to alien values. To avoid these
perils the Amish founded one- and two-room private schools. .

2. The training and qualifications of the teacher. In order to teach their way o'f
life, the Amish want to have qualified teachers committed to Amish values. Their
method of teaching is largely based on example and learning by doing. P‘ersons
qualified by state standards are incapable of teaching the Amish way of life by
the example of their lives. : )

3. The number of years of schooling. The Amish want their children educated
in the basic skills of reading, writing, and arithmetic in elementary school. All
training beyond that, they say, should be conducive to the Amish religion and way
of life. Conflict developed over the number of years of schooling when states raised
the age requirement from 14 to 16 and in some instances to 18 years. .

4. The content of education. The Amish basically object to having their children
trained for a way of life that is contrary to their religion. “Public or free schools,”
they say, “are intended only to impart worldly knowledge, to insure earthly success,
and to make good citizens for the state.” The Amish say it is the duty of the chur§h-
community to prepare their children to live spiritually in this life and for eternity.

The Amish were opposed to separating school from life. The alternatives were
these: permit the children to attend the large schools (more liberalized groups have
done so0), request officials to keep the one-room school open, vote down the
consolidation option and higher taxes, ignore compulsory attendance laws after the
completion of eighth grade, or open private schools of their own. The Old Order
Amish, who have no training in either secondary schools or college, responded to
the challenge by building and staffing their own schools. .

The Amish have two types of schools: the elementary school consisting o‘f _the
first eight grades and the vocational school. The latter is an on-the—j.ob training
program attended by children who have successfully completed the eighth grade
but are not yet old enough to obtain a working permit. They meet as a group
under the supervision of the vocational school teacher (see Chapter 5). Amish
schools are neither parochial nor private in the sense in which these terms are
currently used in America. The schools are built and operated by parents and not
by a centralized church organization. They resemble more the pattern of the free
schools or academies of colonial America than typical parochial schools.

ORGANIZATION AND FINANCES

Amish society is localized, informal, and familistic: The basic unit of organization
is the local church district; beyond the district there is no formal religious hierarchy.
The various church districts and geographic communities are held together by
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kinship ties, visiting patterns, and by familiarity of belief and life style. Just as
the churches, which are self-governing units, differ slightly from one another on
specific rules of discipline, so the schools vary in local organization and ad-
ministration. The schools have much in common, but since decisions are made
locally, details vary from one school to another, from one community to another,
and from one affiliation to another. The small size of the school makes management
possible with a minimum of bureaucracy.

All Amish elementary schools ate administered by a school board. In most Amish
communities each school has its own board, but sometimes several schools are
administered by a single board. For example, in Wisconsin there are two schools
under one board and in Pennsylvania there are six schools under one board. School
boards consist of from three to six members, with one of the members serving
as president. Various other positions may be filled by board members or by other
elected or appointed individuals. The clerk keeps records of the meetings. The
superintendent, director, or committeeman attends meetings on a township or
county and state level; he is responsible for knowing any changes in civil law that
concern Amish education and for implementing these changes in his school. The
treasurer collects the money needed for the functioning of the school, pays the
teacher’s salary, and is responsible for all the bills. Sometimes this position is
divided into three: (1) an assessor, (2) a collector, and (3) a treasurer. The
attendance or truant officer is responsible for seeing that the children are not
illegally absent from school and that attendance records are forwarded to state
officials. In many schools the teacher forwards the reports and the attendance officer
is rarely called in. Some schools do not have an attendance officer. These different
positions with overlapping rules and responsibilities are confusing to the outsider,
but the seeming vagueness and the minor variations from school to school and
from church to church are cherished by the Amish, who see in the fluidness of the
organization a protection of their congregational social organization.

Board members are elected to their position by the patrons of the school, usually
by a vote of all the church members of the district or districts in which the school
is located. In some localities, howevert, the school is supported only by church
members who are parents rather than by the whole church, in which case the
parents elect the board members. When children of several different Old Order
church affiliations (noncommuning churches). attend one school, the members of

-each different church affiliation may elect one board member.

In Pennsylvania, school board members often serve for a long time. One
person has served on the board since the first elementary school was established in
his area over 20 years ago. In Delaware a man served as treasurer for 20 years. In
central Ohio the school board term is generally 3 years, in Indiana 6 years. The man
who has served the longest acts as president. He can usually expect to be off the
board for one year between terms. Work as a school board member. takes a great
deal of time, energy, and personal skill, so a year of rest is generally appreciated.
Church officials, who are often busy with church responsibilities, are rarely elected
to school boards; however, in a. few instances they do serve as teachers.

The school board hires and fires the teacher, pays the salary, enforces attendance
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laws, supplies the equipment needed by the school, and keeps the building and
playground in good condition. It sets the tuition fee and levies or assesses the
school tax against those who have elected it. The school board meets as a unit with
the teacher, ideally once a month. These are open meetings and parents and other
church members are encouraged to attend. The school board is responsible to the
patrons, which usually also means the local church district, for the smooth function-
ing of the school.

Statewide Amish board meetings are held annually for members of the school
boards, committeemen, and other interested church members. Officers are elected
by a vote of those present at the meeting. Pennsylvania has held annual meetings
since 1957, Ohio since about 1958, and Indiana since 1964. Within these three
states, which have the largest Amish populations, there were statewide meetings
at eatlier dates. The Amish Church School Committee (of Pennsylvania) was
established in 1937. Through the years it attempted to clarify the Amish position
on education to state education officials. When a new state board was set up in
Indiana, the ministers and men of the districts that were operating schools were
eligible to vote. Continuity is extremely important on these state committees, and
most of the officers serve for a long time.

The state committee has several subcommittees. A small executive committee
works directly with public education officials to make necessary adjustments between
the state department of public education and the Amish schools. These committee-
men also meet with Amish in other areas who are contemplating establishing a
school. A Pennsylvania subcommittee, the Old Order Book Society, is made up of
both members and nonmembers of the state board. The original function of the
society was to find and, if necessary, print books suitable for use in Amish schools.
This committee also functions as a state treasury to help provide funds for the
establishment of new community schools. Indiana has both a book and curriculum
committee and a treasury committee. The treasury committee works on the fund-
ing of new schools. The curriculum committee is working towards uniform curricula
for the Amish schools in the state. The Ohio Amish have a less-developed state
organization. Their chief spokesman pointed out to the Amish School Study Com-
mittee of the Department of Education that “Amish schools like Amish churches
are self-governing units. Lack of centralization is important to both” (Ohio Legis-
lative Service Commission 1960:20). The Ohio Amish school standards drawn up
by the state Delegative Committee has been used in Indiana and Wisconsin to help
in getting state recognition for Amish schools.

Because the organization of the Amish school system is relatively fluid, it is
difficult to generalize about its financial basis. One Amishman in Pennsylvania
commented, “There are eight or nine different [school] boards or districts here in
Lancaster county, and only a few have the same way of collecting funds.” Financial
requirements are of two basically different types: (1) building or establishing a
new school, and (2) running an established school. Different methods are often
used to obtain funds for these two categories of expenses.

The land is often donated for the school; money for the new school may have
been raised by free-will donations, by taxing the Amish church members according
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to their property evaluation, by assessing each family head or each member a
specified amount, or by any combination of these plans. Or the money may all be
supplied by shareholders in the schools, in which case a part may have been
borrowed (often interest-free) from church members. The building may be owned
by the church district, by a few parents, or by a single individual. Generally the
materials are bought and the labor is supplied free of charge by the community.

Even with the large amount of donated labor, Amish schools today usually cost
between $5,000 and $10,000 to build. There is a growing tendency for the schools
to be financed by the whole church, rather than by a group of parents. In this way
the financial base is enlarged. Thus, church districts are grouping together to support
their schools. At first these groupings included neighboring areas, then whole Amish
communities; now there is an effort to have most of the cost of the new schools
borne by all the Amish of a single affiliation within the whole state. Various
settlements in Ohio each have their own methods for financing new schools rather
than a statewide organization; money needed in excess of that provided by the
cluster of church districts is supplied by the local Amish school board. As enthusiasm
for Amish community schools gains momentum there is 2 growing consensus that
a]l Amishmen, whether or not they have children in Amish schools, should con-
tribute to the support of these schools.

The operating expenses as well as the initial building expenses for the Amish
schools are obtained in a variety of ways: free-will offerings by church members,
assessment according to real estate evaluation combined with individual member
assessment, and tuition. Often these methods are combined. If the school is owned
by only some of the parents, then different tuition is charged to those who do not
own a share. Tuition may run as high as $18 per month, but it is never used as the
exclusive method of financing.

The tuition system is described by a teacher in a community where is is used:
“Each church member of both the north and south church districts is to pay $5
annually for coal, repairs, and books. Any money left was put on the debt, and as
that is now paid, the balance goes to help pay the teachers. Only those parents
having children in school pay tuition, and it is the same for each family, no matter
how many or how few scholars each has. Any orphan children’s or needy family’s
tuition is paid out of the church treasury.”

An assessment system of support is described by a parent: “When money is
needed, the treasurer sends word to the various church districes, and the fact is
announced in’ church, and how much is needed. Usually it is $5 per church
member as often as may be needed. In the fall, and again around New Year, a
collection is taken that is figured on the assessed property valuation.” This system
is the most widely used among the Amish, but the ease with which it is ad-
ministered varies greatly from one district to another. Some encouragement is
necessary for those members who are slow or reluctant in paying. In urging his
co-religionists to help finance the schools, one Amish person pointed out, “You
can’t take your property to heaven with you—but you can take your children.”

Most Amish schools are built efficiently, with a great deal of the labor and even
materials being donated. All the janitorial care and incidental labor on the building
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and grounds are given freely. The physical plant is simple, with a low upkeep cost.
The dedicated teachers serve willingly for relatively low wages. During the school
year 1965-66, the 13 Amish schools in one county with a pupil enrollment of 599
spent $24,087.21 on the twenty teachers’ salaries and on running expenses.
Although this was considered expensive by the Amish, it is by comparison with
most public schools systems very economical. During the 1966-67 academic year
an average of $55 was spent in the public school to instruct each grammar school
pupil (Sava 1968:102). In other words, if the 599 .Amish children had been
educated in the public schools, it would have cost $272,545 instead of $24,087 for
the same period. A parent from Maryland pointed out that the Amish schools there
operate on the amount of money it had cost the county the ptevious year just to
transport the Amish children to the public school.

PHYSICAL SETTING

Most Old Order Amish school buildings consist of one or two classrooms, often
with an entrance room, sometimes a bookroom, and in the newer schools with
a finished basement where the children play during inclement weather. Rural one-
and two-room schoolhouses are purchased from the state when they are available,
moved if necessary, and often extensively remodeled. The Amish dislike the high
ceilings typical of state buildings, so they often lower the ceiling to create a cosier,
more homelike atmosphere. Most often no old schoolhouses are available, and they
build their own. The schools are well built, of glazed tile, cinder block, brick
facing, stucco, or aluminum siding. They are built in such a way as to take full
advantage of available natural light, for Amish schools do not have electricity.

Many Amish schoolhouses have old-fashioned, rope-pulled school bells. Doors
open outward; the buildings are insulated and properly ventilated, and materials
that can easily be kept clean are used throughout the schools. Schools in certain
communities have indoor lavatories, but in most areas outhouses are preferred. The
Amish building committees have their blueprints approved by the state officials
and work closely with the health officers of the state “who know better than we do
how a school should be designed” (Stoll 1965:61). The same set of blueprints
may be used for more than one school. One-room schools usually range from 24 to
30 feet by 34 to 48 feet. If the terrain is suitable, the building is set true with the
directions of the compass, for this helps the children learn directional orientation.
In Kishacoquillas Valley in Pennsylvania all the schools are built with the teacher’s
desk and blackboards at the north end of the building because then “when the
children face north to study maps, the lay of the county and the land will be im-
printed in their minds exactly as it is” The Amish schoolhouses do not have the
grace of early Shaker buildings, but they are simple, sensible, serviceable, and well
built of good quality material.

The site of the school is carefully considered. Ideally the school is located on a
well drained parcel of land that provides a large, safe play area for the children. If
possible, it is located in such a way that all the pupils can walk to school. However,

Amish schoolbouses. Top: Obio. Bossom:

Pennsylvania.
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quite a few schools build small barns for the horses of children who come to
school by buggy, and in Pennsylvania and Indiana some of the children ride to
school on school buses. Every school has a ballfield; some have as many as three
baseball diamonds. Only a few schools have swings or seesaws, but activities such
as sledding and ice skating are considered when choosing a location. The parents
graded the land at one school to build a sledding area for the children.

Typically an Amish school is entered through a cloakroom in which the children
hang their bats, jackets, bonnets, and shawls, and store their boots and Iunch
buckets. The girls use one side of the room; the boys, the other. In some of the
newer schools, wraps are hung in the basement. The main classroom is usually
entered at the back of the room. The teacher’s desk is at the front, as is a recitation
bench. Along the front wall is a large chalkboard, above which are the alphabet
and the children’s names and grades on decorated posters. Along the side walls
are large windows and either bulletin boards or chalkboards. In schools with
cinder block or tile walls, all the walls are used as bulletin boards. The amount of
decoration is determined by the personality and interests of the teacher and by the
board that controls the school. The most conservative church districts allow almost
no decoration. Only the children’s names, ages, and grades, and such things as a
calendar and spelling charts and perhaps a few mottoes are permitted. Compared
to many Hutterite schools (Hostetler and Huntington 1967:67-73%), where
nothing is permitted to be hung on the walls or left on the top of the teacher’s
desk or table after a school day, even these classtooms appear to be decorated.

In most Amish schools colorful pictures and charts are on both the walls and
windows, but the rooms are never cluttered. The impression is one of lightness,
brightness, and order. Most often the desks and chairs have been bought from old
public schools and refinished. They are smooth and shiny, although they probably
date from before World War I. The desks are screwed to strips of wood, four to
a plank, so that the room can be rearranged, but the desks will not easily get out
of line. Most teachers prefer these to individual desks for the children.

The large majority of Amish schools have only one room. Some are designed so
that a second classtoom can be added on. Two-room school houses may be built
with a movable partition that enables the rooms to be opened up for meetings and
large gatherings. Occasionally, two teachers will teach in one large classroom, but
this has obvious disadvantages. It seems to work most successfully when the teachers
are husband and wife or two sisters who naturally team-teach.

SCHEDULE

All Amish schools follow the same basic schedule, and it is virtually identical
with that followed in the one-room rural schools of 50 years ago. The day is
divided up into four major periods of approximately an hour and a half each.
Between each period is a recess or the noon break. During each period the various
classes recite; generally about 10 minutes is allowed for each class recitation. The
children who are not reciting know when it will be their turn and what subject
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they should be studying. Questions from students in their seats are answered
between classes, but rarely during recitation. e
Most Amish schools start at 8:30 or 9:00 and finish berween 3:30 and 4:30 in
thfe afternoon. There are 15-minute recesses in the middle of the r;lornin a1.1d th
middle of the afternoon and an hour break for lunch in the middle of thi da )
Oft.en the teacher schedules the subject she believes to be the hardest oi’. the
most important for the first hour. Some schools have reading first, some arithmetic
Sfellmg, generally considered an easy subject, is usually scheciuled late in the'
atternoon, as are art or -handicrafts, i i i
oo At S s, if the school has these, or various educational
Al'l schools have an opening period that includes singing hymns, often in both
English and German. Whether these opening exercises are in Engl’ish or German
or both depends largely upon the community. Many schools recite prayers, usuall
the Lord’s Prayer. In schools where the Bible is read during the opening e’xercise:
students may read the selection from the Sunday church service in order to tie’
tl?e s'ch‘ool and church more closely together. Many schools have a song before
dls.mISSIIlg for lunch, and some recite 2 noon prayer. Teachers may read to the
children for a few minutes at the beginning of the afternoon session, occasionall
from a completely secular book like a Nancy Drew mystery. Childre’n often siny
one or more songs before the afternoon dismissal, and some sing as they file out o%
their seats to put on their wraps.
Although musical notation is not taught, singing is very important in Amish
schools, and teachers are always interested in learning new songs and ways to
encourage children to enjoy singing. Not only do children learn many hymns): but

Recitation class (Photo by Vincent R. Tortora).
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in some schools they also learn to lead songs according to the Amish tradition. The
teacher sings the first note or two of each line and then the rest join in. All singing,
except rounds, is in unison. Pupils who visit neighboring schools always sing
together. The teachers, too, sing at their gatherings.

CURRICULUM

The slight variation in curricula of Amish elementary schools is determined by
local preferences and different state education department rulings on private school
curricula. Basically the children learn English (including reading, grammar, spelling,
penmanship, and to a limited extent, composition) and arithmetic (adding, sub-
tracting, multiplying, decimals, dividing, percentages, ratios, volumes and areas,
conversion of weights and measures, and simple and compound interest). New math
is not taught. Most schools teach some health, history, and geography; some
teach a little science and art. Some very conservative Old Order Amish community
schools substitute agriculture for history and geography. Reading is taught by
the phonetic method; the children learn their letters and sounds before they begin
reading. In grammar they learn the parts of speech and the rules of usage.

The textbooks used are determined by the school board, with or without consulta-
tion with the teacher. Pennsylvania and Indiana have statewide committees to help
with the selection of books. The Old Order Amish Book Society publishes a list
of books suitable for Amish schools. Various textbooks are discussed in the
Blackboard Bulletin (a teacher’s journal), at teachers’ meetings, and informally
by teachers whenever they meet. When a school first opens, it may use whatever
textbooks are available. In one instance the families brought in ail the textbooks
they owned, and from these enough were gathered for the school. In other areas
local public school teachers and administrators have been generous in donating
discarded books to the Amish school, and in other cases older books have been
purchased at reduced prices. Older texts may be preferred because they are familiar;
they have been used by parents and other community members and thus represent
shared knowledge. They may be preferred because less science and fewer modern
developments, such as television, are incorporated into the stories. The pictures are
also considered less offensive. The Amish are opposed to any sex education in
school and to the type of health books that stress popularity and how to make
oneself- attractive. The Amish teach their children that they should adjust to

others and not expect others to adjust to them, that one should not be concerned-

with how he can influence others, but rather how he can serve them.

Various Amish schools use the Alice and Jerry series, the Dick and Jane series,
the Scost-Foresman New Basic Readers, the Golden Rule series (also known as
“The New McGuffy Readers”), and the original McGuffey’s Readers. More teachers
than parents like the Alice and Jerry books. The teachers like to teach reading from
them, but the parents show some concern with their worldliness and play orienta-
tion, “their meaningless prattle, their TV stories, and their pictures of children in
bathing suits.” Jules Henry (1969:86) has pointed out that the illustrations in the
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Dw,fe and Jane series subtly support conspicuous consumption; in a succession of
stories '-'the entire family is wearing a different and ateractive ’set of clothes.” The
stories in the Golden Rule series all have a moral, but many of these are 'su er-
ficially patriotic or militaristic and are not really appropriate for a nonresisfant
group that tries to live “separated from the world.” The Old Order Amish Book
Society recommends the Scozs-Foresman New Basic Readers for the first four
grades. They recommend using a phonics book, for example, Reading with Phonics
(J. B. Lq?pmcott Company). Other teachers recommend the phono-visual method
The wide use of McGuffey Readers in Ohio is not surprising, because the were'
written by one of the founders of the common sc¢hool system’in Ohio at Z time
?vhen the “notion that education itself was primarily moral, and only secondaril
intellectual . . .” and “that the primary business of schools was to train characterz
was held throughout America (Commager 1962:viii). This idea of education. of
course, coincides with the Amish attitude. Even the brand of patriotism expoun:ded
in the McGuffey Readers is shared by the Amish, for it is a “pride in the virtues
and the beauties of the nation, not in its prowess o its superiority to other nations”

géilz)iren cleaning their shoes before entering the schoolbouse (Photo by Charles S
ice). '
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(Commager 1963:xv). Just as the McGuffey Readers .functioned during the mld;
nineteenth century to produce a common body of a11u.51or1 and' a common frame ;:
reference among most Americans, so these readers still fur}ct1c?n today among the
Amish in Ohio and to a much lesser degree among the Amish in other states.

Some of the teachers do not like the McGuffey Readers as much as the parents
do. They complain that though many of the stories are good, the .vocabulary is
difficult and outdated and much of the material is not very .mea.n%n‘gful to the
children. The editor of the Blackboard Bulletin made a more basic criticism of thc‘zse
and other readers of the mid-nineteenth century. He noted that though .thfe s.torle;
were highly moral in tone, the moralism was often worldly 2.1nd maten:athstlc. O
these stories he says, “First, they are not real to life.. Good little boys just aren’t
rewarded with pocket knives and gold coins every time they. overcome a tempta-
tion and do what is right. And I for one don’t want my chlldrer.l brought ulji to
expect a reward for doing good. Secondly, in most of the old stories the reward is
a material one. This is wrong, it seems to me. The reward ff)r virtue should never
be a matter of dollars and cents. If there is a reward, it is a spiritual one first

. (Blackboard Bulletin, May 1969:207).

B Iglie t(o the difficulty of finding good reading books for their schools, The Path;
way Publishers, an Old Order Amish publishing house, ha‘s undertaken the tasg o

producing readers for the upper grades, five through eight ( Pathway Rea 1}r11g
Series 1968). The Amish do not want their children to reac% falry_ tales or myt 151;
many object to any stories that are not true, such. as those m“ whlch.amm'fxls ta ‘
and act like people or stories that involve magic, such as "I_'he Ple‘d. Pl-per o

Hamlin,” The stories must not glorify physical force, nationalism, m11'1tarlsm‘, or
modern technology. The subject matter should be Americe.m and rural if possible,
for stories of distant countries and other cultures have little re.lex:’ance for these
children. Each story should teach a moral; those that are “just nice” are not good
enough. It is difficult to find well-written stories suitable for gr:?des five, 51x,.seven,
and eight that meet all these requirements. In the Pathway Series some §tor1e's are
of Amish authorship. The stories and poems teach moral v:alyes_ and’ Christian
virtues of honesty, thrift, purity, and love—without undue religiosity. Some .sfelec-
tions are also designed to help children appreciate nature and a rural way of li i" .

A variety of books from different publishing houses are used to teach Eng gs
language skills. Penmanship is taught in all the schools. Sqme use the Pei?imm: zlp
Pad printed by the Old Order Book Society in Pennsylvania. As the.pub ic scl ools
change textbooks from traditional arithmetic to new math, the {ersh. schools are
sometimes able to obtain the old books. The most widely used anthmetxc.books arl(z
the Sezrayer Upton Practical Arithmetic series ‘published by the Amenc.a;z Boc?
Company. The Laidlow health series is used in many schools. The ch1d Irle':n in
grades five through eight study American history and geography ar'xd worls }istor.y

and geography. A variety of different books are used, depending on what is
av‘}};ﬁ: 1j&'mish have published two history books that are used in some elementary
schools and in schools that teach ninth grade. These books were prmted‘ for and
distributed by the Old Order Book Society. They are Seeking a Better Couniry

,

T
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(1963) by Noah Zook and Onr Better Country, The Story of America’s Freedom
(1963) by Uria R. Byler. Both include a fair amount of Amish history and help
the children to understand their relation to secular history. One Amish author
points out that the children should be taught that the early framers of the
constitution worked long and carefully to protect the individual and the religious
rights of future American citizens and that they began and ended each of their
wosking sessions with a prayer. The children should know the full meaning of the
efforts of these deeply concerned men, since they protect Amishmen in their
practice of religion and in their right to attend their own schools (Byler 1963).

In their community schools the Amish children are presented with certain
appropriate facts, which they are encouraged to learn thoroughly rather than to
question critically. These basic facts form a part of their shared knowledge and
thus help the community remain of one mind, so decisions can be made from a
common core of knowledge. Amish pupils are taught correct answers. Even if
there is a range of possible alternatives, children are generally taught that one of
the possibilities “is right for you.” This is consistent with the church’s deciding
as 2 unit what rules will be applicable and what behavior is correct in each
church district.

What is omitted from the Amish school curriculum is as important as what is
taught, for the school functions as one of the boundary-maintaining mechanisms
for the culture, keeping the children sheltered from “the world.” Most Old Order
Amish attribute a positive teaching role to their schools, but a few conservative
Old Order affiliations see the role of the school as primarily negative, its function
being to remove unnecessary and dangerous facts from the children’s environment.
These churches do not want either geography or history to be taught, for both
subjects present the outside world with its wars, intrigues, and technology.

Ideally the curriculum of the Amish elementary school helps the child to live
his Christianity and thus eventually to achieve not historical or earthly acclaim,
but eternal rewards. The child learns not to be overly concerned with his place
in the world but to concentrate on preparation for eternity. He is told, “Do all the

good you can, but do not feel important; this world would be here anyhow, even
if you and I had never been born.” '

LANGUAGE ROLES

In addition to the basic academic subjects, most but not all the Amish elementary
schools teach German. Before the Amish had their own schools and still atrended
public schools, they often had supplementary German classes to help the children
master High German so that they could read the German Bible. The Amish do not
speak High German but Pennsylvania Dutch, which functions effectively to main-
tain the boundary between the Amish and the outside world. The relationship
between English (the language of the world), German (the language of the
Bible), and Pennsylvania Dutch (the language of the home) is a subject of concern
in many Amish communities. Pennsylvania Dutch is the preferred spoken language
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and is used exclusively within the household and community; it is the family’s
responsibility to give its children a firm foundation in the mother tongue. In
addition, the children must learn to speak, read, and write English to live success-
fully on the margin of the twentieth century; it is the responsibility of the school
to teach the children English. There is complete agreement among the Amish that
only English should be spoken during all school hours except for actual German
classes. But there is disagreement as to whether English or Pennsylvania Dutch
should be spoken on the playground. The majority of schools encourage the use of
English during recess, for the teachers believe it helps the children become fluent
in English. However, some parents fear that the children are becoming too fluent
in English and are preferring it to Pennsylvania Dutch.

In order to understand the strong feelings aroused by discussions of whether or
not to allow Pennsylvania Dutch to be spoken on the playground, and of how much
time should be devoted to studying High German, it is necessary to know what
English and German represent to most Amishmen. Joseph Stoll explains it well:

As Old Order Amish, we associate German with church services and our home
life—the religious and deeply moral part of our lives. German in a sense repte-
sents all that we have for centuries been trying to hold—our heritage as a
nonconformed people, pilgrims in an alien land. It represents the old, the tried,
and proven, the sacred way.

The English language, by contrast, we associate with the business world,
society, worldliness. English in a sense represents everything outside our church
and community, the forces that have become dangerous because they make inroads
into our churches and lure people from the faith. Therefore, the English language,
though acknowledged all right in its place, becomes suspect when associated with
the lure of the world (Blackboard Bulletin, May 1969:208).

Due to the close tie between the German language and religion in the minds of
the Amish and to their history of learning German outside the schools, some
communities still have members come into the school to teach German. Often one
of the respected men in the community will teach German half a day a week.
However, as the total community emotionally accepts the school as an integral
part of it, the regular schoolteacher is taking over the role of German teacher.
In no school is High German taught as a means of oral communication. All oral
discussion is in Pennsylvania Dutch. Though they do not know how to converse
in High German, most graduates of Amish elementary schools are expected to be
able to read the Bible aloud in High German and to love its cadence even though
they may not fully understand the exact meaning of each word. High German is
more than just another language to the Amish. It is the basis of their sermons and
ceremonies, their religious oral tradition, and their collective memory and wisdom.

RELIGIOUS EDUCATION

The Amish school supports the religion taught in the family and in the com-
munity but is not an interpreter of religious doctrine. There is a strong feeling
among the Amish that only the ordained, who have been called by God, should
explain the Scriptures to an assembled group. Within the family the parents
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teach their own children but not other people’s children. The points of difference
between affiliations are so slight that it is difficult for anyone not directly involved
to understand them, yet they can be of great concern to Amish individuals. Dis-
agreement on small points of doctrine or application can lead to dissension.
Intellectual discussion and argued interpretation of the Bible may, therefore, be
dangerous to community solidarity. At informal gatherings people will talk about
the Bible and refer to it, but in traditional Amish circles classes for Bible study
are not acceptable, either within the community or within the school. The Bible
used didactically, rather than ritualistically, is inflammatory.

The relation of the school to religious education is symbolized in a diagram (on
the cover of the Blackboard Bulletin, January 1953) showing education, religion,
and morality conjoined, with the statement: “The constant aim of our schools is
to fuse morality, religion, and education into one broad goal. The goal is to teach
children to live that they may have eternal Life.” Religion is central to the Amish
way of life—the foundation of their morality and their secular education. Because
“Christianity pervades all of life, it will come out in all subjects in school” and
therefore does not have to be taught as a separate subject.

The Old Order Amish Christianity is primarily ritualistic and nontheological.
Christianity for them must be lived, not talked. They are critical of the person who
shows off his knowledge of scripture by frequently quoting passages. This is
considered a form of pride, and pride in any form is despicable. Teachers are
“advised not to include Sunday School lessons, nor induce the child to be Scripture-
smart for religious show.” In Amish schools Bible verses can be memorized and
German can be learned from the New Testament, for like the singing of hymns,
this is part of the ritual of the oral tradition of the Amish. It represents shared
experience rather than intellectual analysis. In the same way, reading the Bible
without comment, reading a Bible story during opening exercises, or the recitation
of the Lord’s prayer in unison are of this tradition.

All the Old Order Amish, even ‘those who believe that the Bible should be
studied in school, believe that Christianity is better taught by example than by
lecture. “We can teach the Bible in our schools,” said one Amishman, “but . . . if
the Bible principles of love, forebearing, humility, and self-denial aren’t practiced
by parents and teachers, then I don’t see where any Bible teaching in the school
will have too much effect. A child will learn 10 times as fast if the Christianity
he is taught is also practiced than he will by merely being told how to practice it.”
Another typical attitude is expressed in a teacher’s statement: “Reading from the
Bible in school is necessary, but many feel that explaining the meaning should be
left to someone else. We teachers could misinform the children.” If the teacher
is a woman, her status as a woman is a further reason for her not to expound the
Scriptures.

The New or emergent Amish tend to intellectualize religion: “What Bible
verse is applicable to the way I feel?” “Can I find the verse to tell me what I should
do next?” In such groups the school also gives religion a great deal more verbal
emphasis. But among the traditional Amish, religious expression is less self-
conscious; because it gives an overall direction to life, small signposts are not
needed at every crosstoads. The traditional Amish are attempting to keep this
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orientation, but because their position is not intellectualized it is difficult to define
logically, especially to those who are facile in quoting the Bible. This places the
traditional Amish at a disadvantage when they must defend their position verbally.
Realizing all too well this disadvantage, some Amishmen feel that they must be
equipped to demonstrate their Christianity on all fronts and therefore that they
must study the Bible intellectually, as well as learning it rirualistically. This feeling
is more prevalent in the less traditional communities, for they are the ones who
have greater contact outside their own community and consequently are more aware
of their lack of training in intellectual argument.

EXTRACURRICULAR LEARNING

Amish pupils learn many things at their school that are not strictly part of the
curriculum, but that help them to become well socialized members of the larger
community. Amish visitors are always welcomed at the school. The children are

Schoolgirls cleaning the blackboard erasers (Photo by Charles S. Rice).
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quietly pleased to have visitors, the teacher greets them and introduces them to
the children, telling not only who they are but where they come from. Usually.
the visitors say a' few words to the children, and the children sing some songs for
the guests. The children enjoy this interaction with the wider community and
appreciate adults coming to their school. The children often learn something of
other Amish communities, for the guests may be parents or neighbors or may be
from out of state. Not only do adults come, but vocational students, recent graduates,
and seventh- and eighth-grade pupils from other schools visit, adding to the net-
work of relationships within the wider community. Schools exchange letters, and
children have pen pals in other communities whom one day they will meet. Some
schools publish papers that they take home to their families and exchange with
other schools. When someone in the neighborhood is ill, the children write letters
and perhaps make a scrapbook for the shut-in. They will visit and sing for an
elderly neighbor who is housebound. All these activities help the children to learn
their responsibilities and understand their place in the wider Amish community.

The janitorial work is done by the teacher and the children. They tend the heat-
ing stove, bring in the wood or coal, pick up litter from the yard, and keep the
schoolroom swept. It is their school. Their parents paid for it; they built it with
their own hands, and the children and their teacher keep it warm, clean, and neat.
This care and involvement helps to produce a strong tie of affection.

The children bring sandwiches to school, which they may heat on the stove and
eat at their desks during the first 10 or 15 minutes of the noon hour. The rest of
the hour they are free. When the weather is pleasant they play vigorously in the
schoolyard, but during the winter there is a long time to spend inside. Schools with
finished basements have lively games of various types, such as dodgeball or ping-pong
games with as many as 20 children playing at once circling the table, each with his
own table tennis paddle. They may play pussy-in-the-corner, hopscotch, red light,
fruit basket, or blindman’s buff. They also play such board games as parchesi,
checkers, Chinese checkers, Sorry, and carrom. Jacks and marbles are popular, and
in some schools children play dominos and educational lotto. They also put together
puzzles and play chalk games at the blackboard. The youngest ones like to play
school. Outside in good weather, if there is play equipment such as swings, seesaws,
and basketball hoops, these are popular; but nothing is as well liked, especially by
the older children, as softball. When there is snow, they sled and play fox and
geese. Other popular games are prisoner’s base, grey wolf, kick-the-can, Red Rover,
Andy-over, follow-the-leader, and a variety of tag games. Children are encouraged
to play as a group; they are not permitted to leave two or three children standing
around, nor are they allowed to exclude one another from their talk or play. Some
teachers use the winter noon hour to teach the girls to knit, crochet, or embroider.
In good weather the teachers go outside with the children and often join in the
games with them.

Teachers take their students on trips. They may take small walks into the woods
to observe the fall colors and enjoy a picnic ot they may go by haywagon to a
neighboring farm to eat their lunch and watch the well-drillers. Sometimes the
children in the upper grades go by horse and buggy with their teachers to visit
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other Amish schools, while the younger children are taught by a substitute. In some
areas it is the custom at the end of the school year to take the seventh- and eighth-
grade students on a trip. These trips last only one day, but it is not unusual for
the day to begin at 5 in the morning, end after 10 at night, and involve hundreds
of miles of driving. One such year-end trip includes stops at points of national
historic interest, places of interest to the Amish, the airport, several small factories
producing food products, an egg-grading plant, and the agriculeural experiment
station. Sometimes they go to the state capitol, or they may visit a hospital. They
always stop at a city store and have about 45 minutes to look around and shop
for souvenirs. The pupils learn a great deal on these trips, and they are long
remembered as very special days. : .

Such teacher-pupil activity in extracurricular learning is not only rewarding to
individuals but the shared experiences help make the school “an intensified part of
life” (Dennison 1969:33) and an integral part of a culture that is supremely social.

THE PROBLEM SCHOOL

Every school system has its problem schools, and the Amish are no exception.
They are the first to say that some of their schools are “not what we would like
them to be.” What problems do the Amish have with their schools and what
factors produce problems?

Amish schools are community schools, so any disintegration in the community
is reflected in the school. A division within the community makes it more difficult
for the teacher to have a school characterized by warmth and unity; cliques may
develop among the children. The financial backing for the school is likely to be
more precarious in 2 community that is not of one mind. In such a community the
teacher usually does not enjoy the needed emotional and social support. Small
settlements, geographically separated from larger ones, may have more trouble
securing teachers; and the teachers, being somewhat isolated from other teachers,
receive less help and support from their peers. Sometimes this leads not necessarily
to poor schools, but to schools characterized by less variety of experience and less
enthusiasm on the part of both the teacher and the pupils. Some of the smaller
communities have less to offer the school in all areas of educational support. On
the other hand, the new, small community may make up with commitment and
zeal for its lack of members and relative isolation from other Amish. There is
variation among communities in their attitude towards the physical plant of the
school. A poorly maintained school, one that needs painting and perhaps land-
scaping, has more of an adverse effect on public opinion (non-Amish) than it
does on the quality of the education the children receive. Schools that look quite
dreary on the outside may be bright and lively inside. A few schools are run-down
inside and out. A school board that is not highly motivated and unwilling to
contribute time and energy is likely to have a poorer school to administer. A strong
teacher and a few dedicated parents may successfully counteract a weak school

board.

THE PROBLEM SCHOOL - 53

Occasionally a school will be plagued with a high rate of teacher turnover.
This invariably has an unfortunate effect on the children and makes it still more
difficult to find a good teacher who can work with the children to build a good
school. The quality of the teacher is crucial to the quality of the school, but even
a good teacher can be undermined by lack of community support. There is con-
siderable variation in the intelligence, skill, imagination, and dedication of different
teachers. However, individuals who are clearly unsuited for teaching do not teach
long in an Amish community. Vety young teachers are more likely to have trouble
than older teachers, especially in the area of discipline. One of the early symptoms
of trouble is disrespect and poor discipline. There does not seem to be a difference
between men and women teachers in relation to the quality of the school. A school
that has become a problem due to poor teaching is relatively easily corrected; one
that has become a problem school because of community disorganization is much
more difficult to deal with.

Problem parents can undermine a good school. On a somewhat superficial level
this type of parent does not help his children to get to school on time. A more
serious problem arises if parents keep children at home when they should be in
school. If a parent is uncooperative to the extent of keeping his child at home to
work, then that child is transferred to the public school and comes under their legal
jurisdiction. However, this is almost never necessaty, for community pressure and
reasonable persuasion is generally sufficient to keep a good attendance record.
Occasionally parents -may undermine the teacher’s authority and contribute to
dissension in the school. A basically healthy community and a school with a good
board can generally absorb a few such parents without undue harm to the school.

The Amish are competent judges of what is a good school and what is a poor
school. They are aware of the factors that contribute to both and are constantly
working for improvement. In an effort to determine whether it is possible for the
Old Order Amish to provide an adequate formal education for their children, we
selected schools for intensive study that were judged good by the Amish themselves.
We were interested in the validity of their evaluation as well as in appraising their
ability to provide a good education for their children. At this stage we were not
undertaking a survey of the schools nor even a constructed cross section. The Amish
school movement is so new that we were interested more in the direction towards
which they were working than in making a total evaluation. We were impressed
with how well these schools functioned and how few serious problems arose. We
also observed, although we did not test, in problem schools. We noted how
problems were assessed by the Amish and how steps were taken that lead to
improvement. Because the school unit is small and the communities cohesive,
problem schools can become good schools relatively quickly; and conversely, with
the advent of a poor teacher, they can also deteriorate rapidly. As the Amish schools
become better established, they appear to be improving in their ability to provide
a good education for the children they serve.
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QUALIFICATIONS

‘ ’ J HEN COUNTY SCHOOL superintendents initially learn that Amish
teachers have no formal training beyond eighth grade, they are often
appalled and doubt the teachers’ qualifications. But to the Amish,

qualifications for teaching have little relation to the acquisition of college degrees.
Qualifications and suitability for teaching in Amish society are best understood by
comparing the role of teacher in the two cultures, the Amish and the typical
suburban school. ;

Today in many suburban schools, by the time children have reached fifth grade
they know more about certain facts and even areas of knowledge than a teacher
who must teach all subjects. The prevalence of television, ease of travel, and the
availability of books stimulate children’s curiosity and enable many of them to
pursue their interests, at least in limited areas, to a remarkable degree. The
American school system emphasizes the development of the students rational
powers. The amount of factual material that children are taught steadily increases
as the total amount of knowledge increases and as society becomes more complex.
For these reasons, it is essential that public school teachers be well trained.

Outside the classroom, the public school teacher disappears from the life of his
pupils. They do not know how he spends his time, what he does, how he lives, or
what he believes about religion or politics—and these may, in fact, have surprisingly
litle influence on the subject matter he teaches the children. The public school
teacher must be competent in his subject and able in his teaching methods, for, at
least superficially, he is hired to teach technology rather than wisdom. Most com-
munities do not want him to teach attitudes or beliefs, other than belief in the
scientific method and our form of government. They want him to stick to his
subject: teach the children the material, but not how in a moral sense the material
should be used. The teacher is an authority on subject matter; his authority comes
from his training; and most of that comes from books. The printed word—the most
recently printed word—is the final authority in most American classrooms.

The Amish, who have kept radio, television, and movies outside their experience,
have been minimally affected by the communications revolution. They have limited
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Schoolroom sceme (Photo by Vincent R. Tortora).

the printed word, rejecting much of the more recent material tlTat' flows from the
world’s printing presses. In maintaining a primitive type of ChrlsFlan church, they
have kept an oral tradition and an orientation to life that is .relam‘)nallra‘ther- than
analytical (Cohen 1969). By its very nature oral tradition is social; it is tied to
the community. Where there is extreme reliance on the printed word, t.eacher .and
pupil need never meet. In contrast, the oral tradition requires personal interaction;
teaching within this tradition is by example as well as by word. .

In keeping with the oral tradition, the Amish teacher must teach with hlS. whole
life. He should be a person integrated within himself and integ.rated with th.e
community, for every aspect of his behavior and of his personality is related to his
teaching. He must be well grounded in his religious faith and completely comrfnt.ted
to the Amish way of life, accepting the limits set by the Ordnung and exemplifying
the Amish traits of humility, obedience, steadfastness, and love for his fellow man.
In addition, he must be interested in education and have sufficient factual
knowledge to provide a substantial margin between him and his students. In other
words, the teachers should be capable and sound of character. . ‘

" An elderly teacher explains the Amish attitude toward qualification and certl_ﬁca-
tion; “It is essential that we have qualified teachers. By that I do not mean cSrtlﬁed
ones, for state-certified teachers do not qualify for teaching in our schools.” State
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certified teachers are not qualified because their approach is mainly cerebral (under-
standing-oriented ) rather than visceral (identification-oriented), to use a distinction
made by Saltzman (1963:323) in discussing successful community schools. Both
qualities are essential to cultural integrity and continuity. Teachers who understand
but do not identify with the community are at a serious disadvantage when they
confront children and parents who differ from them in race, class, culture, or eth-
nicity. Trained middle-class teachers are too far removed from the oral tradition to
identify with the Amish, and in most instances they are unsuitable as examples.

Because the Amish teachers’ role is primarily that of Christian example rather
than authority in ‘subject matter or methodology, they are not likely to present
themselves t the children as “gods, all-knowing, all-powerful, always *rational,
always just, always right” (Holt 1964:171). Instead they freely admit their human
weaknesses and the need to turn to the “Master Teacher” for help and guidance.

The Amish regard teaching with such importance that it is beginning to be
thought of as a calling rather than a job. Their ministers are called; that is, they do
not themselves choose to be ministers, but are chosen by the congregation of God
through the working of the lot. Similarly, an Amish petson usually does not apply
for his first teaching job; rather he is approached by the school board. One girl
said they had “been after” her for about six years before she decided she was ready
to teach. When she did decide, she spent several weeks with various good teachers
in the area, observing and helping for a week in each school. If the prospective
teacher is younger than 21, the father is asked, rather than the girl or boy directly,
since an Amishman is under the care of his father socially and financially until he
is 21. One young teacher who had enjoyed her year of teaching said she was trying
to persuade her father to let her teach next year, “but I can bring so much more
money home if I clean house and baby-sit and we don’t have much money, so that
maybe I'll have to do housework instead.” In such a case the school board may
try to remind the father how important it is to have good teachers in the Amish
school. Teachers who have taught successfully are believed to have demonstrated
that they have a calling, and if they wish to change jobs, they can apply to another
school. However, the teachers’ grapevine is sufficiently effective that the information
is usually passed around informally, enabling the school board to make the initial
move. A good teacher may receive as many as six or seven requests, even if she has
not indicated an interest in changing schools. These requests are written in such
a way that they are very difficult to turn down. The relationship between teacher
and school board, both by letter and when the school board calls, is a very personal
one and does not in any way resemble a business agreement.

Amish teachers are not motivated by monetary rewards. They do not have
contracts, nor do they have tenure. Life is uncertain, and no one knows when it will
change. Perhaps the teacher will be needed somewhere else. If her parents fall sick,
for instance, she may have to stop teaching to care for them; or a young man who
has been teaching may have to stop to take over his father’s farm. The same
principle applies if the teacher turns out to be unsuccessful. He or she is asked to
leave. This is considered unfortunate, for it is hard on the children. If a teacher,
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however, can not handle the work, it is obvious that God did not intend for him
to teach and that it would be better for everyone for him to do something else.
The Amishman who remains a teacher does so because he has demonstrated talent
and because generally he wants to teach.

TEACHING METHODS AND SCHOOL MANAGEMENT

An Amish teacher’s way of life and his teaching methods are in agreement. He
teaches primarily by being an exemplary individual in close contact with the
children. The téacher is a role model. But he is more than a role model, for he also
imparts facts as well as his attitudes and his beliefs as to how these facts should
be used and how they fit into an Amish world view. He creates the atmosphere of the
school. He is the shepherd, the responsible adult, who is older and more experienced
and knows better than the children what is good for them. The classroom runs
smoothly, for he does not pretend that the children make the decisions. An Amish
teacher quietly tells a child what to do and he does it. Obedience and order are
basic to a good school not just part of the time but all of the time. A biblical
phrase, “Let everything be done decently and in order” (I Corinthians 14:40), is
a motto on the wall of some classrooms. “For God is not the author of confusion,
but of peace” (I Corinthians 14:33) is recited by the pupils. Orderliness is be-
lieved to make for more security and less tension in the pupils’ lives.

Amish teachers instruct their children to “Do unto others, as you would have
others do unto you.” This quotation “should be placed in front of the schoolroom
where all children can see and study it, and the teacher should quite often point
to it as a reminder that this Golden Rule should be followed at all times” (Byler
1969). The Golden Rule is not compatible with individualistic competition. The
Amish teach a nonexploitive value system by emphasizing individual responsibility
rather than self-assertiveness. The Amish schools avoid the contradiction that
Jules Henry (1963:295-297) speaks of in many modern public schools, where the
children are simultaneously taught to compete and to have love for one another.
There is some competition in the Amish schools, but it is usually structured to
support the group. The children will try to have better attendance this week than
last week, better spelling scores this month than last month. They may even
vie with another school for good attendance, or the teacher may post weekly
spelling scores from a school where she taught some years ago and the children
as a school, or as a class, try to do better than her former pupils. Under the teacher’s
guidance the peer group is used to enhance adult values. The children encourage
one another’s good performance in order that their whole class or their school may
do well (Bronfenbrenner 1970:50).

The Amish believe that an individual's talents are God-given; therefore, no one
should be praised if he is an easy learner nor condemned if he is a slow learnert.
These differences in talent are God's will, and there is a place for each person

" God created. The teachers and children are tolerant of such differences. All
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children are expected to work hard and use their time well; they are not all expected
to master the same amount of material. Their differences are not concealed, for
though slowness in intellectual learning makes for added difficulties, it is nothing
to be ashamed of. A motto displayed in one Amish school says,

Little children you should seek
Rather to be good than wise;
For the thoughts you do not speak
Shine out in your cheeks and eyes.
This attitude is not too different from that of the Hopi Indian: “A man need not
be ashamed of being poor, or of being dumb, so long as he was good to others” (Lee
1959:20). A quick mind is not an asset in itself, but only when®used propetly.
Many Amish believe that what is learned slowly is remembered better. Abraham
Lincoln is quoted as saying, “My mind is like a piece of steel—very hard to scratch
anything on it, but almost impossible after you get it there, to rub it out.” Another
motto expresses it this way:
If you would have your learning stay,
Be patient, don’t learn too fast;
The man who travels a mile each day
May get around the world at last.

Subject grades are given for achievement not effort. Daily and weekly grades are
averaged mathematically with test grades to get the score that goes onto the report
card. The children know what their daily grades are; in some schools they keep a
record of their grades so they can also work out their own averages. A distribution
curve that balances B's and D’s and gives the majority of children C’s is never
used by the Amish. Not only are the number of pupils too small but this would
lead to0 an unacceptable type of competition in which one child’s good grade would
depend on another child's poor grade. They prefer an absolute grading system in
which a given number corresponds to a given letter grade. Grades are not
manipulated to motivate the student; rather students are taught to accept the level
of work they are able to do, to always work hard to do better, to “tey, try again,”
and to remember that “it isn't so bad when you have tried and can’t succeed as
when you start thinking of giving up before you have really tried.” Students are
told, “God does not ask for success but for effort” Differences in ability are
assessed realistically and accepted matter-of-factly. A mother will say, in front of
her children, “This child is an easy learner,” and pointing to another, comment,
“He learns hard,” in much the same way she might comment, “Reuben has blue
eyes, Paul’s are brown.” /

Consistent with the oral tradition, Amish children commit a considerable amount
of material to memory. They memorize poems the teacher selects and Bible verses.
They memorize songs so they can sing while they work and will not be dependent
on books. They sing and recite at their Christmas programs. All eight grades in
one school that tested unusually high in arithmetic recited in unison the multiplica-
tion tables' from 2 through 12 and the tables of conversions of measurements,
weights, and volumes. The children enjoyed it as they would enjoy choral reading,
and it never failed to impress visitors. It was a pleasant way for the children to
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These children are doing their writing exercises at the blackboard (Photo by Vin-
cent R. Tortora).

learn the arithmeric facts, for they did it as a group activity, protected from the
embarrassment of obvious error by the carrying capacity of 40 voices. Just as the
children memorize hymns and Bible verses before they really understand them, so
these children knew their multiplication tables before they used or understood them.

The discussion method is not considered appropriate for academic subjects, for
every child is expected to learn the facts and to be able to recite them. Instead of
the children wildly waving hands and competing for the chance to answer, each
child is questioned by the teacher, each is given his turn to answer, and each child
answers the same number of questions. Learning is not disguised as a game. The
children are taught that it is work, and although in the Amish culture work is
something that must be done whether or not one likes it, whether or not it is
convenient, the prevailing attitude is that people are fortunate to be able to work
and that work is something to enjoy. “The spirit in happiness is not merely in doing
what one likes to do, but to try to like what one has to do.”

Discussion is used vety effectively in areas where it applies. In many schools
the children help to formulate the rules—although the teacher always has veto
power—and these are openly and honestly discussed. Sometimes in the public
schools the attempt to have a democratic classroom may blur the lines of decision
making: the teacher “helps” the children democratically reach the “correct” decision

(Jules Henry in Spindler 1963:230). This is not the case in Amish schools. If a

decision is to be made by the teacher, the school board, or the parents, the decision
is made without discussing it with the children and they are told what is acceptable.
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When the children are invited to participate in a decision, however, their opinions
are respected and they are actually allowed to reach their own decision. Because
Amish schools are homogeneous and there is an emphasis on sensitivity to the
group and on the individual's working for the good of the group, this effective
procedure is good preparation for future participation in church decisions. The
larger boundaries are set by the teacher as representative of the community; within
these boundaries the children are given freedom of choice. So it will be for the
adult church member.

Control is relaxed during recess and the noon hour when the children play

vigorously, freely, and noisily. “Play at recess and noon opens our mind for study,” _

said one teacher. Most schools have relatively few rules. The belief is that there
should be few rules but these should be consistently enforced.

The Amish stress humility, the elimination of self-pride, mutual encouragement,
persistence, the willingness to attempt a difficult task, and love for one another. A
perusal of mottoes on schoolroom walls, of verses memorized, and of teachers’
sayings illustrates the consistency of these values. For the Amish, education is
primarily social rather than individual. Its goal is not “the freedom which exalts
the individual” (Educational Policies Commission 1962:3), but social cohesion.
Teaching the children to get along together in work and play is as important as
teaching the academic subjects—both are essential for the continued existence of
the Amish community. Specific teaching techniques and hints are mentioned in
numerous teachers’ letters and articles in the Blackboard Bulletin. The book
School Bells Ringing, by Uria Byler, discusses methods for teaching every subject

Eighth-grade class at the blackboard (Photo by Vincent R. Tortora).
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from phonics to health and also gives suggestions on such things as playing games,
keeping the schoolhouse clean, and dealing with “newspaper pests.” Over 80
teachers ccatributed to a book Tips for Teachers, A Handbook. for Amish

‘Teachers (Pathway Publishers 1970).

In the one- and two-teacher schools the number of pupils per teacher ranges
from 13 to 47, with 27 as the average number. This number keeps the teachers
busy. They have worked out a variety of ways for the children to help teach. In
some schools the children exchange papers for checking. In other schools the
older children help check the papers of the younger children. One teacher has the
rule that grades five through eight may not read library books until the arithmetic
papets for the lower grades have been corrected and that the third and fourth

Supervised reading, with an older pupil helping the younger ones (Photo by Vin-
cent R. Tortora).
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grades may not have library books until the first and second grade workbooks and
arithmetic papers have been corrected. In other schools certain of the oldest children
may help with reading words, give flash cards to the younger children, or listen
to them read. Children also are permitted to help each other. These practices not
only reinforce the children’s learning by having them go over earlier material, but
they also encourage concern and care for the younger children. Helping the teacher
in specified ways is consistent with the Amish concept of sharing one another’s
burdens. However, the teacher must administer the program in such a way that
she does not seem to the parents to shitk her leadership responsibility. Some teachers
have a paid helper who answers hands. These are often girls who are recent
graduates. :

The Amish teacher is the recognized leader of the classtoom, the one who is in
charge and responsible. As would be expected, the Amish children identify closely
with their teacher. Many of the mottoes and sayings used in the school include the
teacher with the pupils:

As the bird’s song is refreshing every morning,
so we should refresh each other with friendliness.

Do we wonder at times what use oxr little life may be?
Well, all that is asked from s is to fill oxr little

place in this world as best we can.

This could be a place important or one that is
unimportant in the eyes of men.

Many of the teachers enjoy playing with the children during recess and the
noon hour, as much as the children enjoy having them play. The school has the
atmosphere of a well-ordered family, in which the teacher represents a parent or an
older sibling. The pupils and teacher call one another by their first names, as is
done throughout the Amish communities, where even the byoungest children call
the oldest women, the ministers, and the bishops by their first names. Respect is
not based on titles.

The teachers plan occasional surprises for their pupils: a picnic in the woods,
popcorn at noon, or a special trip. They may even plan a trip for their pupils
during the summer. Sometimes a teacher will invite the children to her house for
dinner, which is the noon meal. The children in turn have surprises for the teacher,
especially for the teacher’s birthday, when the children may hide 2 cake and lunch
to surprise their teacher during the noon hour or after school. Often the teacher
is a relative of many of the children and very likely attends the same church, so the
children know their teacher in many roles, as a person in the community as well as
in the classroom.

The children, under the teacher’s direction, put on Thanksgiving and Christmas
programs for the parents and invite them for a picnic on the schoolgrounds at the
end of the term. The programs vary considerably from one community to another.
In one school the children put on small skits, but this would be frowned on in other
regions, where they sing religious songs and recite memory work. These programs
provide a great deal of pleasure for the students, the patents, and the teachers. The
children are beside themselves with excitement and delight as they enjoy one
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another’s performance. One teacher said of their Thanksgiving program, “It was
a heaping success.”

Experienced Amish teachers are resourceful in maintaining their pupils’ interest
and in creating a pleasant school. The children and the teachers make school
decorations. They may wash, dry, and crush eggshells which they then glue onto
black paper to make mottoes. During the winter they make their own games. One
class made “Farmopoly,” 2 board game based on Monopoly but with dairy farms
and harness shops instead of Boardwalk and public utilities. Sometimes a school
will have a project of making a book. The children will each write an original
story and then copy it into their own books. Some of the stories are illustrated. The
excitement comes when everyone’s book has been turned in and the stories are
read aloud (without authors’ names) to the class.

To summarize Amish methods of teaching, it may be said that Amish teachers

Lunchtime at a Pennsylvania school (Photo by Vincent R. Tortora).
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are as much concerned with the development of Christian character, including a
proper relational orientation to others, as with teaching facts. They are more
concerned with giving their students correct knowledge than with teaching them
critical thinking. The primary method used to instill correct knowledge is memoriza-
tion and drill. Only within the framework of the material presented are the children
taught to think for themselves. They are taught “what” and “where” but not “why”
(except in theistic terms) and usually not “how” (except in a moral sense). In a
secular school with a scientific orientation, children’s analytic powers are trained
to enable them to solve the “riddles of life, space, and time” (Educational Policies
Commission 1961:9). In the Amish school these are not believed to be riddles that
need to be solved by man. Truth need not be searched for, it has already been
revealed (in the Bible), and it is there for those ready to believe. Because the
Amish and the public schools have such different concepts of what truth is and
how it is to be obtained, it is not surprising that their teaching methods are
different: the Amish stress believing while the public schools stress questioning.
Twentieth-century America not only should have room for both approaches, it needs
both. Even the most rational questioner needs a basis in belief—though not
necessarily a theological basis—from which to ask his questions and by which to
judge his answers. And religious zeal needs the tempering of rational thought.

DISCIPLINE

Experienced - Amish teachers from three states were asked, “What, in your
opinion, constitutes good control in the schoolroom?” One teacher from Pennsyl-
vania answered, “Good control is wearing a smile, regardless of how you feel inside.
Be firm. Have a strong backbone, but not too stiff that it doesn’t want to bend when
necessary. A teacher should be humble.” Another, from Ohio, said, “Be firm, not
stern. . . . Have respect for the pupils, be honest with yourself and admit your
mistakes if in the wrong. Be cheerful and slow to anger.” Others mentioned trusting
the children, not having too many rules, and being careful that no one, including
the teacher, breaks them.

This same group of teachers was asked about the methods of discipline they
used. The most common form was speaking to the offending child, often in
private. Some teachers have the children apologize, but mention that “a false or
forced apology is worse than none” A common punishment for a fairly serious
offense is keeping children in their seats during recess or the noon hour. Sometimes,
in addition, they have to write sentences during this period. Finally, corporal
punishment, either a strap across the palm or paddling, may be used. Some teachers
never use it; those who do state that it should be used very infrequently and with
love. One teacher observed that it is “very effective but should be used with caution
and plenty of love. I use it only for lying, cheating, vulgar language, or smutty talk,
which is rare.” Another teacher said, “We teachers should always see to it that
punishing is done out of love. If it isn't, I believe it causes more harm than good,
only causing rebellion on the part of the child.” Physical punishment is used for
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the infractions mentioned above, for open disobedience, and for activity that is
physically dangerous, such as children running into the highway or teasing a
nervous buggy borse. Parents approve of limited use of physical punishment to
enforce their children’s moral and physical safety, but they do not tolerate physical
punishment as a substitute for respect or as a means of frightening children into
obedience. The occasional teacher who resorts to these methods soon finds himself
looking for a different kind of employment.

Teachers use encouragement and rewards much more than punishment. Children
are given stars, stickers, even pencils and candy bars for good bebavior, good
grades, and abiding by the rules. Not all teachers, however, approve of this. One
teacher writes, “In my humble opinion, it works better to reward or treat the
children unexpectedly, whether at home or at school, for their efforts and good
work, after the task is done, rather than to promise rewards if they do this or that
thing according to our wishes.” Another teacher says she always has a treat for
her pupils at the end of the six-weeks test day, not just for those who received
100 percent, but for each child who did his best. “Needless to say, no one admits
not having done his best,” one teacher said. Each one gets a candy bar, a pack of
lifesavers, ot some popcorn.

Amish teachers aim never to belittle their pupils or to use sarcasm or ridicule
as a means of controlling them: They try to make the children understand their
transgressions and accept punishment willingly—because it is deserved. Amish
teachers feel emotionally very close to their pupils, and the children in turn admire
and want to please their teachers.

TEACHER TRAINING

Most Amish teachers receive no formal training beyond eighth grade; however,
new teachers use all available means for self-education. The Amish school system
is in the process of becoming institutionalized and means ate developing for the
training and professional support of the teachers. In regions with a number of
schools, teachers’ meetings are held regularly.

A national Amish teachers’ meeting is held annually, a teachers’ publication
(The Blackboard Bulletin) is issued monthly, and supplemental teaching material
is being printed, including texts and teachers’ manuals. Teachers also support one
another by circle letters, visits to one another’s schools, and frequent informal
gatherings.

A national meeting of Amish teachers has been held annually since 1954. On
the average, one-third of the teachers attend each year, in addition to board
members, ministers, beginning teachers, and retired teachers. A teacher who has
attended the first meeting and almost every one since wrote, “I believe these meetings
have done more to create a better understanding of school matters than anything
else.” The two days are very full, but are pleasant and rewarding. Teachers from all
states where the Amish live have an opportunity to meet one another and to talk
informally as well as to listen to formal presentations on topics of practical interest.
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The regional teachers’ meetings function to bring teachers together for the oppor-
tunity of discussing their problems both formally and informally. They. help the
teachers realize that others have similar problems and successes. They function as

_ training seminars in which the teachers learn how to handle their role. The teachers
leave these meetings encouraged and anticipating ways they can improve their
teaching and their schools.

The Amish teachers’ journal, Blackboard Bulletin, founded in 1957, is an im-
portant publication serving the Amish school movement. It has a circulation of
about 5,000. In keeping with the Amish tradition, its format is simple. Each year
a list of schools is published. As the Amish schools become more institutionalized
and the number of teachers increases, a limited professionalism is developing.
Another publication, Family Life, issued by the same publisher, Pathway Publishing
Corporation of Aylmer, Ontario, has appeared monthly since January, 1968. It is
“dedicated to the promotion of Christian living among the plain people, with

special emphasis on the appreciation of our heritage.” Teachers read these period--

icals for reinforcement of values, for news that affects them, for practical help
in their classroom teaching, for help in their role as teacher, and for enjoyment
of the stories and articles.

The contributors to the school journal are teachers, parents, and concerned Amish
people, many of whom are widely read and value a good academic foundation.
The editors have been careful to represent various Amish attitudes and have not
been dogmatic in either their writings or their selections. The more conservative
viewpoint is probably under-represented from the perspective of the total Old
Order Amish culture. The most conservative individuals are not as motivated to
write and are not as committed to an excellent school program. They still regard
the school as a peripheral rather than an integral part of the community. Sensitive
leadership and selfless hard work have produced a journal and a movement within
the Amish culture that is meaningful to Amish people of the twentieth century.

Teacher training among the Amish continues to be primarily informal and
personal. Some of the teachers work as helpers for a year or two before they take
charge of a school. The apprentice system works well for the younger teachers, who
serve full time under the direction of an experienced teacher. A helping teacher takes
charge of the school for several days, which gives her an opportusity to learn how to
manage 2 school while she still has the senior teacher available. Some of the teachers
continue to take correspondence courses, although actual completion of high school
is discouraged. The Amish feel that certain of the required courses are of no
benefit to the Amish and that to work for a diploma is therefore a form of pride.
The best preparation for teaching from the point of view of the Amish, in
addition to the personal attributes of patience and a love of children and learning,
is a firm grounding in the Amish faith. Informal means are used to train future
teachers and to develop interest in teaching. Experienced teachers may talk to
individual students who they think would make good teachers.

The informal support among Amish teachers constitutes a form of on-the-job
teacher training. When they live near enough to one another, they may gather
informally for supper and spend the evening with one another discussing school
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problems. The newer teachers visit the older teachers to ask about teaching methods
and to learn such things as how to prepare a six-weeks test. Teachers compare
parents and board members and problems.and pleasures. They never meet without
discussing aspects of school. Teachers may make friendship quilts for one another.
Fach teacher makes a square, the teacher whose quilt it is sets it up in a frame,
and all the contributors gather for a quilting to finish the gift. Many teachers belong
to one or more circle letters in which they discuss episodes and problems too
personal or specific to be published in the teachers’ journal.

Some professionalism is unavoidable, and in fact is desirable, even within this
small, homogeneous subculture. As one Amishman put it, “It seems that after teach-
ing school a while, a person gets a little hard to understand sometimes. And
no wonder. Teaching is so far removed from farming or housekeeping that it takes
just a little different kind of thinking, which is reflected in everyday living.” Amish
schools have a minimal bureaucracy that has no chance of growing into unworkable
proportions. When the usual question is asked, “How can we improve our schools?,”
the answers are not those of the administrator or technician who thinks in terms
of curriculum, buildings, or equipment. The Amish think in terms of character
improvement, experience, knowing the pupils better, and bettering relations be-
tween teacher, pupils, parents, and board mernbers.

RELATION TO PARENTS AND SCHOOL BOARD

There is some tension between the parents and the teacher. Teachers are sensi-
tive to parental criticism and need their support. Because the teachers must be
examples to the children as well as dispensers of information, they are especially
vulnerable, for a teacher can be criticized not only for what or how she teaches,
but how she dresses and spends her free time. The Amish believe very firmly that
the training and conversion of children is the responsibility of the parents, not of
the school—even an Arnish school. The school teaches the child, and to that extent
it is an extension of the parents, who have trained him well enough to make him
receptive to the teaching he receives in school. The basis of classroom discipline
is the respect of the children for the teacher and the teacher’s respect for each
child and each family. If the parents do not respect the teacher, the children feel
this and the teacher soon has serious discipline problems.

The parents express their affection for the teacher in many ways. They bring
her small gifts of food, they invite her to supper and to spend the night, and they
may organize a birthday surprise for her. Sometimes the parents will get together
and make a friendship quilt for her—perhaps with each child’s signature em-
broidered on his family’s square. In some of the schools the parents take turns
bringing in a hot lunch once a month during the winter for the teacher and
children. Unmarried teachers often try to spend at least one night a term in the
home of every family in the school.

Parents are urged to visit their schools. Most schools leave it up to the parents’
discretion when they should come, but their requests are persuasive. Parents are
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Fri'end:bip qm'lt. Each square was made by an attending family and the completed
quilt was given to the teacher (Photo by Charles S. Rice).

reminded that they don’t put their steers out to pasture and never bother to check
on them—and certainly their children are more valuable than cattle. Different
schools have worked out various methods to get the parents to visit school regularly.
In one school the parents drew dates out of a hat and then visited during their
assigned week. In another school the parents decided to visit in order of the age of
the father, with one couple coming each week. A teacher in Pennsylvania listed
some of the advantages of parents’ visiting school, and the disadvantages of their
not visiting. Here are the advantages of regular parental visits:
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—

Teacher gets an opportunity to visit with the parents.

2. Children get the feeling they (the parents) are a part of the school It
makes them feel important; they are being looked after.

3. The students have brushed up considerably in their lessons. They aren’t
going to be caught standing in class looking like a dumbbell.

4. Respect in many ways has greatly improved.

5. Teacher has the privilege to discuss discipline problems, if there are any, with

the parents.

Here are the disadvantages if parents do not visit school:

Teacher has no fellowship with parents.

Children become careless; after all, no one is coming in to check on them
except the teacher.

Children become rude. :

Teacher has to work doubly hard to keep everyone happy and friendly.
Parents can not understand low report card marks.

Discipline problems are hard to overcome.
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Many teachers feel that parental visits support the teachers’ authority and make
the job easier and more pleasant.

Parents come to the school when it is not in session to participate in frolics
and work bees, to get the school and yard ready for the new term, to cut and
stack wood, to repaint the woodwotk, or to refinish the desks.

- Many schools have meetings for the parents and board members every month.
They strive for 100 petcent attendance, but this is of course not possible. Teachers
rely on these meetings. Any problems they have can be brought up then to get some
idea of community consensus on what should be done; even if there are no
problems, the meetings still serve a worthy function. These are evenings the teachers
look forward to and delight in. One teacher says that the fathers trudging through
the snow carrying their lanterns “show interest. And an evening together dis-
cussing farm sales, wood cutting, manure hauling, and school work is helping to
lay a foundation for the future generation.”

The teachers look to their school boards for guidance, support, and direction.
The school board acts as a buffer between the teacher and the parents, between the
teacher and the wider community, when such a buffer is needed. Most teachers say
that they take all their problems to the school board. “My board is a great help by
seeing that there are plenty of supplies, books, workbooks, especially for the lower
grades, paper, pencils, etc. as needed. Last but not least important is their visiting
the school frequently. It is encouraging when I meet the board members and they
have smiles on their faces. I realize their job is not always the most pleasant, for
they have the task of trying to satisfy the [Amish] taxpayers, parents, teachers
and probably their wives and themselves,” one teacher explained.

Any problems of noncooperation by parents or children are taken to the board.
Good school board members consider their teacher’s happiness. They stop on the
way to town to inquire if she needs anything; they often have her over for supper
and to spend the night; they may take her to church with them. Members of the
school board often function as family for women or single men who are teaching
outside their home church district. As is characteristic of the Amish culture, the
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relationship between the school board members and the school teacher is a personal
one. - :

The school board hires and fires the teacher, woos her, and accepts her
resignation. Many teachers seem to feel that it is not good to teach too long in
the same school, and some parents believe that it is better if the children have
more than one teacher during their years of schooling. A good teacher-board rela-
tionship was described by two teachers who said that, though this is their fourth
year of teaching in the same school, they are treated as though it were their first.
The school board and parents are anxious to have them stay. A problem may
arise when a school board says nothing to a teacher about whether or not they
want her back in the fall, since it is not the teacher’s position to broach the subject
unless she plans to leave. Experienced teachers recommend changing schools at
least for one year if the teacher feels at all undecided about continuing.

School boards, in conjunction with parents, also make and implement decisions
that affect the teachers’ personal comforts—decisions to build a house for the
teacher, set up a trailer for her, or build outside stairs at the home where she rooms
so she can have her own entrance and not have to go through the family kitchen
every time she leaves and enters. They must be concerned with all aspects of running
the school, and therefore, with their teacher’s equipment, living arrangemeants, and
general contentment.

Uria R. Byler (1969) points out that it takes a lot of time and energy to be a
good school board member and that those who serve should be “pushers,” always

working to keep the school going, to improve it, and to help start a new school
when needed.

5 /The Amish vocational school

children to spend more years in formal schooling beyond the eighth grade.

Most states now require children to attend school until they are 16 or older.
In some states children may apply for a farm work permit that excuses them from
attendance at the age of 15. Legal problems arose in the past when local officials
declined to issue farm permits and the Amish parents refused to send their children
to consolidated high schools. Some children repeated the eighth grade one or more
times until they were old enough to apply for a permit. After a number of years
of conflict, from 1937 to 1955, the state of Pennsylvania permitted a compromise
plan, worked out between the Pennsylvania Department of Public Instruction
(Harrisburg, Pa, October 5, 1955) and the Amish leaders, called “Policy for
Operation of Home and Farm Projects in Church-Organized Day Schools.” Accord-
ing to this plan, pupils who have completed eighth grade but are not old enough
to be eligible for a farm permit are to be enrolled in the vocational school. These
schools, taught by an Amish person, are to offer “English, mathematics, health, and
social studies, supplemented by home projects in agriculture and homemaking.”
Students are required to perform farm and household duties under parental
guidance, keep a journal of their daily activities, and meet in classes 2 minimum
of three hours per week. The Pennsylvania vocational plan has been adopted with
modifications by the Amish elsewhere in the United States.

THE VOCATIONAL SCHOOL is the Amish response to state laws requiring

FORMAL ASPECTS OF THE VOCATIONAL SCHOOL

Typically the vocational class meets one afternoon a week. The following de-
scription of an Ohio school illustrates the schedule and the curriculum. The teacher
in this school is an ordained minister who also helps draftees with their 1-W (con-
scientious objector status) assignments; however, conscientious objection is not
discussed in the vocational school. About 30 children between the ages of 14 and 16
are in this school. (In Pennsylvania the children attend school only until their
fifteenth birthday.) At one o'clock the teacher rings the bell and they sing in
unison two or three songs, some German and some English. Then they stand and
recite the Lord’s Prayer in German. After this they copy their diaries, which they
have been working on at home during the week, into their composition books, which
are kept by the teacher. Meanwhile the teacher makes the attendance report. The
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ninth grade has arithmeric while the tenth grade works on English. The students
use Arithmetic in Agriculture as their text. In English they learn such things as
hqw to write a business letter. The classes change places and the tenth grade recites
arithmetic while the ninth grade works on English. When the girls complained that
too many of the problems had to do with planting fields and filling silos instead of
figuring yard goods and modifying receipts, the teacher told them, “Some of you
may marry men who are not so good with figures and you'll need to know how to
help along with the figuring.”

The children then have spelling. They have a spelling test on the words they
were given the week before. This particular school uses The New Stanford Speller:
A Pupil-Activisy Textbook, which is also used in Indiana. Some teachers do all
the grading; some allow the pupils to exchange papers for grading. Spelling grades
are recorded each week. If there is time, the students may have a spelling bee in
English. During the half-hour recess they play baseball if the weather permits. After
recess the students read aloud in sequence from the German Testament. Because
this teacher is a minister, he occasionally discusses the passages they read, but in
most schools the New Testament is read without comment. This school is some-
what unusual in that each week the pupils are given a sheet of Bible questions
?vhich they take home to answer. They correct the answers during class the follow-
ing week. Once a month they have a test on these questions. Occasionally they have
a German spelling bee. The afternoon closes with the singing of three songs, both
German and English, chosen and led, Amish style, by the children.

Leam?n-g r0 manage horses and produce crops is an important part of Amish
vocational training (Photo by Vincent R. Tortora).
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The vocational school teacher must keep a record of enrollment and attendance.
Monthly reports are submitted to the school district office and to the county super-
intendent. Parents must supply written excuses for absences or tardiness. Report
cards are sent to the parents monthly, rating the student on the following points:
penmanship, reading, spelling, arithmetic, singing, German, homework, effort,
behavior, whether he pays attention, whether he respects the teacher, whether he
annoys others or whispers, whether the diary is satisfactory, times absent, and times
tardy.

Teaching methods in the vocational schools vary with the age and background of
the teacher. When the vocational school is taught by an elementary school teacher,
she generally uses the same methods she uses with the younger children, including
prizes such as candy bars or a quarter for correct memorization. The men teachers
rarely give rewards for good grades or extra memotization. In one school each pupil
has his own notebook. Every week they trade books and write a memorized German
Bible verse into a friend’s book, sign the verse, and read it aloud. “By the end of
the term, we have all written in each other’s notebooks a number of times. This is
something to keep and read and also to compare writing,” it was explained.
Vocational school pupils generally enjoy their classes.

A SCHOOL WITHOUT WALLS

The major portion of the curriculum is the home projects in agriculture and
homemaking, which require doing rather than all-day book learning. A week’s
excerpts from the diary of a boy and a girl in Lancaster County, Pennsylvania,
indicate the varied skills these 14-year-olds are mastering.

From Chester’s Diary

Mon. Checked the meadow fence for [lelectricall shorts. Shovel-harrowed
garden and concreted chicken house.

Tues. Chopped wood and cleaned boards.

Wed. Made a new door for the cow stable in the afternoon.

Thurs. Went to school in the forenoon. Filled silo in the afternoon.

Fri. Filled silo in forenoon. Watched cows in the afternoon.

Sat. Washing cow stable in forencon. Fixing an engine on the corn
sheller and shelling corn in P.M.

Sun. Stayed at home. Had company afternoon.

From Rebecca’s Diary

Mon. I helped with the Mon. work [washing and ironing} and daily chores.

Tues. I was mending in the AM. and unloading wood in the P.M. and
culling chickens in the eve.

Wed. Sewed in the AM., washed eggs in the P.M.

Thurs. Made a new door for the cow stable in the afternoon.

Fri. I helped butcher a hog.

Sat. I took down tobacco most of the day, and cleaned the upstairs.



A traditional Old Order Amish family at a farm sale (A Fred Wilson Photo).
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On different days Chester describes fixing various engines and machines that
break down; digging up and cleaning piping; rebuilding a kitchen; rebuilding the
chicken house; cementing and building a cow pen; butchering; plowing, disking,
harrowing, and rolling the various fields; cleaning the barn; hauling manure;
helping with the washing; and innumerable other tasks essential to successful farm
management. Rebecca describes mowing and trimming the yard, picking up
potatoes, working in the garden, husking corn, taking care of neighbors’ children,
raking the barnyard, refinishing furniture, baking, canning pears and applesauce,
helping the men cement the cow stables, painting the kitchen, crocheting, and
stripping tobacco. She is learning the various tasks useful to a farmer’s wife. Not
only do the children learn how to do the actual tasks required, but they also learn
how to help with one another's work. Although most jobs are executed primarily
by men ot by women, they help one another with extra work. Thus, Rebecca helped
the men with the cementing and Chester helped “mom” with the washing. The
children also learn the pattern of activity. “I helped with the Monday work. . . .
I did the Friday work in the morning. . . . I finished the Saturday work.” They
learn to help the neighbors and the extended family. “Today I was taking care of
Amos King's, Jacob Fisher's, and Jonathan Stolzfus’ children.” “Did neighbor’s
work. . . . Worked for Grandfather. . . . Hauled church benches.”

‘These young people are learning not only how to do the necessary work but
also when to do it, how to incorporate each task with other necessary activities,
and how work functions both within their family and within the wider community.
They learn to enjoy the work and to see it as creative, both in the immediate results
and in its contribution to the comfort and happiness of others. This attitude toward
manual work is a contrast to that taught, for example, in home economics courses
in public high schools, where “in itself, it [work] contains no good” (Lee:
1963:183). In American high schools manual work is associated with efficiency
but not with satisfaction. The Amish obtain greater emotional satisfaction from
manual labor than do most public school graduates.

Although many of the Amish communities base their vocational schools on
the Pennsylvania plan, there are some adaptations. The Indiana agreement (Wells
1967) is more limiting in its description of the vocational project, for the state
school officials were apparently thinking in terms of 4-H projects rather than
learning a life vocation. One of the Amish signees pointed out:

Here is where I feel he [the state superintendent of education} does not undet-
stand our faith. . . . In our vocational setup he requires a project similar to a 4-H
project. . . . What we want is that children can help along with the necessary
work, and theteby learn their life vocation by doing. But to the public this looks
too much as if we want them at home to help do our work, which we can not
deny in many cases, for this all fits in- with our way of life and our faith. They
are helping do the family work, under the care and discipline of the parents, and
are learning something more useful than all-day book learning.

Project areas specified by the Indiana agreement. include livestock and poultry,
fruits and vegetables, grains, tools and equipment, building construction and
maintenance, farm finances and management, carpentry, landscaping and horti-
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Amish boy hoeing in the field (Photo by Vincent R. Tortora).

:ult.ure, homemaking, and gardening. Daily chores and other routine household
luties do not count as part of a vocational project, except where they are a necessary
part.of a project. Projects must be supervised by the vocational teacher. Services
wutside the home may be included as projects only when done in cooperation with
1eighbors and by consent of parents and the instructor.

Sorfle school officials still scoff at the Amish vocational school. One county
uperintendent of schools said, “These three-hour schools are mostly a waste .of
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time.” The Amish are grateful for the vocational plan. Aaron Beiler, long-time
chairman of the Amish Church School Committee (from 1937 to 1968), said:
“We Amish feel obliged for the reasonable attitude in Pennsylvania. We know that
when our children are brought up our way, they are satisfied with our way of life.
If they go into the higher grades they will become dissatisfied.” Many of the adults
who attended vocational school speak highly of their experience in the school. One
girl had this to say: “I am not sorry for all the German songs and verses I learned
in vocational school. . . . As I go about my work I can sing many songs that I
learned in school. It is a pastime to sing while you work, and it makes work seem
like play just to have songs in your thoughts.”

Through the vocational plan the Amish have been able to combine the teaching
of technical skills and the job role. Techniques can be taught within the four walls
of the school, but competence in work can be acquired only by doing. There is a
job etiquette that must be learned, and the best way to learn it is outside of the
school, working at a real job in a protected and directed manner. This is managed
admirably by having the children work under the direction and supervision of the
parents. The young men learn not only how to perform a task, such as how to
harrow, but also when to harrow, and how to integrate harrowing into all the other
work associated with farming. The young Amishmen learn how to interact with
other people in work relationships. While they are learning techniques, they are
also learning a job role. Apprentice experience enables the young person to develop
a realistic concept of what he will be doing as an adult. This type of schooling is
related to life and comes close to the Amish definition of an educated person: a
“man is educated who is on to his job” (Beiler 1961:6).

The Amish vocational school is truly a school without walls. In school pupils are
taught by a teacher and in their work projects they are under the supervision of
parents and adults. Such education has formality and structure even though it is

Young children learn to work together in doing farm chores (Photo by Vincent R.
Tortora).
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not all carried out in a specific building. The natural authority of the parents and
the needs of the children are brought together in a way that is positive for the
growth of the culture. On the whole, the children view the adults as protectors and
as models in the process of assuming adult responsibility.

THE AMISH “DROPOUT”

.What happens to the Amish child who does not wish to terminate his education
with the Amish system? The answer is very simple. Any child who continues his
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or later, will not remain Amish. It is extremely rare for a child who has attended
Amish schools to enter high school. This may occur if his family changes church
affiliations by joining a liberalized group. Occasionally a few Amish pursue higher
education in their late teens or after the age of 21 by taking correspondence courses
or by attending a Mennonite institution. The number of such persons is decidedly
limited but appears to be on the increase. Such persons usually choose to become
nurses or teachers, professions that are least objectionable and that will be useful
to the more liberalized segments of the Amish community. An insatiable desire for
learning is manifest in a few.

Amish persons who pursue higher education usually come from families who
themselves are liberal or atypical in some way. The parents may be lenient in
respect to the rules of the community, or perhaps one of them has secretly nursed
the aspiration to follow a profession outside of the Amish pattern, as a teacher,
businessman, or missionary, for example. Such unfulfilled aspirations of parents may
be sensed by the young and taken as their own life goals. If families are both large
and soméwhat marginal to the Amish discipline, the young ate less likely to find
meaningful work satisfaction on the family farm.

By typical American standards the Amish children are all dropouts, for they do
not enter high school. But from the Amish point of view, the Amish child who
continues his training through high school and college is a dropout from the Amish
religion and way of life. Lack of formal training, however; is no problem for the
Amish in obtaining employment in the community. In most settlements where the
Amish live, their skills as maids, baby-sitters, housecleaners, laborers, farm tenants,
carpenters, builders, and factory workers are sought by the non-Amish people. Many
small industries would rather hire Amish persons with only an elementary education
than high school graduates, who they say are less likely to be dependable and
prompt and are less inclined to give a full day’s work. The Amish will not work
in unionized plants, however.

There is little foundation to the notion advanced by some that the Amish should

‘be forced to take more years of schooling so that in case they should leave the faith,

they would not be disadvantaged educationally. Individuals of Amish background
who decide to obtain a higher education are generally highly motivated and capable
of doing so. As in any minority group some Amish individuals have personal
problems due to culture change and conflict, but these persons do not become
a burden on society or welfare recipients.

Young people of the more liberalized affiliations of Amish, who have adopted
modern technology and travel but who have limited sophistication for coping with
the problems these innovations can entail, may feel a greater degree of stress and
uncertainty than the Old Order youth. We have not included such groups in the
scope of this study. The Old Order Amish children genuinely aspire to do the
things their parents are doing. They are not impoverished by their own social insti-
tutions, nor are they denied emotional or actual participation in their society.
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and achievement patterns

PERSONALITY TYPE

stuc'iied in order to discover the type of personality most manifest in the

society, sometimes called the modal personality. Benedict’s study (1957) of
the Pueblos, for example, reported a basic set of personality traits for the society
as a whole: “sobriety, moderation, orderliness, and cooperativeness.” By such a study
of the Amish—in spite of many difficulties, including that of devising tests for
cross-cultural comparison—we hoped to discover the extent of homogeneity or
heterogeneity in Amish personality and the basic personality type. Despite the
method.ological problems, we found evidence that Amish personalities are shaped
by their social milieu, that Amish child-training and educational practices as
describ<?d in eatlier chapters correspond with a “psychic unity” among the Amish.
Th'e evidence we found for an Amish type is based on the results of the Myers-
Briggs personality indicator, an examination of children’s drawin(gs, and an analysis
of vocational preferences.
] M.yers-li?riggs Type Indicator. (By Isabell Briggs Myers, Educational Testing
Service, Princeton, New Jersey, 1962.) This test is designed to ascertain 2 person’s
sasic preference pattern in regard to perception and judgment. A person may
reasonably be expected to develop most skill with the processes he prefers to use
lt.ld in the areas of his interests. The items in the test offer forced choices berween
jiven alternatives. A typical question might be: “Would you rather work under
omeone who is (a) always kind or (b) always fair?” A petson’s personality type

sddetermined by a letter combination of 16 possible types derived from 4 basic
ndexes:

’ l \HE HABIT SYSTEMS of a large number of individuals in a society can be

EI  Extraversion or Introversion
SN Sensing or Intuition

TF Thinking or Feeling

JP  Judgment or Perception

The scores are computed so that an individual has either E or LSorN, TorF
or P. An individual’s type is expressed in a four-letter combination such as ENTP?
‘he EI index is designed to reflect whether the person is predominantly an
Xtravert or an introvert, whether he is oriented to the world of people and things
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or to the inner world of concepts and ideas. The SN index is designed to reflect
the person’s preferences between two opposite ways of perceiving, sensing and
intuition. The TF index reflects the individual’s preferences between two opposite
ways of judging—thinking or logical processes versus feeling or subjective processes.
The JP index is designed to reflect whether the individual relies primarily on a
judgment process (coming to a conclusion) or a perceptive process (awareness).

The most dominant type to emerge among the 251 Amish children in our
sample was ISF]. Almost 30 per cent of the Amish were of this type, as compared
to only 6.4 per cent of the non-Amish in our sample, and 24 per cent of the Amish
were ESF]. This degree of homogeneity of personality type is unique to the Amish,
differing from national samples and from all other non-Amish children we tested.
(For supporting tables and data, see the research report: Hostetler 1969: 225-232.)
Whether in their own schools or in public school, the Amish showed the same
pronounced type. The test manual (Myers 1962:70) gives this description of the
ISFJ type:

Quiet, friendly, responsible and conscientious. Works devotedly to meet his obliga-
tions and serve his friends and school. Thorough and painstaking, accurate with
figures but needs time to master technical subjects, as reasoning is not his strong
point. Patient with detail and routine. Loyal, considerate, concerned with how other
people feel even when they are in the wrong.

This characterization matches our observations of the Amish. Perhaps no observa-
tional data could yield a description of Amish personality characteristics more appro-
priate than this one. According to the results, the Amish personality configurations
are least like those of science students and research scientists. The Amish have a
very high percentage of Sensing-Feeling preferences, approaching those of sales and
customer relations employees (Myers 1962:Table D5). The test predicts that the
Amish personality type will find most satisfaction in occupations requiring depend-
ability, tact, sympathy, hard work, and a systematic approach to work. The type
harmonizes with Amish cultural themes and values stressed in their society. There
was little difference between the response patterns of Amish girls and boys.

The introvert likes quietness and concentration in preference to variety and
distraction, tends to be careful with detail, prefers not to work fast with complicated
procedures, and does not mind working on one pioject for a long time without
interruption. These tendencies contrast with those of the extravert, who tends to
be impatient with long, slow jobs and is interested in the idea behind the job
rather than in how other people do the job. The introvert works well alone and

-tends to dislike generalities.

The sensing type dislikes new problems unless they can be solved in standard
ways. He prefers an established routine, enjoys using skills he has already acquired,
and works more steadily than the insuitive type, who may work in bursts of energy
powered with enthusiasm. He becomes impatient when the details are too compli-
cated to remember. He seldom makes errors of fact and tends to be good at precise
work.

The feeling type tends to be very aware of other people and of feelings and likes
to please people or help them, whereas the #hinking type may hurt people’s feelings
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“My happy time” drawing by girl age 15.

without knowing it. He likes harmony in contrast to analysis, and his efficiency
may be badly disturbed by feuds. He dislikes telling people unpleasant things; he
finds it difficult to reptimand people or to fire them even when necessary. He is
sympathetic, needs people around him, and relates well to most people.

The judging type likes to plan his work and finish it on schedule rather than
adapting to changing situations. He does not have trouble making decisions but
may decide things too quickly. Unlike the perceptive type, who likes to work
rflpidly with complicated tasks, he does not like to start many projects at the same
time. He may tend to overlook new things that need to be done. He tends to
be satisfied with a judgment on a thing, situationi, or person once it is reached.

It will be recognized that many of these characteristics correspond to the values
stressed in Amish culture. Respect for others, consideration, helpfulness, sympathy,
and even pacifism correspond with the strong feeling component of the test,
particularly the notiori of being “concerned with how other people feel even when
they are in the wrong.” Such personality endowments help explain why the Amish
can be so steady in their work and so steadfast in their faith and how they can
adhere so faithfully to the Ordnung. These preferences and personality patterns,
which the Amish learn as children, remain with them as they become adults.

. Freehand drawings Children were instructed to draw “Your house—the house
in whid.n you live” and “My happy time—what you do that you most enjoy.” (The
Instructions were written by Dale B. Harris and appear in the research report:
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Hostetler 1969:341-343.) Children’s drawings reveal many aspects of personality,
especially how the child views his environment and himself. The drawings of
Amish and non-Amish were compared to ascertain whether their themes varied
and whether their content was consistent with the value orientations of the
children’s respective cultures.

Happy-time drawings The two cultures exhibited some striking differences.
The Amish happy-time drawings include work-related activities, whereas the non-
Amish drawings contained not a single work-related drawing. Amish work-related
activity included such tasks as baby-sitting, raking leaves, gathering eggs, and
baking. These activities are obviously important in the lives of the Amish children,
for they perform such duties as part of the routine of living on the farm. Non-
Amish children are probably given fewer assigned tasks and their participation in
work is less important to the functioning of the household than in the Amish home.
Certainly such tasks are not associated with happiness. Other Amish happy-time
drawings depicted reading, eating, sledding, fishing, ice-skating, playing ball, swing-
ing, hunting, and going on a trip.

The non-Amish happy-time drawings showed marked competitive activity and
some hostility. They included swimming, snowball fights, hitting the teacher with
a snowball, throwing an object at an automobile, playing basketball, buying new
things at the store, wrestling with the dog, and “blowing up the school.”

The Amish included others in their drawings to a much greater extent than did
the non-Amish. Being with others is apparently important to Amish children, and
when they draw pictures of a happy time, they see themselves as part of a group.

‘Their drawings appear less individualistic than the non-Amish drawings.

Amish children more frequently than the non:Amish included outdoor activity
in their drawings. Amish boys showed a greater preference for outdoor activity than
did Amish girls, which is consistent with Amish adult roles. Non-Amish children
do not aspire to be farmers or to work outdoors and their drawings show more
indoor activity than the Amish drawings. The Amish boys depicted activities some-
what different from those depicted by Amish gitls, but these differences were not
as great as between the non-Amish boys and gitls. Amish male activities are related
to the adult male role in the farm environment, but many Amish girls also prefer
such male-related activities as fishing or working with animals. The absence of a
strong differentiation of activities between the sexes suggests that, at least for
elementary school age, the Amish have no rigid dichotomy between male and
female concepts of “a happy time.”

House drawings Amish drawings include large farmhouses, often with a
variety of color and many windows, and other features of the farm environment—
such as porches on the house, walks, gardens, roads, and even mudholes. The draw-
ings reflect regional aspects of Amish culture, so that those of us who knew the
several communities could tell from the style of the architecture or landscape in
the drawing whether the drawing came from a community in Ohio, Indiana, or
Pennsylvania.

The children were instructed to “write something about your house if you
wish.” Amish children wrote comments such as: “This is the house where I live,”
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“My happy time” drawing by boy age 15.

“I like my home,” “I like to work in my house and barn.” They had positive feelings
about their homes. Many of their drawings included other dwellings or objects—
a barn, sidewalks, or a garden—which they thought of as part of the home. In
contrast the non-Amish rarely drew surrounding buildings and sometimes drew
only their own bedroom or a single room in the dwelling. Amish children learn
that "home is not a place to go when there is no other place to be, but the center
of all good things.” The Amish children’s use of color differed greatly from one
school to another. They used green and blue, but they also made liberal use of red,
yellow, and brown.

Regulation and conformity, rather than spontaneity, are dominant characteristics
in their drawings, as was also observed in fieldwork. The drawings indicate that
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“My home” drawing by girl age 15. The concept of home includes more than a
bouse.

rule is important in the life of both Amish boys and gitls. These drawings show
some of the dominant Amish personality characteristics, interests, self-conceptions,
and patterns of interaction with the environment. The Amish children depict their
external environment at an unusually early age. They use color realistically from
the age of six. They are able to make spatial relationships at an early age, an
important indication of social growth and socialization. The deemphasis of the self
and the importance of the group (family and community) show that the Amish
child is responding at a very young age to the external environment and the value
patterns of Amish culture, which emphasize the family and the church-community,
not the individual. External rather than subjective elements seem dominant in
the drawings.

Vocational preferences Personality characteristics are revealed by attitudes
toward work and by vocational interests. Amish children were asked to write a
short theme on the topic, “what kind of work I want to do when I grow up, and
why,” and to give their agé, sex, and the occupations of their fathers. This method
of investigation, used by Goodman (1957) and by Freed and Freed (1968),
reveals not only vocational aspirations, but also the extent of continuity of interests
between the old and the young.

Responses were obtained from Amish and non-Amish groups of children. The
Amish children wete from both traditional communities in densely populated
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settlements and from communities that were relaxed with respect to the older
traditions. Some of the less traditional schools were in small setclements or were
geographically marginal to the larger communities. The 242 Amish responses were
grouped into “traditional” and “nontraditional” Amish vocations and the vocational
preferences were compared to the actual occupations of the household heads.

The pupils in the traditional communities ‘generally chose vocations in keeping
with the Amish values. They were farm-related and included trades associated with
the Amish way of life: carpentry, harness-making, blacksmithing, working in a
catriage repair shop, sawmilling, logging, woodworking, and often a choice of
farming combined with another occupation. A few responses representative of those
that followed the traditional vocational pattern are these:

An Amish boy, 9 years old, wrote:

When I grow up I want to be a good farmer. Because I like to milk and feed
the pigs, chickens, horses, cows, and calves. Also 1 get the straw and hay down.
. . . Father teaches me to farm.

An Amish boy, 13 years old and in the eighth grade, wrote:

I want to be a farmer and this is why. I like farming because 1 like to get up
early in the morning and do the chores. When I have eaten I like to go out in the
fields and plow or disk or whatever needs to be done. When I need a tool shed
to put my tools in, I would build a building because I like to hammer nails.
When I would break something I would go to town and buy a new part, or if
I had a welder I would weld it. When it is time to make hay I would try to get

my neighbors to help and would bring the hay in after dark when it is nice
and cool.

A girl, age 13, wrote:

When I grow up I want to be a housekeeper, bake, cook, iron, wash, and have
a garden. I don’t want to live in the city. I would have a few flower beds in the
lawn so it wouldn’t look so bare. I want to be a housekeeper, because my mother
taught me how to cook. I want to have a garden so I wouldn’t have to buy the
vegetables and things. I don’t want to live in the city so that I wouldn’t have to
hear all the noise. I want to work out, to help people.

An Amish girl in her last year of elementary school explains what she hopes to
do when she becomes an adult:

I would want to live on a farm and keep house. I would want to bake, sew,

cook, wash clothes, iron, make Christmas candy to sell, knit mufflers, and many

. other things. I would want a lawn to mow, trim, and rake. I would have very nice
flowers all around the house. I would bake bread and rolls. I'd make pattys and
doughnuts ever so good. I'd make noodles too.

I would live on a farm too so I'd always have lots of work. I'd help milk
cows, feed a dog, a dozen cats and kittens and the chickens, too, so I don’t have
to buy eggs. I'd help in the fields and put hay in. I would help other neighbors too
with their work, so when I need help they’ll help me too. I would spend a day
at my parents, brothers, or sisters places too. I think I'd find time to visit at
Sam Yoder’s school one afternoon.

The reason why I'd want to live on a farm and keep house is because there
are always so many interesting things to do which I enjoy.
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These children look forward with happy anticipation to the toles they will fill
as adults.

Those occupational choices that ordinarily can not be carried out on the family
farm were grouped as nontraditional. They included working in a restaurant, work-
ing in a factory, nursing, teaching, being an editor, managing a bookstore, and being
a cowboy. The vocation of teacher is difficult to classify, since this role is emerging
as an acceptable one in Amish society. It is presently regarded as a calling rather
than a form of making a living. The following responses are representative of non-
traditional vocations:

A boy, age 8, wrote:

When I grow up I would like to be a fire chief of a town whose population
would be about 8,000. I would want to drive a big firetruck. The reason I want
to be a fire chief is because I could give orders. I also like to go to fires, or
maybe I could rescue somebody.

A boy, age 13, wrote:

I would like to be 2 man that handles books a lot. A librarian, a secretary, or
anything that has to do with books. I like almost any kind of books but I prefer
westerns and mystery books. Since my mother was also a bookworm I guess I got
the love of books from her. Anyway in my spare time I want a book in my hands.

A boy in grade 2, age 7, wrote:
I want to be an auctioneer. I like to shout.
A girl in her last year of elementary school, age 13, wrote:

When I grow up I want to be a waitress in a restaurant. I have always wanted
to wait on people. But I have never thought of being a waitress till lately. I would
like to work six days a week, Monday till Saturday. I think it would be fun to
wait on people, because then I would meet other people. But I would want to
come home every evening.

Such responses came from Amish schools that were marginal with respect to
traditional Amish customs. Yet each of the nontraditional vocational choices was
a service occupation and each reflected parental preferences and love of work. It
would appear that even when Amish children choose marginal occupations, t.he
general value pattern of the culture is maintained. The choices are consistent with
rather than antagonistic to the Amish value orientation.

In a public school with a student population composed of approximately one-
thitrd Amish and two-thirds non-Amish, the Amish children responded very
differently from their non-Amish schoolmates. The dominant choice of the Arr}ish
boys was farming, with many specifying dairy farming, hog raising, horse farming,
or simply, “I wish to be a farmer.” In one school where there were 28 Amish boys,
18 wished to be farmers. Of 38 non-Amish boys in the same school, only 3 chose
farming as an occupation. Other non-Amish choices fell into the professior.lal
category: scientists, government service, astropaut, artist, and leader in sports. Ax.msh
girls in public school showed a marked preference for service-oriented vocations,
such as teaching and nursing. Their other choices were in the category of unskilled
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manual labor, such as housekeeping: “be a housewife,” “work at somebody else’s
house,” “cleaning house, taking care of the children, and cooking.” The non-Amish
girls preferred such vocations as secretary, actress, modeling; none preferred a
vocation that could be classed as unskilled manual labor.

Clearly Amish children have a concept of value pattern for vocation different
from that of non-Amish children. They see and are taught that their fathers hold
their jobs because of an “Amish way of life.” They emulate the occupations of
their fathers and mothers and sense no stigma attached to aspiring toward such a
role. They know through participation in adult activities that they can fulfill their
aspirations when they become adults. The children in the Old Order Amish com-
munity know what they want to do; they know what they will be doing when they
become adults; and they are receiving the emotional, psychological, and technical
training essential for productive adulthood as Amish men and women.

ACHIEVEMENT PATTERNS

We wanted to understand Amish achievement patterns not only in relation to
non-Amish children in American society, but also in relation to Amish cultural
goals. We needed to find a group of tests that would be appropriate and reliable,
to obtain the cooperation of the Amish schools, and to test a sufficient number of
children. These problems are discussed in greater detail in the research report
(Hostetler 1969:43-54) and in a dissertation by Wayne Miller (1969), who assisted
in the research. Especially important for our purposes was a knowledge of the
Amish school setting, the function and nature of testing in their schools, and their
attitude toward standardized tests.

Amish testing practices Amish teachers give periodic tests in the basic
subjects they teach. Speed, however, is not stressed in Amish schools. Children are
admonished to do careful, accurate work. It is considered better to do what one
does well, rather than to do a great deal and make careless mistakes. The pupils are
taught not to skip material they do not understand, but to work at it until they
have mastered it. The Amish always give their own tests without time limits, for
they do not want the children to hurry. Amish children who attend public school
often complain, “They never let me finish anything” The Amish child in such a
setting works under a heavy disadvantage, since he loses his sense of continuity,
expression, and personal fulfillment. This difference in time orientation places
Amish children at a disadvantage when taking standardized tests. Instead of learning
to work quickly, guess intelligently, and skip those questions they do not under-
stand, the Amish children are taught: “Do not rush over your work in school or at
home.” “Take your time when making important decisions.” “People who are
always in a hurry, seemingly, get very little satisfaction out of life.” The children
are cautioned not to be “like the world,” but to “be contented, and do not worry
or try to follow up the world’s uneasiness and speed.” “Look up into the branches

of the trees, knowing that they grew great and strong because they grew slowly
and well.”
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Some Amish schools give achievement tests, but they are very different from
most standardized tests. These tests, made up by the Amish teachers, are given
usually at the end of six-weeks marking periods. At the termination of the
school year in some Amish communities, eighth-grade pupils are given a special
examination. In one region in Ohio the test is given in two sections, the first section
at the pupils’ own school, the second section at a larger gathering—where the
teachers take this test too. At their own school the pupils write the counties of
Ohio in alphabetical order and the names of the presidents of the United States in
order of election; they draw freehand a map of theit county, filling in each town-
ship, and they label an outline map of the United States with the states and
capitals. All eighth graders from about a dozen schools gather at the conclusion of
the school year for the second section of the achievement test. This test is made
up by the teachers, who send in 10 questions on each subject to one of the former
teachers. Four or five former teachers get together and select 20 arithmetic prob-
lems, 10 English questions, 10 American geography questions, 20 spelling words,
5 questions on Canadian geography, 5 on Latin American geography, and 10 on
Ohio history. The two-room schools in this settlement are built with a movable
partition “so we can put it up for the eighth-grade tests.” This community-wide
effort of making and administering the test has proven to be popular among the
teachers, pupils, and families.

Amish cultural factors and use of standardized tests The Amish children in
our study were not practiced in taking standardized tests. Standardized tests are
designed by people who have a very different philosophy of education and different
ideas of what is general information for young children than do the Amish. We
were also aware of differences in motivation between the Amish and non-Amish
children. Amish pupils, for example, see no purpose in formal schooling beyond
the elementary grades, and doing well on a standardized test offers no incentive for
a better-paying job or entrance into high school. We wondered whether the Amish
children would spend too much time on single questions, for they had never been
coached in taking standardized tests. We wondered if Amish children (like Jower-
class children) would be less verbal, more fearful of strangers, less self-confident,
and less motivated toward scholastic achievement than middle-class children. We
took the position that we were working with healthy children, and we chose
proven rather than experimental tests or those that measure pathological tendencies.
Our approach to the research was not that the children were having social problems.

Pretesting helped us locate items in the tests that the Amish did not understand,
that did not apply to them, or that were taboo. The pretesting convinced us that it
took too long to administer all the tests we wanted. The intrusion of a two-day
testing program was too strenuous, so we reduced the program to two half-days.

Amish attitudes toward testing, we found, vary among schools and communities.
Some schools permitted testing but did not wish to have the children draw the
human figure in the draw-a-man test. Their objection was part of the general taboo
against photography and representation of the human figure. Attitudes toward
testing also varied with the experience and training of the teacher. The most
interest in standardized testing generally was shown by those teachers who had
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taught for a long time and who were secure in their role in relation to their
school board and their community. But some still felt that, in the long run, testing
may be harmful to the Amish, even if it is done by sympathetic outsiders.

Only after investing large amounts of time wich school board members and
teachers was it possible to obtain the cooperation of a sufficient number of
schools. It was necessary for our staff to go over the tests themselves, often item
by item, with school board members. In one community two years elapsed between
the time the tests were explained and the time when consent was obtained. Most
patents were not interested in knowing their children’s achievement scores and
did not think that comparing them to scores of other children in the United States
was important. The notion that the usefulness of the individual is related to a test
score is foreign to the Amish, for they believe that each individual has a God-given
role in this world. They firmly reject channeling individuals into those vocations
that are considered useful to a complex technological society (Friedenberg 1970).
They reject occupations in science, industry, the military, and government.

The research design The design for testing achievement patterns took into
account academic subjects that were important to Amish cultural goals. We were
interested in assessing educational goals in the context of intercultural relations.
Our interest was in subjects the Amish mastered well. There were many school
officials who doubted whether the Amish were capable of running their own schools.
They were skeptical of the achievement of children who attended schools in which
teachers were not certified and in fact had not attended college.

The schools we included in the study had in most cases been in existence for two
or more years. The teachers were experienced, having taught no less than three
years; they were considered by the community to be good teachers. In addition to
testing the pupils in these schools, we also observed many other schools in different
communities. Since reading, writing, and arithmetic are important in Amish educa-
tional goals, we chose tests for these areas, covering vocabulary, reading comprehen-
sion, spelling, English grammatical word usage, and ability to solve practical prob-
lems. Most Amish schools have limited library facilities. We were interested in
how this affected the ability to use reference material, and we gave a test in this
area. We also gave a standardized test in the use of sound reasoning technique and
one on general intelligence. In addition we gave the pupils a nonverbal test of
intelligence.

Our aim was to compare Amish schoolchildren objectively with children who
attended public schools. We compared Amish schools having noncertified teachers
with public schools having certified teachers, and consolidated schools with Amish
country-schools having all eight grades. Because of their limited access to mass
media and because of the use of English as a second language, we anticipated in-
cotrectly that the Amish would score lower than the non-Amish children in public
school. We wete surprised.

The achievement tests were given to grades 5, 6, 7, and 8. In our study, however,
we focused special attention on the achievement of the eighth grade; this is the
point at which Amish children have had the maximum exposure to formal
education. We were interested in comparing Amish and non-Amish achievement
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scores at the completion of the eighth grade. We were also interested in discovering
whether the achievement scores wete different in integrated schools, where Amish
and non-Amish attended the same school. We therefore chose representative groups
of eighth-grade pupils, 25 or more, in each of the following social settings:

1. Amish in public schools where all pupils who attended were Amish.

2. Amish in privately operated or parochial Old Order Amish schools.

3. Amish in public schools where Amish and non-Amish attended in about
equal proportions.

4. Rural non-Amish who attended public school with the Amish in about equal
proportion.

5. Rural public schools with no Amish.

The control groups consisted of pupils in a modern rural school system, selected
and matched for their general economic proximity to that of the Amish. The several
tests and the results are given below.

STANDARDIZED TEST RESULTS

SRA Tests of Educational Ability (Technical Supplement for Grades 4-6
and 9-12; Third Edition, 1963.) The average composite score for language, reason-
ing, and quantitative ability for the eighth-grade Amish was 96.7 and for the
non-Amish, 99.5, a difference that was not statistically significant (see Table 1).
The scores showed no significant difference between the Amish in their own
schools, those in all-Amish public schools, or those in public schools with non-
Amish pupils (Hostetler 1969:167).

The Amish children scored significantly lower (P < .01) in the language section
of the IQ test than did the control group. Although the Amish pupils scored higher
than the non-Amish in the sections on reasoning and quantitative ability (Table
1), the difference was not significant.

Iowa Tests of Basic Skills (E. F. Lindquist and A. A. Hieronymus. Boston,
Massachusetts: Houghton Mifflin Co. 1964.) Six of the eleven possible testing
areas were administered: vocabulary, reading comprehension, spelling, word usage,
knowledge and use of reference materials, and arithmetic problem solving. When
scores of the Amish and the control groups were compared by subject matter, the
Amish excelled in spelling, word usage, and arithmetic (see Table 2). These
differences are statistically significant in favor of the Amish.

The non-Amish control group overtook the Amish in vocabulary. In use of
reference material and reading comprehension the two groups were virtually equal.
In other words, only in [English] vocabulary did the non-Amish children out-
perform the Amish children. There were no significant differences in the lowa
achievement scores between the Amish in public schools and those in Amish
schools except in the area of word usage. The students in Amish schools did
significantly better in word usage than did the Amish students in public schools
(Miller 1969:132, 153). The composite achievement scores for all skills tested
ranked by group from high to low in this order: Amish pupils in Amish schools,
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TABLE 1
MEAN IQ SCORE OF AMISH PUPILS IN GRADES 5 TO 8 AND OF CONTROL
GROUP FOR GRADE 8, SRA TESTS OF EDUCATIONAL ABILITY

Amish Pupils Control Group

Grade Grade
5 6 7 8 8

Skills Tested (N=30) (N=67) (N=91) (N=115) (N=61)
Language 86.7 86.8 89.2 91.1 99.4*
Reasoning 96.4 97.5 100.3 103.1 102.4
Quantitative 110.0 104.2 101.2 102.6 98.1

Composite

score 96.7 94.7 94.4 96.7 99.5

* Difference between means for eighth grade were computed: P < .01.

TABLE 2
MEAN ACHIEVEMENT SCORES OF AMISH PUPILS IN GRADE 5 TO 8
AND OF CONTROL GROUP IN GRADE 8, IowA TESTS OF BASIC SKILLS

Amish Pupils Comntrol Group

Grade Grade
5 6 7 8 8

Skills Tested (N=55) (N=67) (N=91) (N=115) (N=61)
Vocabulary —1.32 —1.70 —1.48 —1.81 —0.92*
Comprehension —0.73 —1.33 —1.09 —1.23 —1.19
Reference material —0.78 —0.74 —0.68 —0.78 —0.77
Spelling 0.06 —0.09 0.39 036**  —1.01
Word usage 0.71 0.22 0.43 0.16* —1.52
Arithmetic 0.55 0.58 1.01 0.85% —0.55

The norm of the Towa test is 0.00. Deviations (plus or minus) from the norm are shown
in years and months. For example, a score of 1.70 is equal to one year and seven months
above the norm. Tests of significance between means are computed for eighth grade pupils.

*P < .01 ’

**P < .05

Amish in all-Amish public schools, Amish pupils in public schools with non-Amish
children, pupils in the control group, and non-Amish who attended the same schools
as the Amish (Hostetler 1969:170). This pattern of success on the Iowa Tests of
Basic Skills attests to the adequacy of the Amish schools.

- The generally low performance of the Amish on the language aspects of the
two tests described above can perhaps be attributed in part to the time limitation.
On rechecking the reading tests we found that the children did very well in the
part they finished; but, especially in the upper grades, most of the children who had
not been trained to take timed tests did not complete the work. It should also be

remembered that English is a second language that is not learned until they enter
school.

STANDARDIZED TEST RESULTS - 93

Stanford Achievement Test For comparison we obtained from public school
records the Stanford Achievement Test scores for Amish and non-Amish pupils in
a large geographic area in the Midwest. Scotes were available for the first six
grades. The Amish and non-Amish scores were about equal in most areas; however,
here too the Amish made slightly higher scores in arithmetic than did the non-
Amish.

Draw-a-Man Test (The Goodenough-Harris Draw-a-Man Test. Dale B. Hatris,
Children’s Drawings as Measures of Intellectual Maturity. New York: Harcourt,
Brace & World, Inc., 1963.) This test was chosen to measure nonverbal in-

Man W oman Self
Drawings by boy age 10.
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Man Woman Self
Drawings by girl age 10.

Drawings by children in Amish schools, from Goodenongh-Harris
Draw-a-Man Test, reflect traditional Amish values and patterns.
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telligence. In addition to measuring intelligence, the test provides insights into
cultural influences, ability to form concepts, and ability to conceptualize relation-
ships. It has been widely used, as Harris (1964) reports, in nonliterature cultures.
The test requires the pupil to draw a man, a woman, and himself. The man drawings
were scored, using 100 as a mean standard IQ measure.

The test was given to 389 pupils between the ages of 6 and 15 in Amish schools,
and the results were compared to U.S. norms. Only the drawing of a man has been

Man Woman Self
Drawings by girl age 13, «
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Man Woman Self
Drawings by boy age 14.
Drawings by Amish children in public schools, from Goodenough-Harris

Draw-a-Man Test. Amish children who astend public school identify
more with “alien” values than do children who attend Amish schools.
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validated as an indicator of intelligence. We used the drawings of a woman and
self to gain additional insights into cultural factors. The Amish pupils in 12 Amish
schools had 2 combined intelligence score of 101.6. The 12 schools ranged from a
low 91.5 to a high of 112.7. The achievement in this test in the various Amish
schools paralleled the degree of taboo against representing the human figure in
the various communities. In spite of this taboo, pupils in Amish schools scored
from 4.3 to 10.3 points higher than those Amish who attended public schools.

Whether the human figure was drawn with Amish or non-Amish characteristics
presumably made no difference in the scores. An analysis of the drawings for such
cultural influences, however, proved interesting. Differences were found between
the drawings of the sexes. Amish boys in public school drew English-like (non-
Amish) persons more frequently than did the girls. Amish girls were much more
reserved in the use of English features in their drawing of the human figure. This
difference in the sexes is consistent with what we know about the acculturation
patterns in Amish culture, namely, that men are more exposed to, and are probably
more at ease in, the outer world than are women. Pupils in Amish schools drew
persons in Amish dress far more than did Amish pupils who attended public school.
Occasionally an Amish child in public school would even draw himself as non-
Amish. The drawings from the Amish schools clearly reflect the traditional culture.
Amish pupils in public schools identify more with English or alien role models and
values than the children in the Amish schools.

SUMMARY: PERSONALITY AND ACHIEVEMENT PATTERNS

The Amish personality type may be described as quiet, responsible, and con-
scientious. The Amishman works devotedly to meet his obligations, and although
careful with detail, he needs time to master technical subjects. He is not especially
good at working rapidly with complicated tasks. He likes to do things well. The
Amish modal personality is loyal, considerate, sympathetic. The Amishman is con-
cerned with how other people feel, even when they are in the wrong. He dislikes
telling people unpleasant things. These personality endowments correspond
generally with the values stressed in Amish culture.

Amish children tend to be very aware of other people, they prefer a certain
amount of routine, and they relate well to most people. Their drawings reveal
preferences for work-related activities; they do not make a sharp distinction between
what is work and what is play. Happy-time activities reveal no rigid differentiation
between the sexes. Drawings of the Amish home, as the children see it, include a
variety of colors, often several buildings, and a spatial orientation of the farm
environment that includes roads, gardens, and fences. The drawings reveal a realistic
sense of environment, an ability to conceptualize space at an eatly age, and a strong
identification of the individual with the home. The inclusion of others in their
drawings suggests the importance of family and group activities.

The vocational preferences of Amish children are for service occupations and
manual work. The children emulate the work roles of adults. Amish boys generally
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prefer farming or farm-related work. Girls prefer housekeeping, gardening, cooking,
cleaning, caring for children, or some type of service, such as nursing or teaching.
Their vocational aspirations are realistic and attainable within the limits of Amish
culture. As judged by educational testing standards the overall performance of the
Amish is similar to that of a representative sample of rural school children in the
United States. In spite of the limited exposure the Amish children have to radio,
television, and modern school facilities and although the Amish teachers themselves
have had only an eighth-grade education, the Amish pupils scored significantly
higher in spelling, word usage, and arithmetic than the pupils in our sample of
rural public schools. They scored slightly above the national norm in these subjects
in spite of small libraries and limited equipment. The Amish pupils were equal to
the non-Amish pupils in comprehension and in the use of reference material. They
scored lowest in vocabulary. (No tests were given in German vocabulary.) In
those aspects of learning stressed by the Amish culture, the Amish pupils out-
performed pupils in the control group. These findings are suggestive rather than
conclusive. The Amish culture provides an environment for its children that is
rather sharply delineated from the social climate of our Western civilization. By
outside standards this environment is limiting and restricting, but to the Amish
child it provides reasonable fulfillment and a knowledge of what is expected of
him. Learning is directed toward conformity with a knowledge of what is right,
rather than toward questioning existing knowledge or discovering new knowledge.

In any future concerted effort at educational testing, it must be remembered
that no one can better judge what is good for the Amish community than the
Amish themselves. Any effort to increase creativity or raise performance on
standardized school tests among the Amish cannot be undertaken without also
introducing the risk of cultural discontinuities. The introduction of greater competi-
tive goals, resulting in greater appeal to self-interest and to self-importance, can
only mean in Amish terms the loss of “humility, simple living, and resignation to
the will of God.”

7/ The government

and Amish schools

CONFRONTATION

Iowa, headed for the Old Order Amish settlement a few miles to the

southwest. Aboard were a driver, a school nurse, a truant officer, and the
superintendent of schools. Their mission was to round up some 40 Amish children
and bring them to Hazelton public school against the wishes of their parents and
the leaders of the Amish church-community. Such decisive action was deemed
necessary because the “plain people” had been violating the law by staffing their
private one-room country schools with uncertified teachers. (Accounts appear in
Erickson 1969:15-59 and Rodgers 1969.)

As the bus made the round of Amish homes, the delegation of public school
officials encountered various forms of resistance. One farmer blocked his driveway
to prevent the bus from entering. The superintendent entered the house and de-
clared that, acting under the authority of Iowa’s truancy statute, he had come to
take the children to public school. The superintendent’s efforts were of no avail.
Some parents reported that the children were “not here,” and others had sent them
to the Amish school. After the last home bad been visited, the public school officials
drove to the Amish school, whete many of the pupils had already arrived. By the
time classes were scheduled to begin, the sheriff and the county attorney were also
on the scene along with a number of parents and children.

The truant officer entered the building and explained his mission to the pupils.
Declaring that he was their friend, that he wished to help them, and that they
would receive a warm welcome in the town school, he asked them to be good
children and quietly file into the bus behind the sheriff. The sheriff started slowly
toward the bus, and the boys and girls followed. Suddenly, either the teacher or
one of the mothers shouted in German, “Run!” The pupils bolted for the rear of
the schoolyard, scrambled through the barbed-wire fence, and ran through the

I :ARLY ON A BRISK November morning in 1965, a school bus in Olwein,

‘adjoining cornfield into the woods beyond. Some did not stop running until they

reached their homes. Only two children failed to escape. A portly 13-year-old boy
who could not keep up with his peers waddled confusedly into the arms of the
deputy sheriff, who led the weeping youngster to the bus. A tiny gitl of 6 never

Q7
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8ot beyond the cornfield, where she shivered and screamed. The superintendent took
her to a heated automobile and tried to calm her. The delegation of school officials
decided to return to Olwein without the Amish children.
] .On the return to town that Friday morning, the truant officer suggested that
since the Hookies pulled a fast one on us, we should pull a fast one on them.”
(The .A.mish, who fasten their clothing with hooks-and-eyes because of their
Opposition to “ornaments,” were called Hooks or Hookies by their Iowa neighbofs.)
That afternoon, when the parents were not about, the officials returned to the
schools and succeeded in taking 28 children to the town school.

When the school officials returned on Monday to bus the children to fown they
were met with resistance. The Amish had in the meantime secured the advi,ce of
an attorney. When the bus and its delegation arrived ar the Amish school they
four.ld the driveway blocked with a large horse-drawn wagon. The attorney f(’)r the
Amish stood nearby and, reading from a legal document, made it known that
anyone except the truant officer entering the private school grounds was liable
for trespass. The truant officer retorted that he was allowed to bring assistants; the
sheriff, who was also present, stated that he was responsible for upholding the’law
He moved the wagon so that the bus could enter. .

Guarding the school door were a group of stern-faced fathers. The sheriff and
school officials pushed their way past the men—the Amish are pacifists—into the
anteroom tull of weeping mothers, who pulled at the sheriff's clothing and begged
him to desist. He brushed them aside and stepped into the schoolroom proper. At
(t(hat moment, the pupils began singing half-hysterically chorus after chorus of
.]esus Loves Me," led by a teacher who circled the room in distress. The super-
intendent attempted to pry a screaming schoolboy loose from a desk. Utter bedlam
ensued as mothers rushed in to embrace their children protectively. Fathers entered
to express their determination. The county attorney shouted his disgust at the
3/ the Amish were behaving. So great was the turmoil that the authorities realized
it would be impossible to effect a peaceful transfer of the children to public school
They retreated outdoors, and later that morning flew to the state capital for assist:
ance from the state department of education. Behind them, they left an Old Order
Amish community in a state of shock.

T.he I.owa incident is not an isolated case. For a number of years the Old Order
A{nlsh in other states have been arrested, jailed, and sentenced for not complying
with school codes that adversely affect their church-community. Amishman LeRoy
Garber, whose case the US. Supreme Court declined to hear, was harassed out of
the state of Kansas for not enrolling his daughter in a public high school. Another
Ka.nsas “_{mishman, Adin Yutzy, paid a large fine, sold his farm, and moved to

Wlscons‘m to get away from “school trouble.” When Wisconsin began prosecuting
the Amish for not sending their ninth-grade children to public high school, the
Yurzy family moved to Missouri. The school conflict has resulted in jailing; for
many parents. They have generally been released after friends and businessmen
paid their fines. Sympathetic attorneys who have taken cases to courts have generally
found no relief. In Kentucky, however, a jury found the Amish not guilty of
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violating the school attendance laws because “they acted on the basis of religious
conscience.”

Amish parents in Wisconsin were convicted and fined in 1968 for not enrolling
their children in the local high school. The trial court held that although the
compulsory school law did interfere with their sincere religious beliefs, the law
was “a reasonable constitutional exercise of a governmental function of the state.”
In reviewing the case, the Supreme Court of the State of Wisconsin (1970, Nos.
92, 93, 94).took a very different position. The court ruled that “there is no such
a compelling state interest in two years high school compulsory education as will
justify the burden it places upon the appellants’ free exercise of their religion. To
force a worldly education on all Amish children, the majority of whom do not
want or need it, in order to confer a dubious benefit on the few who might later
reject their religion is not a compelling interest.”

In 1955 Amish leaders and state officials in Pennsylvania worked out an amicable
agreement that permitted the operation of vocational schools (see Chapter 5). A
more detailed agreement went into effect in Indiana in 1967 (Wells 1967).
Michigan passed a bill that allows “the State Board of Education to set a definition
for ‘qualified personnel’ as well as ‘certified’ teachers, a distinction which might
let the board satisfy the Amish families (by allowing them to hire an Amish
teacher) and also meet state laws.” There has been no real trouble for Amish
students in South Carolina, New York, Ilinois, Missouri, Delaware, and Maryland.
Maryland passed a bill stating that the Amish were a “bona fide church organiza-
tion” and therefore not subject to license by the state. The Amish in Missouri
report that the school officials are cooperative: “In our area we have had the nice
cooperation of our local school board and the superintendent of the newly con-
solidated school district. They have sold us two good schoolhouses and most of the
contents, just what we needed to get started.” This is in strong contrast to the
treatment the Amish received in Wayne County, Ohio, when a school board refused
to sell the Amish an obsolete schoolhouse, even when there were no other buyers.

The laws in the various states pertaining to the public control of private schools
show a surprising lack of uniformity. In most New England states there is no
regulation of private elementary and secondary education other than that the
building must be declared safe by the state fire marshal and it must have adequate
toilets, sanitary drainage, and a safe water supply. In contrast, many midwestern
states have detailed regulations on compulsory attendance, certification of teachers,
the curricula to be taught, and, in some instances, subjects not to be taught. Despite
these regional variations, there are seven areas in which agreement must be reached
between the state governments and the Amish: (1) health and safety standards,
(2) length of the school year, (3) length of the school day, (4) attendance re-
quirements for enrolled pupils, (5) age of compulsory attendance, (6) certification
of teachers, and (7) curricular requirements.

All states have certain building requirements pertaining to the health and safety
of the children. The Amish cooperate cheerfully with these except when they go
against specific religious prohibitions. Certain Amish church districts, for example,
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forbid indoor plumbing. These schools have outhouses similar in type to those
buile by the state at roadside and state parks. Electricity is forbidden in Amish
homes and is not installed in the schools. Otherwise, all the safety measures are
carefully followed.

THE SCHOOL YEAR

The minimum length of the public school year is determined by the state. For
exa@ple, Ohio requires 160 days; Indiana, 167; Pennsylvania, 180. Some states
require that nonpublic schools have the same length of year as neighboring public
sch(j)ols. The Amish believe in a short year, with most of the hours spent in school
durn'lg the winter, when farm chores are not pressing. They prefer to begin school
late in August and to eliminate vacations so they can close in April. Most schools
have only two days off for Christmas, one day off for Thanksgiving, and one for
Good Friday. A few may close on Easter Monday. Snow rarely closes an Amish
school, for most of the pupils walk or come by horse and buggy or sleigh. Schools
may be closed as required for major community events. Thus, the school may close
when there is a funeral, for sometimes two-thirds of the children will be direct
desce.ndants of an old patriarch, and the rest will probably be related to him by
marriage. More rarely the school may close for a wedding if the families of most
of the schoolchildren are involved. If weather conditions cause cornhusking to fall
behind schedule, the school may close for two or three days so the children can
help with the harvest. These days are always made up, occasionally on Saturdays.

The reasons the Amish prefer a short school year are best described in their
own words:

F.u'st: Although we appreciate having our own schools and teachers of our
ch01ceZ we feel this still does not quite come up to having children together as
a family unit under the influence of the parents. Having one more month of
school would mean less family influence.

Second: Although we are a rural people in general, we realize there is a
greater and greater need for a sound basic education. However, the old adage
We 'learn to do by doing,” still holds true. Learning from books becomes more’
meaningful as we tie it in with practical experience. During that last month of
school our children would miss much of the basic principles of farming, that of
prepa'ring for and planting fields and gardens. ’

Third: We feel that our actual hours of classroom study in eight months
woulc% compare favorably with the average public school term of nine months.
Thé.it 1s, counting such things as recreation during school sessions, basketball games
spring vacation, etc. . . . ’

.Fourth: The nine-month school term is mainly intended for town and city
children. We feel the extra month of- school for us is not only unnecessary, but
creates a burden and hardship to our way of life, in a spiritual as well ’as a
mate.rxal sense. We support our own schools, and at the same time support the
public schools. This means higher taxes for us, and we are deptived of the hel
of our children at a time of year when we most need them. ?

Fifth: We feel that farming with tractors is not only impractical financially on
most of our small farms, but with tractor farming we also tend to become more
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independent of each other, and lose much of the community spirit so essential
for love and Christian fellowship in everyday life, as well as in the church.

Neither we nor our school system is perfect, but it is our aim to raise and
educate our children to be not only good Christian stewards, faithful to God and
our church, but also to be useful citizens in our community. For this privilege we
are willing to continue supporting the public schools through our taxes, and to
assume the financial responsibility ourselves of educating our children (El
Gingerich, Blackboard Bulletin, August, 1966).

The length of the school day is determined in cooperation with the local officials.
The Amish children generally attend school five to six hours a day, not including
the lunch period. The vocational school children work on their academic studies
or home projects five to six hours per day during school hours, and attend classes
with a vocational teacher one-half to one full day per week.

ATTENDANCE

Regular attendance is tequired by the states of all schoolchildren. The Amish

are cooperative about the attendance requirement for elementary school. Most

Amish schools maintain an average attendance of well over 90 percent; the Indiana
Amish have agreed to maintain an average attendance of 97 percent and to make
up all the days when such an average is not maintained. When such pressing
community work as cornhusking requires the children’s help, the school closes
rather than tolerate a series of absences. Then the missed days are made up. In such
a closely-knit community it is impossible for a family to keep a child home to
work without everyone knowing the real reason. In one community where this
happened the teacher spoke to the parents, but after a while the child began
missing again, so the school board spoke to them. They were warned that the
child would be transferred to the public school if they did not fully cooperate.
The parents once again kept the boy out of school, so he was transferred, whereupon
the family got a retired doctor to sign a medical excuse and presented it to the
public school, saying the boy was not healthy enough to attend. He continued to
work both at home and for other families. The parents did not try to submit a
doctor’s excuse to the Amish school, for the community members would have
known it was not valid. Needless to say, this is an unusual case, but it illustrates
that the Amish schools are better able than the public schools to police their
children. In most instances, even families that might be tempted to keep an older
child at home for work do so very infrequently because they are sensitive to
community pressure. Enforcing school attendance is no longer a problem at Amish
elementary schools. '

THE COMPULSORY AGE

The states determine compulsory school age. This has been the basis of much
of the trouble between the Amish and the civil government. It was the major
area of conflict in Pennsylvania and Ohio, a cause for concern in Indiana, Illinois,
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z.md Okllahorna, and resulted in litigation in Kansas, Kentucky, and Wisconsin. It
Is a point on which the Amish will not compromise; they will suffer fines or 'jail
sentences and will migrate before they will capitulate. The Amish know that
adolescence is a crucial age in the socialization of their children: they will not
allow them to be socialized by the world during this formative per,iod They must
shelter their children, not so much from ideas as from learning the rol.es and rules
of the alien or English culture. The Amish understand intuitively what Lynd and
Lynd pointed out so well in Middlesown (1929:211-224; also Jules Henry 1963:
182-282), that the non-academic life of the public high school admirably prepare;
the 'students for social participation in American culture. The Amish therefore
consider the high school to be a dangerous environment that is “a detriment to both
farm and religious life.” Not only do the children learn things they should not
learn when they attend high school, they are also prevented from learning things
they must know in order to live a successful life within the Amish communit
The Amish solution is to operate their own vocational school. )
.The Amish believe that children who will be farmers and farmers wives must

enjoy physical work and must have the technical skills and knowledge to do their
jobs well. These attitudes and skills cannot be learned in a classroom, but must be
Iearnec.i on the job. A boy learns to plow by plowing, by knowing the condition of
the soil, the degrees of moisture, the weight of the plow, the temperament of the
h01:ses. He learns how to plow a long, straight furrow, when to plow and when to
wait f.or the soil to dry a little, whether to plow or disk. All of this is best learned
by' doing rather than sitting at a desk reading about it. He needs to develop physical
skill, stamina, and a great deal of judgment. These can only be developed by re-
peated experience. In the same way the girl needs to learn how to prepare the soil
for her V(-egetable garden, what to plant, when and how to plant it, how to care for
the growing vegetables, when and how to pick them, and then how to prepate and
preserve them so they will be in peak condition for future use. The 45-minute
home eco'nomics classes in the local high school seem pretty superficial, compared to
the experience the Amish girl acquires in her own community.

CERTIFICATION AND CURRICULA

iny six states require that teachers in nonpublic schools be certified. The
Amfsh have schools in three of them, and in two of these, Iowa and Michigan
certification has been a source of trouble. The roughshod attempt at enforcernent’
of the cert-iﬁcation law by Towa school officials resulted in protests from all parts
of.thc.e nation (Erickson 1969). Amish schools are still in operation in Iowa and
Mlchhlgan, but their continuation depends almost as much on public support as on
the limited legal safeguards that have been granted them (Rodgers 1969:89)

Although Ohio is not one of the states that require teachers in nonpublic sch.ools
to 'be certified, the department of education officials interpreted the Ohio Law, “a
child not atrending a public school must attend a school which meets the state bo’ard
of education standards” (Ohio Legislative Service Commission 1960:5) to mean
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that “teachers in private schools must have the same certification as teachers in tax-
supported schools.” The state has prosecuted Amish parents under this interpreta-
tion of the law. However, the state officials did not receive as much public support
for their action as they wished, and no further legal cases have occurred during
the last few years. Amish schools are barely tolerated by the state authorities and
lack of prosecution is primarily the result of sympathetic publc opinion. Although
Indiana, like Ohio, does not require teacher certification in nonpublic schools, the
state closed an Amish school in Decatur County by using the argument that a
teacher with less than 10 years of formal schooling could not provide educational
training equivalent to that provided by the public schools. As part of their agree-
ment with the state education authorities (Wells 1967), the Indiana Amish con-
sented to have as teachers only individuals who pass the eighth grade satisfactorily
and make a passing score on the General Educational Development High School
Equivalency Test administered and graded by the State Department of Public
Instruction. Because the civil government and the Amish measure the teacher by
different standards, almost all teachers who are certified by the state are not con-
sidered qualified by Amish standards.

Thirty-one states regulate the curricula of nonpublic schools either by specifically
defining course requirements or by demanding various measures of equivalence
between nonpublic and public school instruction (Erickson 1969:104). But even
in states like Ohio and Michigan, where statutory standards include lengthy speci-
fications, public officials have sometimes exceeded the intent of the law, as when
they tried to close Amish schools. The officials report that the statutory power is
too vague to enforce the curriculum standards in nonpublic schools. The major
question is: Who is to determine equivalency? Iowa has had the most detailed
and restrictive policy concerning the curriculum to be taught in Amish schools. In
order to be permitted to maintain a school, “proof of achievement in the basic skills
of arithmetic, the communicative arts of reading, writing, grammar, and spelling,
and an understanding of United States history, history of Iowa, and the principles
of American government . . . shall be determined on the basis of tests or other
means of evaluation selected by the state superintendent with the approval of the
board” (Iowa Senate file 785, July, 1967).

The Indiana School Agreement specifies courses to be taught in the elementary
school. “Minimum Standards for the Amish Parochial Schools of Ohio” (Hersh-
berger 1960) lists graded courses of study: language arts (including reading,
writing, spelling, and English), mathematics, geography and history, health and
safety rules, vocal music, and German writing, reading and spelling. The Amish
in several other states follow the Ohio minimum standards. The curriculum for the
vocational schools is specified in more or less detail by the different states in which
Amish live; in some states there is no specific agreement but, as yet, a quiet
tolerance.

The Amish conscientiously attempt to obey all these school regulations, for
they believe that the government is instituted by God and that Christians should
be obedient to the government in all things that are not in direct conflict with
the laws of God. They honor government officials and pray for them. They also
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pray for t.hen' own children, whom they fear the government’s school may “take
out of their hands and turn into men of the world.”

It is obvious that the Amish will not tolerate the removal of their children to a

distance from their homes, where they are placed in large groups with narrow age

lm?its, taught skills that are useless to their way of life, and exposed to values and
attitudes antithetical to their own. These conditions dévelop when schools become
large and bureaucratic. Then the Amish withdraw or migrate, for they say “it is
better' to suffer than to compromise.” They establish their own schools, and when
that' 1s not possible, they move to other states or even to other cou1,1tries Two
Amish groups recently left the United States for Central America in search of. more
freeflom to raise their children in keeping with their ideals. Another settlement of
f‘&mlsh was founded in Paraguay, and several new communities have been formed
in Canada. The Amish are determined to raise their children to thrive on coopera-
tion and humility, rather than competition and pride of achievement. i
In Fhe United States the Old Order Amish are granted 2 tenuous permission

revokable virtually at the whim of the state superintendents, to maintain their own’
schools. It is national public opinion, not school officials or state legislatures, that
enables the Amish to keep their own schools in operation. ,

8 /Perspectives on Amish education

DUCATION HAS BEEN highly valued in the United States, if not for its
intrinsic worth, at least for its effect on an individual’s status. An adequate
education is considered the right of every child and justified concern is

expressed for children who are educationally deprived. When the Old Order Amish
began to withdraw from the public school system to set up their own private
schools, neighbors and state officials alike believed that it would be impossible for
them to give their children an adequate education. The schiools were small, with
limited equipment; neither their teachets nor their school board members had been
graduated from high school; and the schools were completely financed and ad-
ministered by the local Amish community. Is adequate education possible under
such circumstances? We studied the total Amish culture—the community, the
family, and the school—and then selected a sample of Amish schools in various
communities in North America for intensive study, including administering
standardized tests. One of the criteria for school selection was that the teacher
should be experienced, having taught not less than three years, and be considered a
good teacher by the Amish community. We concluded that these Amish com-
munity schools are successful when judged by public school standards (standard-
ized tests), when judged by independent school certification standards (goal attain-
ment), and when judged by the traditional Old Order Amish community.

The Amish schools are more successful than specialized government schools for
minority groups (such as the schools on Indjan reservations), where local cultures
contribute little to the school and are not identified with the educational system.
They are more successful than many ghetto schools in which middle-class culture
rather than the children’s experiences determines teachers attitudes and techniques.
They are more successful for Amish children than consolidated schools, for they
enable the Amish children not only to master the requisite academic material, but
also to develop a positive self-image within their own culture and at the same
time to identify with American culture without emulating its total likeness.

Although the Amish schools are admirably suited to the needs of the Amish
children and similar schooling might be utilized by other groups within our
society, Amish-type schools could not meet the needs of major segments of the
population in the United States. By design, Amish schools are not suited for train-
ing artists, musicians, painters, and actors; nor for training science-oriented in-
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dividuals who would pursue engineering, astronomy, palaeontology, chemistry, or

space technology; nor for training business executives, corporation managers, or
. . ?

occupations leading to government and military careers. The Amish school, by
b

intent, does not function as an institution for upward mobility in the modern
industrial complex.

EDUCATION FOR PERSISTENCE AND EDUCATION FOR CHANGE

Contt.?mporary Western society is faced with an unprecedented explosion of
pop.ulat.lon and technology. When educating the increasing number of *children
to h.ve in an increasingly complex society based somewhat precariously on a natural
environment that is rapidly being modified by man, the question arises as to the
balance between an education for persistence and an education for change. Should
the children be taught about things as they were and are, in the belief that there
will not be really basic changes, at least on the level of physical and psychological
needs? Or should the children’s education lead them to expect and seek change?
Obviously there must be some balance, for a knowledge of the past and an under-
standing of our cultura] heritage is helpful in determining both the direction and

Hitching rail wz'té parking meters accommodates the Amish customers in a rural
town (A Fred Wilson Photo).
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acceptance of change. A humanistic tradition is needed to prevent technology from
being used against man. The conflict between the Amish and the public schools is
in the area of emphasis in education. The public schools, especially since the
Gaither Report of 1957, have been overwhelmingly committed to the teaching of
science. Recent Supreme Court rulings severely limiting the role of religion in
public education have made it more difficult for the public schools to teach
traditional values. New teaching methods and materials are designed to enhance
individual learning, to teach intellectual concepts, and to develop initiative and
creativity within fairly wide boundaries. Children are encouraged to seek new ways
of doing things in order to meet the challenge of our times. In the absence of
definite proof the new way is considered to be better than the old way.

In contrast the Amish emphasize education for persistence. Although the Amish
show remarkable resourcefulness in adjusting to the changing culture around them,
it is a resourcefulness that enables them to maintain their traditional world view
and their traditional way of life rather than to bring these into line with the
changing technical and social environment. In the absence of definite proof, the
old way is considered to be better than the new way.

The Amish school is benevolently authoritarian; the teacher is the shepherd,
the children are the flock. Her authority is natural, for it derives from the parents
and the community and from her role as protector and source of certitude and
approval. Her authority is not arbitrary and is not based on intimidation. The
Amish children are taught that there are right answers for all questions, even if
they or the teacher may not know them. There is right and wrong, and it is more
important to do what is morally right than it is to win acclaim, popularity, or
riches, or to survive physically. In order to decide what is morally right, one looks
to the Bible, the Ordnung, and the elders—to the wisdom of the ages rather than
to the pronouncements of modern science.

Within the clearly defined and relatively narrow boundaries of the culture and
the school there is considerable freedom. There is a certain richness and diversity
of experience in the small Amish school with its face-to-face organization and its
Jong-term intimate relationships. Respect accrues to each individual if he does not
exceed the boundaries. Thus, if a child is not good at softball or is slow at mastering
spelling, he is not rejected or looked down on. Variation in ability is realistically
accepted. Patterns of decision making and authority are clear. Many decisions are
made by the teacher as representative of the community, but when the children are
invited to participate in decision making, their views are respected. The basic
conditions for education are possible with very limited educational equipment
when the elements of trust, respect, and acceptance of honest needs and wishes are
shared by the teacher and the pupils.

QUALIFIED TEACHERS AND CERTIFIED TEACHERS

The wisdom of the ages is better imparted to children by example than by
precept. Therefore the Amish feel very strongly that the teachers in their schools
should be participating members of the Amish culture. Since the Amish limit formal
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education of their members, although they encourage informal education, the
Amish teachers do not meet state certification standards, The Amish reject certified
teachers—teachers who have completed prescribed college course requirements—
because teachers who meet state standards generally prefer the scientific method of
analysis to the prescientific, oral tradition. They are not qualified by Amish
standards and are incapable of teaching Amish children by the example of their
lives. Because of the limited formal training of Amish teachers, there has been
widespread concern about the quality of the teaching the children are receiving in
the Amish schools. Our findings show that even though the teachers are not state
certified, they are in fact qualified, and that the children are given a satisfactory
education in the basic academic skills. (In their own schools, the Amish tested
higher than the children in rural public schools in spelling, arithmetic, and word
usage.) In addition, their education admirably prepares them for life as Amishmen
in the twentieth century. The children aspire to the occupational roles available
to them; they succeed in these roles and enjoy their chosen vocations. Their educa-
tion enables them to be both Amishmen and Americans—to attain a comfortable
identity as they perpetuate their distinctive way of life.

All elementary school children need role models. Learning is enhanced when the
children can identify with the teacher and the teacher can identify with the
children. A primary reason the Amish schools are successful is that the Amish
teacher and children understand one another and identify with each other. Saltz-
man (1963:323) has pointed out that there is an important distinction between
understanding and identification: understanding is cerebral and identification is
visceral. Many educators may have the capacity to understand the needs of a com-
munity and the willingness to meet these needs, but fail to identify with either
the community or the children. Where the social class (or culture) of the
community and the teacher are similar, both understanding and identification are
likely to exist. When teachers work in communities or in a culture whose dominant
values they either hold or respect, and whose child-training practices they approve
and tend to follow themselves, they are better able to teach effectively, to serve as
examples to the children, and to help the children to grow culturally. Where
middle-class teachers confront lower-class children and parents or where. there are
sharp differences in culture, ethnicity, or race, understanding may be possible but
identification is halfhearted or largely unsuccessful. The oft-repeated notion of
having the best teachers in the poorer schools may be pointless except where both
the cerebral and visceral ability of the teachers are taken into account. To teach
well, ‘the teacher must be able to accept her pupils’ need for cultural persistence
as well as for cultural change.

The concept of “qualified teacher” in addition to that of “certified teacher”
should be considered for schools serving other cultural groups. It has been suggested
that selected black veterans might be encouraged to teach in ghetto elementary
schools. These men would be chosen on the basis of personality, achievement, and
ability rather than on specific educational background. They would be given 2 very
short intensive course, perhaps of only a few weeks, before they began teaching.
Similarly, Indian and Chicano teachers might also be incorporated into the local
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school system to help make the education relevant to the child bfeing educated, to
establish an atmosphere of respect between the teacher and the pupil, and to develop
the vital parent-teacher relationship that has repeatedly been demonstrated o
be essential for the effective education of the child. Individuals fro.m t'he community
might teach such culturally specialized- skills as silverworking, m.dlger.lous music,
legends, and minority cultural history. In other words, people with little formal
education should be in certain cases welcomed into the classroom and ack‘nowlfedged
not only as satisfactory teachers, but as superior teachers: T?a.cher certification as
generally practiced is too nparrow, for it excludes those 1r1d1v1dua'ls who may be
best qualified to identify with and teach children of culturally d}vergent groups.
Teacher certification often excludes those individuals who can give the children
enough of their own culture to make them sufficiently secure to be open to

education for change.

EDUCATION FOR SOCIAL COHESION AND EDUCATION FOR
TECHNOLOGICAL COMPETENCE

Education for social cohesion and education for technological compet’ence are
both essential. We do not want to produce, in Justice Robert ]acksogs worlds,
“technically competent barbarians,” nor can we afford to neglect the te?hrncal train-
ing that is essential if human resources and the resources of the environment are
to be utilized in such a manner as to provide a good life for successive generations.
If social cohesion is to be developed organically and not in}posed by a master
technology, then certain educational methods seem to be applicable. 'For .example,
in teaching technical competence, the subject matter is the controllmg.mﬂuence,
rather than the style of life of the teacher or the students’ per.sonal relation to Fhe
teacher. An extremely asocial and difficult genius might contribute more technical
know-how than a number of intuitive and gifted teachers, but more thfm the f.acts
are necessary to motivate people to want to live in a style that is not just socially
acceptable but is socially responsible. ' N .

The Amish stress social responsibility in the education of thel.r c.hlldrenA Social
cohesiveness rather than intellectual creativity or critical apalysm is the goal of
Amish schooling. Therefore, in Amish schools the emphaSI.s on values generaily
supersedes the emphasis on facts. However, factual material, though somewhat
circumscribed, is learned thoroughly. Amish children are taught both by practice
and by example to care for and support the members of the schoo% afxd the com-
munity. Under teacher supervision children t.ef:tch one another within the samde
grade and across grades. The school children visit the sick and help the elderlY an
are visited at school by adults of the local community and travelers from distant
Amish communities. ‘

The Amish are not committed to the assumption that legitimate f_orms of learn-
ing are primarily abstract and analytical. They believe that learning shoulcj1 be
practical and should lead to a disciplined life on earth, concern for others, and an

farrett-Fvaneelical Seminary Library
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eternity in heaven. In their educational program they utilize drill and rote learnin
that will lead to shared knowledge and social success. ¢

In addition to the Amish thete are other ethnic and linguistic communities

whose culture is primarily oral rather than literary, interpersonal rather than im-
per-sor‘lal, relationally oriented rather than analytically oriented. Our study of Amish
socialization, and particularly the results of the Myers-Briggs Type Indicator, clearl

suggest the ineptness of preparing these children for analytically related vo’cationz
We suspect that the same would be true of other cultures of the oral tradition.
type. The extraordinarily high scores of the Amish in the area of sensing and
feel.mg are consistent with their ability to relate to others, with their sense of
soc1a‘l cohesiveness, and with their face-to-face group structure. The Amish children
mar.ufest trusting rather than alienated relationships and therefore possess psycho-
loglcal'strengths that should not be undermined by an educational system that is
primarily competitive, analytical, and technologically oriented. They will flourish
when tl.ae. educational subject matter is presented in a style that is consistent with
the positive aspects of their world view. This does not mean that they are getting
a second-class education nor that they are being prevented from entering the main-
stream of American culture; rather their psychological strength is being maintained
while they learn the facts and an approach to education that will make it possible

should the individual so choose, to continue his education beyond that offered b’
his own culture. .
. The Amish children scored lowest in vocabulary and language on the standard-
1?ed tests. This suggests, among other explanations, a strong tie to oral in contrast to
literary values in their tradition. The limitation in vocabulary and language as
measured by standardized tests may be seen as a part of the larger value pattern
of nonexposure to the world and is thus part of the “good life” as defined by
the fﬁmllsh charter. It is an aspect of separation from the world. Aside from any
ambiguity in the standardized tests that might account for Amish score performance

We must remember that the Amish demand economy of words, slowness in master-’
ing content, and prohibitions against showmanship in the use of vocabulary

Moderation is a life principle learned throughout the school years; consideration'
for others outweighs individual achievement. ’

Ol.lr. findings suggest a similarity to children studied in other subcultures whose
cognitive style is primarily relational rather than analytic (Cohen 1969:842). If
th§se children are to develop marketable skills, they will require accc;rdin .to
Fned'enberg (1970:43), instruction by techniques that emphasize ’drill and grOte
learning. Drill and rote learning, especially when carried on in a group, are more
9f a social activity than is analysis or abstract thinking, which is pri’marily an
individual exercise. Children whose world view is based on an ora] tradition and
a 'per§onal appropriation of group memory and group wisdom rather than on
scientific analysis and abstract reasoning should not be deprived of learnin
fne'thods that utilize memorization. It is not that these children are without curiositg
it 1s rather that their curiosity is prescientific and is often social and practicZI’
rather than technological. Certainly within our culture we have need for those who
appropriate old skills as well as for those who invent new ones.
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The Amish are basically nonexploitative both of individuals and’ of natural
resources. People are not conceived of in terms of work units or manpower, nor is
the physical environment believed to be inexhaustible. Social responsibility extends
beyond concern for their people to stewardship of the land. They consciously reject
the goals of a society that is “hung up on competitive achievement” (Friedenberg
1970:43) and that stresses efficiency above all else. Manipulation and power over
others is denounced; nurturing and the bearing of one anothers’ burdens are
encouraged.

One of the methods by which the Amish teach and maintain social cohesion is
by keeping the units of the church and the school small, so that both function on
a face-to-face basis without dependence on administration. The Amish simplify
their life by keeping their institutions on a human rather than a bureaucratic scale.
Their personal relationships involve repeated encounters and generally persist over
a long period of time. There is a homogeneity of belief that makes consensus
possible. When homogeneity is lost, the church or the school divides into smaller
units. Within the Amish school the children are in a single group in which
everyone knows evetyone else, in which every family knows every other family,
and in which the teacher not only knows all the children but also all the children’s
families. Often the children have the same teacher for several years and her life
is intermixed with theirs in the life of the church and the community. Such a
school is not merely a place of instruction, but is part of the children’s whole life
and culture. It is an ideal environment in which to transmit cultural atitudes. The

teacher is in a good position to encourage moral thoughtfulness and to lead frank
discussions of social behavior when problems of meanness, fighting, or lying occur.

Young children seem to be able to learn most easily in an environment where
they feel secure and where they are accepted as individuals. Dennison ( 1969:12,29),
in describing the First Street School, pointed out that the small face-to-face nature
of the school diminished anxiety; he makes a plea for the establishment of “mini-
schools” that are characterized by intimacy and small scale. Although the teaching
methods used in the First Street School were totally different from those used in
Amish schools, both types of school are characterized by intimate contacts among
children and teachers and a real respect for individuality. Children learn social
cohesion by experience within a socially cohesive group.

It should be pointed out that education for social cohesion and education for
technological competence need not be opposed to one another, although in school
practice it sometimes appears that they are. The styles in public education change
with the needs—or imagined needs—of the surrounding culture. Thus the emphasis
moved from social adjustment as urbanization spread to technological competence
as we responded to Sputnik, and now there appears to be a need to reassess some
of our educational practices in the light of man’s relation to man, his relation to
his physical environment, and the relation of one cultural group to another.” Al-
though the Amish schools have largely rejected scientific analysis and training in
abstract reasoning, perhaps we can leatn something from them in the fields of inter-
personal relationships—nonexploitation of the environment, dedication to a
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prmc1p}ed world view, and the creation of an environment protected from shoddi-
ness, violence, and treachery in which to nurture children and imbue them with a
sense of responsibility for others.

VOCATIONAL TRAINING WITHIN THE ADULT WORLD

The Amish have devised a system of vocational training for their adolescents that
takes the_m 9utside the school, into the world of adults, and into the life of the
community in order that the young people may learn vocational roles as well as
vocat‘lonal skills. These are not “made” jobs, for the community needs their labor
and is acutely conscious of its responsibility for training the young people. The
;tudents spend half a day a week in school under the direction of a téache.r and
Gtcionof s een. Ty ot e e, Sl unde

& : g technological skills in a social context
as participants in the economy of the community. While working on a family
farm, Amish children of high school age learn not only how to perform a task
such as how to cut silage, but also when to cut it and how to integrate the cuttin ,
of the silage into all the other work that is required of the vocation “farmer§
They also learn wider community work roles by helping in threshing rings an;l
at cornhuskings, getting ready for church, and helping care for neighbors’ children
The young people have practice interacting with the various people with whon;
they will work throughout their adult lives. Of great importance to the success
of the Amish vocational training is that the vocational expectations of the youn
people coincide with the vocational opportunities available to them. ;
‘ Adolescents learn faster by actual participation than by talking about participa-
tion. Working at real jobs outside the school walls helps students to envision their
a'dult roles and their place in society. Were a program similar to the Amish voca-
flon_al school program to be implemented by a public school, the selection of
individuals to direct and train the students might pose a pr(;blem for in our
{nopile and diversified society the children’s parents would rarely iae the ideal
individuals to direct the training. It would also be more difficult to find meaningful
work that was integrated into the community economy. A directed appreniice
program could enable students to master the etiquette of the job by learning how
to behave in relation to superiors and towards co-workers. With such a vocational
program the young person could develop a realistic concept of the job role for
which he was training; he would learn both the technological and the social
of his work. k o
The.re is an underlying assumption in the United States that academic achieve-
ment is the most important object of all schooling and that if the school reform
foes not affect academic achievement, it is worthless. Despite these assumptions
.there is little evidence that academic competence is critically important to adults
in most walks of life” (Jencks 1969). Most employers will not hire dropouts for
reasons other than academic incompetence. It is for moral, social, and emotional
reasons. Too often the dropouts do not get to work on time; they can not be
counted on to do a careful job, can not be trusted with other people’s property or
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goods, and can not get along well with others in the office or plant. The teaching
of more history, verbal skills, or science will not suffice. What is needed is training
in responsibility, self-discipline, and self-respect. These nonacademic traits can be
taught in an apprentice system as well as in a classroom.

The Amish system of vocational education combines on-the-job training with
academic work under a teacher’s guidance and with peer group interaction at the
weekly classes. The various social and cultural needs of the adolescent dre met by
this program. The young adult has an opportunity to relate to his family, his boss,
his teacher, and his peers while contributing to the economic life of his community.

LOCAL CONTROL OF ELEMENTARY EDUCATION

For over 100 years the Amish chose to remain within the public school system.
They did not establish their own schools until they were threatened by the mono-
cultural public school that in essence would not grant them an identity of their
own and would not permit them to be raised both as Amishmen and as Americans.
As long as the public schools were small in size and on a human rather than an
organizational scale—therefore local in character—the Amish exerted dn influence
in the public school as had the Swedes and Finns in other localities. As the
administrative unit became larger through consolidation, small, culturally divergent
groups were subordinated to the larger numbers of middle-class Americans and
thereby lost their influence over the style, as well as the policies, of the schools
that serve their children. Today most public schools are controlled by the middle
class and reflect their culture regardless of the cultural composition of the students
attending any particular school.

From our study of the Amish it appears that when the public school officials
“recognize and honor responsible diversity” (Sizer 1969:42), then the needs of
a minority cultural group can be met within the public school system. Where the
Amish were successful in their attempt to modify the public school system, their
children remained in the public school and thus continued to be taught by state-
certified teachers. They were in an educational situation in which their distinctive
culture was respected while they were at the same time introduced to aspects of
middle-class American society. Where the state school officials remained rigid and
made little attempt to understand or work with the Amish, the Amish withdrew
completely from the public schools and built and staffed their own schools. They
withdrew because of changes in public school philosophy and organization that

threatened their cultural identity, not because they wanted to teach religion in the
school. By Amish standards the public schools had become intolerable for their
children. In a similar response, although the specifics of the situation are admittedly
very different, the black community has decided that it must make the decisions
about what can and can not be tolerated for their children in terms of public
schooling. Other culture groups such as the Chinese, Japanese, and Jews have for
generations countered the public schools by establishing supplementary schools to
teach their language and culture to their children.

The Old Order Amish have demonstrated that not only are they able to make
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a substantial contribution to policy making in local public schools when they are
permitted to, but they can, when necessary, organize and staff their own schools
without any outside help and despite discouraging legal suits initiated by the
state. Our findings indicate that the Amish children in their own schools tested
slightly (though not significantly) higher on achievement tests than those who
were attending public schools. Perhaps the public school system could be improved
by respecting cultural differences and encouraging members of minority groups
to participate in the otganization and implementation of their children’s schooling.
If members of their own cultural minority participated in the schools, Indian
children might not suffer educationally and psychologically during their later school
years (Murray Wax et al,, 1964), and black children might not be as withdrawn
and alienated from the school by the time they reach the upper elementary grades.
A study of a London school in which 29 percent of the children were immigrants
—from Cyprus, the West Indies, and Italy—indicated that parental involvement
in the school, even when the parents were almost lacking in formal education and
quite inarticulate in English, resulted in “small but significant improvement in
some of the scores of the children when they wete tested” (Lady Plowden, Intro-
duction to Young and McGeeney, 1968). The fear of implementing local control
or of involving parents in the school, especially when parents lack formal educa-
tion, appears to be unfounded.

Our study illustrates that local control (in this case complete local control) with
no funds or supplies from the government can work well even though the parents
have a limited educational background (eight years of formal schooling), speak
English as a second language, and are culturally different from the prevailing
American culture. By “work well” we mean that the parents are satisfied with the
schools, the children who graduate from them are well prepared for adult life, and,
as judged by public school standards of success on standardized tests, the children
are adequately taught.

EDUCATION IN A MULTICULTURAL SOCIETY

Contemporary research in education in the United States, including this study of
the Amish, suggests that a rigid monocultural educational philosophy is neither
viable nor desirable. The culture of the United States is becoming more homo-
geneous, due to such influences as the mass media, radio, television, and advertising.
Cultural minorities are at the same time insisting on a say in their education. The
increasing homogeneity of the larger culture lends by contrast greater visibility to
the minority cultures. Minorities are simultaneously rejected by the dominant
homogenizing culture. When there was greater isolation, a minority group could
more easily retain its own identity; in fact there was little chance of losing it.

Unlike the Indian, the black, the Chicano, or the Puerto Rican, the Old Order
Amish have suffered neither a profound cultural jolt nor a weakening of their self-
image. Nor have they felt the need to change their identity. In assessing the role
of education and self-identity it is important to remember that the blacks, and to
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a lesser extent the Indians and the Chicanos, are going through a process of com-
munity development involving a change of identity. What could better express their
desire for a change than their insistence on using a new label to designate their
people? The “Negroes” have become “blacks,” and the “Mexican-Americans” are
striving to be known as "Chicanos.” In Goodenough’s terms they are clearing their
“social decks” so that they can do ‘something positive about creating a new
identity for themselves (Goodenough 1961:93). They do not want to be assimilated
into the larger culture, but want instead to maintain the distinctive aspects of their
own culture while participating in the economy of the dominant culture. The
concept of the school as the pot in which the cultures melt works well Jor those
who wish to—and who are able to—merge their identity with the American middle
class, but for others the concept must be re-examined.

When culturally different children attend a school that teaches an unattainable
identity, an identity that would demand the rejection of the values of the home,
the tribe, or the street, and even the color of their skin, what can be the resultant
self-image? When the child is forced to choose between the culture in which he
has spent his first five years, the culture of the real life of the home and its
environment, and the artificial and, to him, often meaningless culture of the school,
he generally rejects the school and with it, all formal education.

The Amish have been able to stop, at least temporarily, the onslaught of the
large school and its associated values. They have scant legal protection and little
guarantee other than public sentiment for the maintenance of their schools, in
which their children are learning the skills and attitudes required of their culture.
Were it not for the Amish appeal to religious freedom and nostalgic American
values, their communities would long since have been forced out of their pastoral
“poverty” into the economic mainstream, where they would either have contributed
more to the gross national product or would have added to the welfare rolls already
swelled with unhappy individuals drifting between the culture they no longer have
and the middle-class culture they do not fully embrace. Instead the Amish have been
able, through community discipline and community support of their members and
by the careful protection and nurture of their children, to maintain cultural con-
tinuity and cultural integrity, to remain a discrete minority, steadfast to their own
vision of the good life.
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